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Jane Willis beschreibt in ihrem Buch ,A Framework For
Task-Based Learning" ein interessantes Modell, wie
Unterrichtsstunden geplant werden kénnen. Unter
»Task™ versteht man hier eine zielorientierte Aktivitat
mit einem klaren Zweck. Task based learning basiert
auf drei Stufen: In der ,Pre-task™ Stufe erklart die
Lehrperson das Thema und elaboriert neuen
Wortschatz und Redewendungen, die fir die Aufgabe
wichtig sind. Die zweite Stufe nennt Willis ,Task Cycle".
Hier fihren die Studierenden in Partner- oder
Gruppenarbeit die Aufgabe aus (eine Lese- oder
Hoéraufgabe bzw. eine Problemldsungsaufgabe). Dann
bereiten sie einen Bericht vor. In diesem Bericht
erlautern sie schriftlich oder mindlich, wie sie die
Aufgabe geldst und welche Schlussfolgerungen sie
gezogen haben. Die dritte Stufe nennt sich ,Language
focus" Stufe, in der dann mit den neuen sprachlichen
Mitteln gearbeitet wird. Auf dieser Stufe kann auch
Feedback fir den Bericht gegeben werden. TBL bietet

eine Abwechslung zu den ublichen Grammatikstunden, in denen einige Studierende nicht
zur Kommunikation gebracht werden kénnen. Dieser Ansatz ermutigt die Studierenden,
all ihre sprachlichen Mittel einzusetzen und aktive Kontrolle Uber ihr eigenes Lernen
auszulben. Fir die Lehrperson bietet dieser Ansatz Sicherheit und Kontrolle. Es ist
geplant, einen Teil des Nachmittags fir die Umsetzung eines eigenen Beispieles zu
nutzen. Daflr ist es vorteilhaft, wenn die Teilnehmer/innen ein Schulbuch mitbringen.
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Conditions for Learning

Learners geexposureat the pre-task stage, and a chance to recall thing&mloay The task
cycle gives them speaking and writing exposure with oppomsrir students to learn from
each other.

The task cycle also gives students opportunitieséwhatever language they have, both in
private (where mistakes, hesitations, and approximatieregs do not matter so long as the
meaning is clear) and in public (where there is a buitteisire to strive for accuracy of form
and meaning, so as not to lose face).

Motivation (short term) is provided mainly by the need to achievetjectives of the task

and to report back on it. Success in doing this can iserlgamger term motivation. Motivation
to listen to fluent speakers doing the task is strong taause in attempting the task, learners
will notice gaps in their own language, and will listarefully to hear how fluent speakers
express themselves.

A focus on forms beneficial in two phases in the framework. The plagistage between the
private task and the public report promotes close attetttiamguage form. As learners strive
for accuracy, they try to organise their reports cleanly check words and patterns they are
not sure of. In the final component, language analysigitées also provide a focus on form
through consciousness-raising processes. Learners antlaeflect on language features,
recycle the task language, go back over the text or rexpadid investigate new items, and
practise pronouncing useful phrases.

Designing Tasks to Promote Language Use

Any topic or theme can give rise to different types eksawhich can be generated with the
help of the typology.

Typology for TBL Task Design

ORDERING,
SORTING,
CLASSIFYING

COMPARING,

LISTING MATCHING

YOUR TOPIC |
e.g., cats

PROBLEM CREATIVE TASKS,
SOLVING PROJECT WORK

SHARING
PERSONAL
EXPERIENCES,
ANECDOTE

TELLING



Each type involves different cognitive processes. Thehiage types increase in cognitive
complexity from left to right, but are generally cogvetly less challenging than the three at
the bottom. These may involve more complex cognitive dip@saor combinations of
simpler task types.

For example, taking the topic "cats,ligting task might be: List three reasons why people
think cats make good pets.cAmparingtask might be to compare cats and dogs as pets. A
problem-solvingask could be to think of three low budget solutions tqtbélem of

looking after a cat when the family is absent.eXperience sharingr anecdote tellingask
could involve sharing stories about cats.

It is always a good idea to record two or three paiffueht speakers doing (and reporting)
the tasks, so that you can choose the best recorthmggtibe it, and use it in class to
illustrate features of spontaneous and planned languagé&ingevith real data is exciting;
there are always discoveries to be made, and herekhis reduced by having time to
prepare for what crops up in the recording.

"Task-based learning is like an adventure--learners surprise you by cominighugll kinds
of things..." "... exploring language in this way opens up whole new vistabese were
comments made by teachers at the end of a recent wprkshusing a task-based approach
to language teaching.

Classroom adventures, though often exciting and rewareinigil elements of risk that can
make things quite scary for the teacher. | want to dinene how this risk can be minimised
by principled use of a task-based learning framework, andotiogrose a taxonomy to help
teachers generate tasks that will prove fulfilling andlehging but not too risky.

What is a Task?

By task, | mean a goal-oriented activity with a cleamppsge. Doing a communication task
involves achieving an outcome, creating a final product drabe appreciated by other.
Examples include compiling a list of reasons, featunethings that need doing under
particular circumstances; comparing two pictures and/d¢s texXind the differences; and
solving a problem or designing a brochure.

Definitions of TASK

1. An activity or action which is carried out as a residiprocessing or understanding
language (i.e. as a response). For example, drawing a migplistening to an instruction
and performing a command... A task usually requires thééeaa specify what will be
regarded as successful completion of the task.

2. An activity which required learners to arrive at ancoate from given information
through some process of thought, and which allowed teattheostrol and regulate that
process.

3. Any structural language learning endeavor, which has a partchjective, appropriate
content, a specified working procedure, and arrange of metedor those who undertake
the task. ‘Task’ is therefore assumed to refer to gerai workplans which have the
overall purpose of facilitating language learning -fromdineple and brief exercise type,
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to more complex and lengthy activities such as group problérmgamr simulations and
decision-making.

4. A piece of classroom work which involves learnersamprehending, manipulating,
producing or interacting in the target language while thiangon is principally focused
on meaning rather than form.

5. A goal-oriented activity in which learners use languagactoeve a real outcome. In other
words, learners use whatever target language resourcdsatveyn order to solve a
problem, do a puzzle, play a game, or share and compareeexest

Tasks can be used as the central component of a thtdeapaework: "pre-task,"” "task

cycle," and "language focus." These components have beefulty designed to create four

optimum conditions for language acquisition, and thus geoxich learning opportunities to
suit different types of learners.

Assessing tasks in terms of difficulty

Code complexity

» Linguistic complexity and variety
* Vocabulary load and variety

* Redundancy

* Density

Communicative stress

* Time limits and time pressure

» Speed of presentation

* Number of participants

* Length of texts used

* Type of response

» Opportunities to control interaction

Cognitive complexity
a. Cognitive processing

» information organization

e amount of ‘computation’

» clarity of information given

» sufficiency of information given
* information type

b. Cognitive familiarity

* Familiarity of topic and its predictability

» Familiarity of discourse genre

» Ease of relationship to background knowledge
* Familiarity of task



Task-Based Learning Framework

Components of a TBL Framework
PRE-TASK PHASE

INTRODUCTION TO TOPIC AND TASK
Teacher explores the topic with the class, highlightBile®rds and phrases, and
helps learners understand task instructions and preggamedrs may hear a
recording of others doing a similar task, or read giattext as a lead in to a task.

TASK CYCLE
TASK PLANNING REPORT

Students do the task, in pairs or |Students prepare to report to the wh@eme groups present their reports
small groups. Teacher monitors friclass (orally or in writing) how they to the class, or exchange written
a distance, encouraging all attemptid the task, what they decided or [reports, and compare results.
at communication, not correcting. |discovered. Since the report stage isTeacher acts as a chairperson, and
Since this situation has a "private"|public, students will naturally want tothen comments on the content of
feel, students feel free to experimibe accurate, so the teacher stands bthereports.
Mistakes don't matter. give language advice.

Learners may now hear a recording of others doinigpitas task and compare how they all did it. Or thegym
read a text similar in some way to the one they lantten themselves, or related in topic to the tasly thave
done.

LANGUAGE FOCUS
ANALY SIS PRACTICE

Students examine and then discuss specific featurg®ather conducts practice of new words, phrases, and
the text or transcript of the recording. They can entpatterns occurring in the data, either during or affter t
new words, phrases and patterns in vocabulary bo lysis.

Sometime after completing this sequence, learnerseragfit from doing a similar task with a different partn




FROM TOPIC TO TASK (p 22)

. Discussion Points
1 Family surveys Find out whether your pariner's family has more gitls and () For sach topi
than boys and men. Time; 3 min. . : ,
2 \;:rr:ﬁ; tree T!r;il aach other the names of your close family, and 1henhdra:v a say r:,mcr; htask
i g i i how it to your partner to check. might be the
?.mly fg .-fr?iL your partners famity. Finally, s ¥ eI
3 F:nn?i-ly photué Take turns to tell the others about each person in your photo. the n;ost difficult.
Put all the photos away. See how much the others can remember about the ) Why?
eople in your family. Which person in each family was remembered the best? {b) Choose any three
E:Tmer 810 min. tasks. Work ot
Next lesson — Write as much as you can remember about one of the pceleqp\e :jn :vhat op;;prtum.es
i who they are. Ask the others to read it an or speaking,
:s.dom:g’n; eels: rss c|;>':\oto. Do not say y “stemng’ g g
4 IF::;i'.y merzbers . How many ways of classifying these farnily members can and writing each
you find? e.g. adulis/children. Wark in twos. Time: 2-3 min. touf Otﬁ;ir. N
B iather ® baby ® grandparents B aunt ® daughter - m(:ther l.bsric;r:r J {c) oﬁothiz pa;e.a; osw
B cousin W uncle B grandmother W parents children B son L e
. . & ol
5 Family birthdays Whrite the dates of four birthdays of people_ in your family, the term “task™?
including yours. Now 'try 1o find someone who has _the same b_lrthday as
someone in your family. Whose are the closest? Time: 3-5 min. v

8 Manager qualitles Which are th
small company manager? Add fou
them, starting with the most impo

& most important qualities in a
I more o the list below, then rank
rtant. Justify your choica.

6 Teachers Think of a teacher you
remember well. Tell your partner
about him or her. Do your wo
teachers have anytning in common?
Why do you remember them?
Finally, write up what you can

] normiulgl; patient ® strict on deadlines = sense of hurnour
istens to everyqne ® knows the competition
W heips with personal problems

rernember about your partners 9 Company in distress  This task requires compan
teacher for the class ¢ read. . ‘data suqh as graphs and charts showing downl!:L)frny
7 Subjects What used to be you In sales, increasing head count, escalating

favourite and least favourite costs, reduced marketj
subjects at school and why? ‘
Compare your reasons for liking/not

liking them.

‘ ng budgets. Can
you decide on two alternative sir)urses af
acno_n the Managing Diractor might
consider taking? Draft a list of
recemmendations for bath.

Pre-task language activities

1. Classifying words and phrases

On the board, write jumbled-up words and phrases connettfethe topic and task. Talk
about them as you write. (This will provide good exposure)

T: Read through the words and phrases and classify them in different wagsafople,
cheap - expensive/hot - cold. How many categories can you thinkaaf mihutes?




2. Odd one out

Write sets of related words and phrases on the boasadtingsone item in each set that
doesn't fit, e.ga blue shirt, black trousers, a long dress, a smart tie.

T: Say the phrases to your partner and discuss which is the odd one out and whynakiee
up some more sets for another pair to do.

3. Matching phrases to pictures

You need a set of pictures related to your topic - somédeajuite detailed - and two or three
phrases or captions for each picture (including, if yke lone that doesn't fit). Mix all the
phrases or captions up and write them on the boarguimlaled list.

T: Which phrases/captions go with each picture? (There may be some |efiatveon't fit.)
Write your own captions for any two pictures. Can your partner telllwpictures they are
for?

4. Memory challenge

This is the same as the matching activity, only you th&eictures down after one or two
minutes, and students must match the phrases or captitres pictures from memory. It is
better not to number the pictures. Then students wik ha specify verbally which picture
they mean by describing it, which of course stimulatesrtarguage use.

5. Brainstorming and mind-maps

Write the main topic word(s) in the centre of the ldodiryou have a picture related to your
topic, show the class. Encourage students to call out wibrels and phrases, and ask
whereabouts on the board you should write them. Somse fdealassification will develop.
T: What do you think of when you hear these words and/or see these fictures

6. Thinking of questions to ask

T: Write four questions you might ask if you were doing a survey on TWigjemterviewing
someone to teach in your college, etc. Exchange questions with anothanghdven classify
them all.

7. Teacher recounting a similar experience
T: I'm going to tell you about a silly accident | once had. Listen and sa@evtenything like
it has ever happened to you.

After the learners have done a pre-task or two (or edele they are doing them), write up
other useful words and phrases they have produced, especiediythat learners have
contributed themselves.

The third step in the pre-task phase is to ensure tHataflers understand what the task
involves, what its goals are and what outcome is redjuirbey will want to know how they
should begin, exactly what each person should do, hoehrmme they have and what will
happen once they hafigished.



THE TASK CYCLE

TASK

After working hard to set the scene in the introductibase, the teacher's monitoring role
during the task stage is less active, and should now be:

+to make sure that all pairs or groups are doing the téghtand are clear about the
objectives;

+to encourage all students to take part, no matter how weiakathguage is;

« to be forgiving about errors of form (remember how posyiparents react to their young
children’s attempts to use new words and phrases);

«to interrupt and help out only if there is a major commation breakdown;

« to notice which students seem to do more talking and cbngrodnd if anyone seems to
be left out (next time you might change these groupioggive specific roles within
groups to even out the interaction);

«to notice if and when any pairs or groups switch to mothegue, and, later perhaps, to
find out why;

«to act as time keeper.

Timing is important Tasks can take from one minute to ten or more, dependitiiedype of
task and its complexity. Set a time limit that is toorsiather than too long - it is easier to
extend it than to stop students before the limit idltuip.better to stop before anyone gets
bored, even if some pairs have not finished. Give a adnatenwarning before the end of the
task.

Immediately after the task, it is a good idea to take igflypone or two points of interest you
heard while monitoring, and to comment positively on thg students have done the task
is vital not to comment in detail or to summarise toeitcomes or findings, because those
will constitute the content and aim of the next twenponents, planning and report, which
learners will also do for themselves.

PLANNING

During the planning stage, the teacher's main role iotdahguage adviser, helping students
shape their meanings and express more exactly what théyorsay. Here are some
guidelines which apply to the planning of both oral and wrigeesentations.

» Go round quickly at the beginning to check all students knoat ey are supposed to
be doing, and why. If you have a large class and canroaleroups in one planning
session, decide which ones you will concentrate onpraaka a mental note to help others
next time.

» Unless one group is doing nothing, it is a good general rvaitauntil you are asked
before you offer help. Then you know you are respondinedearners’' needs rather than
your own interpretation of them. It is always wordahing in mind that learners will learn
best if they work tilings out for themselves, rath&r simply being told. The planning
stage is a good opportunity to encourage learner independence.

« Comment on good points and creative use of language.

» If you are asked for advice, suggest positive ways leacoelld improve their work at a
general level, e.glhat's good. You might like to add a sentence signalling what you are
going to talk/write about in this section - it may help the listemeadtler to follow your
ideas better.




» |If learners ask to be corrected, point out errors Seddyg - most important are those
which obscure the meaning. Ask them to explain what thegnmand explore various
options together; then finally suggest alternative waysli®ther errors you may want to
point out are obvious ones that you feel other studeaysnotice (and possibly comment
on, though this is very rare) at the report stage.

» For other errors of form, try to get learners to cortieetmselves (you could just put a dot
under a wrong preposition or verb ending). Don't be too piedamd jump on strange
wordings. It's more important to encourage experiment#tiamto penalise it.

» Make sure learners know how to use dictionaries for engode. not just to check
spellings and find words and meanings, but to look clogdlyeaexamples of how to use
the new word, notice the verbs or nouns it collocatés and the grammar it goes with.
This will help them write better themselves. Monolingdiationaries may help most here.
The Longman Activator and the Collins Cobuild dictiaesy for example, have been
especially designed to help students use new words. Ypuneed to devote some lessons
to dictionary training.

* Encourage students to help each other, and to 'edit’ drafesbfother's work, or to listen
to each other rehearsing.

» Make sure they know who is to be the spokesperson o+dia#tl writer for the group well
before the end of planning time.

* Remind them occasionally how much time they have liefat your original time limit,
most students are still working well and fruitfully,uyoould consider postponing the
report stage until the beginning of the next lesson. @kardgage of this is that they may
continue thinking about it and rehearsing it mentally uhgh. Such mental practice is, in
fact, one of the strategies that successful leaursas

Stop the planning stage once most pairs or groups haveomtass finished, then get
students ready to make their presentations. This iefwtrstage.

THE REPORT

In itself it probably presents slightly less of arteag opportunity than the planning stage.
But without the incentive of the report, the learning pescof planning, drafting and
rehearsing would not happen.

Depending on the level of the class and type of tagdpart might last as little as 20-30
seconds or up to two minutes. So if you have twenty studegtaur class, producing one
report per pair, you can calculate the time you will nétedill probably not be feasible or
advisable to let every pair report in full.

Their reports will not resemble native-speaker langudgee are bound to be strange
wordings and grammatical errors. What is of vital imparéais to acknowledge that students
are offering them as the best they can achieve atrtbatent, given the linguistic recources
and time available.

During the report stage, the main role of the teachiiaisof chairpersqrto introduce the
presentations, to set a purpose for listening, to nominatespaks next and to sum up at the
end. Some guidelines follow, the basic principles of whijgply to handling all types of
presentations.

» Make sure there is a clear purpose for listening ancetigayone knows what it is and
what they will do with the information after the rep@ome specific examples follow.



Example 1You've all found out how many girls/'women and boys/men your partner's family
has. You are now going to tell the class. Everyone should listen toegamth and write down
the numbers for each family. We can then add up the totals to do sutasy.

Example 2:You are now going to tell the class the story you've planned. Everyond shoul
listen and at the end of each story I'll give you a minute to Wré&ehing about it you
remember best.

* Make a mental note of points that will be useful fourysumming up while listening to
the presentations. If you are expected to give languagkdek, note down good
expressions as well as phrases or patterns thatctedgling or correction. Do not
interrupt or correct during the presentations; this couldidmdraging.

» Keep an eye on the time. If you have a large clasgald ask some groups to report this
time, and others after the next task (without, of ceuedling them at the planning stage
which groups you will be selecting).

» Stop the report stage early if it becomes repetitive.fidsst ask the pairs who have not
reported if they have anything different or special to add.

* Allow time for a summing up at the end.

Summing up and giving feedback
When summing up, it is important (and natural) to reast o the content of the reports.

Example 10K, so let's see. Are there more men than women in all our éarpilit together?
How close are the numbers - nearly equal? Who was the person withisigig and no
brothers? Who had the most men/women in their family?

Example 2What interesting stories! Some were quite strange, especially, yaurs)!
Which story did you like best? Let's see which things some of pemitgered about that one.

LANGUAGE FOCUS
FROM MEANING TO FORM

ANALYSIS

These are sometimes called consciousness-raisingiastilanguage awareness activities or
even meta-communicative tasks, i.e. tasks that foquigitly on language form and use.
Analysis activities should not consist of decontexsgalipresentation and practice of
language items in isolation. Because they follow t& tycle, they involve learners in a
study of the language forms that were actually used alexeguring the cycle. So they are
already familiar with the meanings expressed, and reoxg the chance to study the forms
which realise those meanings.

If there are not sufficient examples of a particldaguage feature in the task cycle text or
transcript, extra ones can be assembled from previoeesttexts or transcripts of earlier
recordings. Invented examples can be used as a last rgarhfamiliar examples out of
context are often less meaningful to the learner, andgk of the target item wbk less
clear. Beware of introducing examples which are not &€ natural language.

Starting points for analysis activities
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1) Semantic concepts (themes, notions, functions)

a. Read the trancrit of the conversation about school stghfgranscript 19 Find phrases
which show positive or negative reactions to them,sm gt was pretty disastrous,
really.

b. Read the cold story (text 2) and find all the phrasesrmageto time, e.g. for ten hours.
After that. How many ways can you classify them?Hebipossibilities: look for
expressions referring to people, place)

2. Words or parts of a word

A study of the form and uses of the very common worildsertainly help to consolidate

learners' developing picture of the grammar of the tdageguage.

Activities focusing on parts of words, such-esg, -ed, -s,/-'s, -ly, -tion, -fugr prefixes, such

asun-, over-, multiinay give insights into grammar, phrase/ sentence steuatd word

formation.

Analysis tasks starting from words or parts of words n&alve learners in the following:

» classification according to grammatical functioredverbs split into past simplé (
realised);past participle in an adjectival forfgpent the night trappedjpast participle in
a passivéwas locked)

» exploring meaning and effects of alternative choiceswhf

» identifying, from a set of examples, the odd one ouiylmat they have in common. This
can be structural, or semantic

» exploring collocation, where students collect phraséls afj such adalance of trade.

» collecting similar examples from learners' previouswiedge or from a dictionary

» classification according to meaning and use

3. Categories of meaning or use

Once learners have met several uses of a commadh yau can assemble a number of
familiar examples to build a revision activity. Startdlying the common categories of
meaning or use of the word or phrase and then ask leaoneet¢h each example to a
category.

However, it is often the study of the phrases thaidither category that proves most fruitful
in terms of exploring collocation and idiom.

4. Phonology: Intonation, stress and sounds

Phonology is another area worthy of analysis, andkiwgrfrom recordings and transcripts
can be invaluable. Learners need practice in identifying #ie message-bearing words in
the flow of speech. This involves recognising how spokeguiage is chunked, (each chunk
is known as a tone unit), and hearing which word withifedoink (or tone unit) carries the
main stress. This stressed word, which usually hasiagiadnex or a fall-rise tone? , will

be the main message-bearing word, and the key to undergjahdimeaning of that chunk.
So, instead of listening for sentences, learners shouldasgetto listening for tone units and
stressed words. If they do this, they will be more &bleope with the flow of speech.
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LANGUAGE PRACTICE AVTIVITIES

These activities can be done singly, in pairs or grougeam competitions or teacher-led
sessions with the whole class. Many of them couldrbpared by learners as homework.

a Repetition

Repetition of useful phrases, or dialogue readings eatohe by individuals, students in

pairs, or, if led by the teacher, with the whole classhorus or in large groups, with each
group taking one part. It is fun to begin slowly and bupdspeed, to see how fast they can do
it.

b Listen and complete

Teams or pairs write a list of useful phrases oreser@s. One learner says half or a little more
of each item. The first team or pair to completgitcessfully gets a point.

Or you can play a recording and press the pause buttoidiphrase - which team or pair can
continue? Don't give the answer yourself but, afterrs¢attempts, play the tape and let the
class identify who was correct. (Allow four or five eeds - if no one can do it, you get the
point.)

c Gapped examples

Learners (singly or in pairs) write out a list ofdior ‘ten useful phrases or sentences from the
text or transcript, omitting one word or phrase fraanteone. They exchange lists with a
partner or another pair, who has to complete them fr@mory, and keep a note of their
scores. Or they can read them out to the whole tdas®mpletion. They can also be written
on OHP transparencies and done with the whole clasaums.

d Progressive deletion

Do this whenever you have examples of language on tel ladter an analysis activity. It is
guaranteed to liven the class up and increase concentration

Number the examples. Call out numbers one at a(tnenot in order) and ask individual
learners to read each example out loud. As they reaatedelvord, or even whole phrase
from that example. Continue to call out the numbeven when there are hardly any words
left, and get individuals to continue to read them out ey were still complete. You will
end up with a clean board, with only the numbers lefbahyou can still challenge the class
to 'read’ what was there.

e Unpacking a sentence

Choose a long sentence from a familiar written t&gk learners to write the same
information in as many short, simple sentenceseagsdthn, without repeating any facts.

Or allow learners to repeat the same information, skitleem to write it in different ways.

Set a time limit, of, say, five minutes, and see howydifferent (correct) sentences each
pair can build in that time.

You can either review the exercise by getting learnevgite their sentences on the board, or
asking them to read them out, for you to write.

f Repacking a sentence

After completing the 'unpacking' exercise above, amkrs to close their books. They then
have to work in pairs to pack all the information frdma short sentences back into one long
sentence without looking at the original text. It daesave to be the same as the original
sentence, but it must be grammatical. Pairs can egelamd check each other's sentences.
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Then ask two or three pairs of learners to write themtences on the board or on an overhead
transparency for the class to spot the grammaticareliftes. Explore whether these contain
any shift in meaning or emphasis.

g Memory challenge

Take a set of similar types of word, e.g. narrativéoseirom one text (or possibly two texts,
to make it more of a challenge). Mix them up. Can studerits the complete phrase or
sentence containing each item? If you are using verbstaedants remember who or what
was the subject of each and what followed it?

reported found spent realised gone locked telephoned hagan

h Concordances for common words

If you don't have a computer with a concordancing fgcilbn't worry. In this activity, the
learners themselves act as text investigators. Dilddataen familiar texts and/or transcripts
among learners, so they each have one or two to ingesti§elect one or two very common
words from among the top 40 or so of the frequency listhlem to find. For example, one
week you could concentrate on common prepositions. Askdesato go through their texts
and write neat concordance lines for each word includiagsix words before and after it.
These can then be assembled (on an OHP transpapéiotgcopy poster or the board,
dictated by students) to form the basis of a classifyotigiey. They can also be used for an
odd-word-out activity, a cloze test, or even a memorjlenge, where you ask for the source
or context of the line.

i Dictionary exercises

For the best results, use a good learner's dictioBxmercises can include the following:

* matching words to definitions: students choose three woodsd text or transcript to
look up, and find which dictionary definition best fits kraeord in its context. They then
explain them to each other.

» exploring collocations: give students two familiar cadiions from a text or transcript,
and ask them to use a dictionary to find other useful orseilan the same verb or noun.

* generating your own examples: learners look up wordsatreepot sure how to use. They
then read the examples and grammatical informatiomei@ictionary and write two
sentences with each word.
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Sample task-recording transcript 1

Catherine: We've each got to say a little bit about our favourite subject at sciwbl,
which were the ones, erm, that we liked the least and for what ety
don't you start?

Caroline:  Right, well. My favourite subject was always English, | think becalised
writing stories. The least favourite was always Maths. | was aatfial | think
[, erm, didn't concentrate on some vital bits and missed out and ffush gt
worse and worse. | used to sit at the back and giggle quite a loteArsd it
was pretty disastrous, really.

Stephen: | liked science subjects, but | think that was because the teagbers/ery
much better in that than in subjects like French which | really'diitke at all.
| didn't mind things like Maths and English, because | could do thent,-but
the languages, French, Latin, Greek, got a bit, you know -1 got atbiide
and the teachers weren't that helpful, so | didn't like those as much .

John: What did you dislike? Well, French...

Coffins Cobuild English Courseevel 2, Section 58

Text 2:
The boy who came out from the cold

A scHooLBoYwho spent the night trapped in a butcher's cold storeladieg locked in
accidentally, ran on the spot for ten hours to stasali

Peter Emerson, aged 15, was locked in the store in do&tirapon Avon butcher's shop for
14 hours with the temperature around freezing point.

Staff arriving for work at the Wood Street shop found kesterday morning with his teeth
chattering and his face purple with cold. Still freezingtelPimmediately telephoned his
parents, who had reported him missing to the police. Relter]ives in Banbury Road,
Stratford, said: 'l help out at the shop after schadllehad gone into the cold store just
before closing time. | was behind a big food shelf wherdtw locked behind me.

‘At first | thought it was someone playing a joke but wheselised it wasn't and began
shouting all the staff had gone home. | tried to kickdber open and to pick the lock but it
was no good. 'l was wearing only a shirt, trousers,raphilover and a white butcher's
smock. It was bitterly cold and | realised that | midiet, so | ran on the spot for about ten ¢
the 14 hours.’

Df

Text 3: Spiders
Spiders

One woman was so afraid of spiders she could not b lafhouse alone. If she saw one §
would climb on the table and not be able to get down wntilkebody came into the room an
removed it.

During her first TOP meeting, she noticed doodles on a pagdwesembled spiders and s
suddenly recoiled in horror.

She was eventually persuaded to look at photo-graphs @rspidbooks, then leave the
pages open in a room so she saw them each time shalvralkéer husband began to move
the position of the book and change the page so she ddferant one each time.

After three weeks she was given a plastic spidefT@R meeting and took it home. "One 0
the group took a real spider in a jar to the next mggetimere it was gradually moved nearé
to the sufferer.” She later agreed to take the redéspiome and gave it the name Bernard
Two and a half months after first going to the group hebghhad gone.

he

8
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Examples using the text THE BOY WHO CAME OUT FROM TEBBLD

Pre-task
Exposure to language

Belowq are the headline and the opening lines of a newsptpg.
What questions come to your mind when you have read this opevinte down seven.
How many do you think will be answered in the full story?

THE BOY WHO CAME

OUT OF THE COLD

A schoolboy who spent the night trapped
in a butcher’s cold store after being locked
in accidentally...

Language Focus activities
Three startinmg points

Semantic concepts (themes, notions, functions)
a) Find six phrases in the story which refer to the cottliemeffects, e.gcold store,
temperature around freezing poift¥hat similar phrases do you know?
b) Find eight phrases and words about time, gpgnt the night, immediatellow many
ways can you classify these? List them according &goaies, e.g. those which answer
the question 'When?' and those which tell you 'How long?’
c) How many phrases refer to people, @ gchoolboy, his parents, someone playing a joke?
d) How many clauses/phrases can you find that refer to a,@agran on the spot, help out
at the shop7o practise these, choose any six and write them dowleséve a gap for
the preposition. Give them to your partner. Can he/shgplate them from memory?

Words or parts of words

e) Find three verb phrases witlad. Could you use a simple past tense form instead? Would
it change the meaning in all three cases?

f) Find the phraspick the lockUse a dictionary to find this use pitk. What other
interesting phrases wittick can you find? Choose four to teach your partner.

g) Find nine phrases/clauses with verbs endingn, e.g. Staff arriving for work How
could you classify these? (How many begin a sentende ®Whout the others? ) What
meaning doesng seem to have?

h) Find the verbs ending kedand divide them into two or three categories. Now find other
past-tense-form verbs from the story to add to the apptepists.

Categories of meaning and use

i) Find phrases/clauses with verbs endingng, which:

* describe someone or something

» follow is /was /are /were

» follow verbs likestop, start

How many are left over? How could you classify them?
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SAMPLE TASK-BASED LESSON OUTLINES

Outline 1: A poem / Children’s song

aims:

0 Ss observe the use of modals which convey meanings
0 practice intonation patterns

o introduce elements of poetic language

Skills: speaking: expressing personal opinions

When Flowers Wake Each Morning
When flowers wake each morning
they don’t have to make their bed,
and lettuce never has to comb

the hair upon its head.

You'd never tell asparagus

it shouldn’t play with spears.
You'd never ask a stalk of corn
to wash behind its ears.

A mushroom doesn’t have to clean its room,
and you will all agree

a tree won't have to study hard

to learn geometry.

| guess it should be obvious
from listening to my rant,

I’ m tired of being a person;
| would rather be a plant.

1. Decisions concerning the selection of tasks

The tasks involve working with modals an area where studesis a lot of practice. Students
face difficulties in this area and teachers try tip lleem overcome these problems by giving
many traditional-type exercises (fill in the blanks, chethe appropriate modal to complete
the sentences). Experience has shown that, howelkestwdents may perform in such
decontextualized exercises, they very rarely use theskals in communication. This shows
that students cannot easily master the structure. Amative teaching method might be
more helpful. The choice of a text which is not lirggically dense (a children’s poem) is
expected to balance the difficulty of the structure provide a meaningful context that will
eventually facilitate learners.

2. Decisions concerning the choice of texts/activities

The text used in the task is authentic. A jigsaw agtigitused where the whole set of
information is not revealed until all students havdqrened their part of the task. The
information gap principle will keep students alert andredted in what the other groups
report.
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The Task

Learning a second language is associated with the teactdrigaaning of structures,
vocabulary and techniques for effective communicati@lelarning, though, could serve
more complex purposes. It could become a source of knowtddgber peoples’ culture and
literary production and a source of pleasure. A litegamyre which is not frequently used in
teaching is poetry. Poems can be a source of autheat#riad whose language and structure
are not graded. They have simple structure and can befadeatiroducing L2 learners to
intonation patterns: these poems follow rhyme pattémaisare easily distinguishable and are
followed throughout the poem.. It us expected that tteotewill be particularly enjoyable

for the students and it will help them clarify the usd acquire the difficult structure (using
modals to express preference, advice, obligation).

Time: 45’

Preparation: Students will work in 3 groups. 1. Cut out the poem it#@ istanzas and
photocopy the 3 first stanzas for the students of tleethroups (the4stanza will be
revealed at the end to add a comic element).
2. Make enough photocopies of the whole poem to distrithibes @&nd.
In class

| Pre-task
Step 1(Time: 1)
“T introduces and defines the topic™: a young child reflectshe everyday activities he
dislikes doing.He chooses one plant to associate each activitgl. wdmch plant is associated
with each activity and discuss why this associationadenReport your ideas to the class.

Step 2

“Learn basic new vocabulary”

Activity 1 ( 5)

Learn the names of new plants: lettuce, asparagus, ammsbr Known words to be revised:

flower, tree, corn. T can either bring pictures and/erdttual vegetables.

Practice

1. T sticks the pictures of all six plants on the bodrtells each word in order and Ss repeat.

2. T tells the words at random order and Ss repeat.

3. T focuses on new vocabulary, points at the picturdsagks questionss this a lettuceSs
answer Yes/No.

4. T gives alternatives for each picture and Ss idethigycorrect wordkts this a lettuce or a
mushroom?

5. T points out pictures and students give the wdislal lettuce

6. After the Ss have learned the new words, T writes uralgr picture the word so that Ss
can have also the written representation.

Step 3
T divides the class in 3 groups and each group in 2 pairqids lmat the slips of paper with
one stanza of the poem written on them. Each otftifee groups will work on one stanza.

| Task cycle
Task
Step 4 (Time 5’)
Ss work in pairs to identify which plant is associatetth wach action (e.g. flowers -make
their beds, lettuce -comb its hair). T acts as a rmoaind may provide hints to help Ss make
associations (e.g. Flowers are associated with “begisduse they grow in “flower beds”,
mushrooms are associated with “cleaning rooms”, becaageath mush-“rooms”).
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Planning

Step 6(Time 5’)

The pairs discuss with the rest of the group what thegovered and make the final decision

about what to report to the rest of the class. Thay be advised to take notes or draft a

written version of the report. They arrange who spiéak first, second, e.t.c.

Report (Time:10)

1. One student of each group reads aloud their part of the poem.

2. Members of the groups in turns report their findings.

3. T monitors the activity to ensure that most of thea®e part in the report. The task is a
jigsaw activity and it is expected that all the studernlishe interested to listen to the other
groups in order to have a complete image of the poem.

Step 8(Time 3’)

T gives out the whole version of the poem and leads #xus on the last stanza which is the
poem’s climax and its most amusing part.

Evaluation of the Task cycle

Students do not simply perform a jigsaw activity. Morgamtantly, they fully realize that
task completion is not the end of an activity. Studesilisnot only try to satisfy an immediate
communicative need (get the message across) but willtnemnsider the circumstances of
communication: for the public use of language (talking éowthole class) students will not
focus on fluency only, but will need to focus on “fluenagguracy, clarity and organization
as befits a public presentation” (Willis 1996:55). It's astant “linguistic challenge” and it is
this that helps to drive their interlanguage developrfemiard.

| Language focus
Analysis
Step 9 (Time: 8)
T can give a brief talk on the structures in focusai®sasked to search the data to identify the
particular pattern and usage and the language forms assowidth them. There are
affirmative and negative sentences; Ss underline thestesc T monitors the activity till all
the structures have been identified. A discussionvi@lon what meanings/emotions are
conveyed through the language forms (e.g. “I would ratherfdant” shows what the poet
prefers).

Practice

Step 10 (Time: 77)

Activity : T prepares an exercise where the modals presentiee tasgk, are missing. T could
discuss with the class what meanings are conveyed hicti would be the best way to fill in
the blanks. T should tnyotto allow for many possible answers for each blank botiish
accept all possible interpretations given by Ss.

Possible questions to monitor the activity: “Cowlduld ratherbe used in sentence 17?7,

“ Would have togive the same meaning?”, “ What degsuldmean in the second sentence?”
Step 11 (Time 3))

“Ss enter useful language items in their language notebooks”.

Evaluation of the TBL lesson

a) Difficulties faced
The preparation for a TBL lesson is very demandinigjiasan innovation for the teacher and
the students. The PPP framework is much easier to ussxpadence has shown it has good
results. While preparing the lesson teachers may fegrarmbout how much input to give at
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the pre-task phase and how much time at the planning stagmdi\way to gather
information about the TBL lesson is to keep notes (@ diary) while teaching.

b) Positive outcomes and some reflections
It was encouraging to see that a TBL lesson can be ctawbitivougHearneractivity. The
students enjoyed the interaction and used a range of vapabnd techniques to perform the
different activities. They recognized the importanceéhefplanning stage and devoted more
time than expected on this stage. This made most of gjoéte confident to report their work
to their fellow students. The less confident students, nadimally deny to speak in public,
were still reluctant to report to the whole class beytfinally did so. They, later, admitted
that they had benefited from the planning stage.
The learners generally reacted well to the TBL les$be.teacher, though, cannot definitely
decide whether these students merited from the strudttine &esson or from other factors:
was the topic more interesting? Was pair/group work martévating? Was the jigsaw
activity more fun? If the above lesson were presemtéke familiar PPP structure, would it
have the same, more or less impact on the studernsgs?dt easy to provide answers to the
above questions mainly because many more TBL lesson&ldt® conducted on a wide scale
in order for comparisons to be made.

Outline 2:

Picture puzzle: Find seven differences
Aim:

The aim of this lesson outline is to illustrate a typical revidesson covering familiar topics.
The pre-task phase is, therefore, shorter than usual. This lessoshalss how a recording
can be used at the end of the task cycle (see Chapters 2 and 3).

Starting lesson
Explain this lesson is mainly revision, and aims tosewords and phrases from Units 1-4,
give ss different kinds of speaking practice and finfalbus on question forms.

Pre-task (3-4 min) \

1. Get ssto stand up, find a different partner from usual id@wn in their new pairs.
Check they have at least one book between two. Keepcdlosed for now. They also
need one sheet of paper between two, a pen or pencheaintahguage notebooks.

2. Introduce task - 'Find the differencesizzle like one they have done before (remind
them) only with different pictures. Each student wit $®th pictures. Together they have
to find seven differences and write them down in note f¢Pat an exampléat on
right/on left of signpn the board.) They will only have one minute. Theyuthtalk in
English, but quietly.

| Task cycle

Task (1 min)
Get them ready to stafind the pictures on page ... and you have one minute from ... NOW.

Stop the task as soon as a few pairs have noted deen déferences (or when one minute
is up). Ask how many differences others have found already.

Planning (8-10 min)
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Tell all pairs to choose four differences they thinkdtigers may not have seen. They write
them down in detail, and practise explaining them, so ¢heytell the whole class. Show
them by expandingatexample on board.

Go round and help, noting useful phrases and writing sonfetasf board, e.gln picture

A ... the sign says..

Nominate the shy ones as reporters, and give themartaith minutes to practise. Draw
attention to phrases on board.

Report and listening (15 min)
Explain that they must listen carefully to other pdirthey have the same difference, they
tick it off. Once they have heard a difference, thexstmot report it themselves.
Each pair gives one difference (write these on boattiey tell the class) till there are seven.
Some pairs may still have more. Stop them from shguhiam out (so they still have some to
listen for later).
Announce recording of David and Bridget doing the same task.
Play recording. Ss tick off the differences they h@day need to pause after each one, and
play it again.)
David: Okay? Another difference is the number of the house.
Bridget: Yes.
David: In Picture A it's thirty; in Picture B it's thirteen...
Bridget: -is thirty. Oh!
David: Oh, okay.
Bridget: Oh. Do you think-?
David: Doesn't matter. Thirty in Picture A and thirteen...
Bridget: Thirteen in picture B. And this number's different.
David: What number?
Bridget: The phone number of Paul Smith and Sons.
David: Oh yeah. So, the phone number of Paul Smith and Sons is - what? - in
Picture A - is six three one nine oh. Six three one nine oh iarBié...Bridget: Mmm.
David: And six three three nine oh in Picture B. .
Bridget: Okay.
David: Okay. How many have we got? That's three.
Bridget: Three. How many do we have to have? Seven. Mm.
David: How about the television - is that on? Yes. Oh no, the televisam is ,,
it? - in the first picture-Bridget: Yes, it is!
David: ...and it's not on in the - in Picture B... that's - what have we got?
Bridget: The television is on in Picture A but off in Picture B.
David: Okay. Right. Anything else? Oh yes, the man's carrying an umbrella.
Bridget: Okay. .
David: Sowhat shall we put? The man...
Coffins Cobuild English Courséevel 1, Unit 5, p. 120T.

Now ask class if any pairs have more differences? Betto give one each. Tell them the
record total so far is 13 - can they beat it?

Language focus (15 — 20 min)

Analysis and practice
From board:
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1. Ss choose a useful phrase from each sentence andesating it. Delete the phrase
immediately it is said. Delete other words gradually. Thsalled 'progressive deletion’
(see page 111) and shobidfun!

2. Ssread out all sentences in full, including the missimtsp&lean board.

From transcript:

3. Ss hear recording again and follow it in the transcRpuse tape sometimes to let them
predict how next phrase will be said (intonation veittess on key words).

4. Ss read whole transcript and find twelve questions toifylassvhatever ways they like
(e.g. questions witkhall or get; short questions/long questions; questions with/without
verb, etc.).

5. Ssfind two examples of the word so. Where does it cartigei conversation?

6. If time, ss write down any new phrases they noticed.

Bring class together and review analysis of questior&tiBe short questions (point out
many are without verbs) and then list questions slidil, got, havend practise them.
Ss read out their phrases.

NB: 4-6 can be done for homework and reviewed in class.

Outline 3:
A sea journey

The aim:

The aim of this lesson outline is to illustrate the firstdess a series based on a new topic.
The pre-task phase will therefore be longer than usual, introducing togsclg various
means including teacher anecdote and the use of a recording.

Class and course background
Intermediate/upper intermediate

Starting lesson

Announce new topic. Relate this to textbook unit.

Give overview of work for next two weeks, eRy the end of this you'll have talked and
written about different aspects of journeys by boat, and read a short storyaabeatjourney.
Ask them to bring to class anything they like that is linlethe theme. Remind them main
language features will be summarised at the end of eaek.w

This lesson they'll be hearing a recording about a sgagy, then doing a similar task -
sharing their experiences of sea travel or boats. Lgegieeus: studying useful phrases and
features of spontaneous English and comparing theselaithed English.

| Pre-task (15-20 min) |

Aim: To introduce topic of sea journeys, and give clagosure to topic-related talk, to

activate and highlight useful words and phrases.

Starting points: three pictures of ships - big and snrmatbaigh and calm seas; teacher's

personal experience.

1. Talk about pictures one by one while putting them up on WakK.uestions to assess class
experience of topic, e.¢lave any of you travelled by boat?/ seen any TV programmes,
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films about sea travellet class indicate their experience very briefiy {ell them about
my first experience in a small boat when the seaegilyrrough.)

2. Brainstorm with class on words and phrases. Organiseand las a mind map words
about sea, boats, people, feelings, attitudes to sea ystlaag in boats.

Bring theme round tére you a good traveller@and what this means, i.Bo you get
travel-sick on buses, in cars? or sea-sick¥®)d other vital topic words that will come in
the recording (see transcript below).

3. Announce recording of Rachel telling Chris about a seagy. (Ss know her already
from earlier recordings.) Write up alternatives tgphtélem listenalone or with family?
big or small boat? calm or rough sea? pleasant-onpleasant experience?

Play recording two or three times - 1) for gist (seleords from board), 2) for words and
phrases they notice (add to board if useful), 3) if theytw@hear it again.

Chris: Are you a good sailor? Have you ever been seasick?

Rachel: Yeah | have been seasick, once. But | haven't sailed very mucht iBxae

Chris: Was that on a long journey?

Rachel: Yeah. In fact I'm quite a good traveller normally. But this was-efmr-not on
a long journey, no. It was about twenty miles. And erm, coming -on the wa
back, it was a very small boat, and it was very hot, and me andshef i@y
family were on this very - in the inside of the boat. And itjustdike being in
a-on a cork, carried by the water. And my brother started first, bed it just
sort of spread like the plague.

Chris:  Oh terrible.

Rachel: It was ghastly.
Coffins Cobuild English Courskevel 3, Unit 20, p. 138T

4. Let them read task instructions from textbook. Givertiieo minutes' thinking time.

| Task cycle

Task (3-4 min)

Ss do task in twos, then combine with another pair telféaeir stories and compare their
experiences. What did their stories have in common? Aferéike Rachel's? Any groups
that finish quickly can write down points they haccommon.

Planning (5-10 min)

Each group of four selects two stories to present toléiss.c

Divide into pairs to rehearse them. Go round, helpingéided, and nominate spokespersons.
Note down language points for highlighting later, suchrgsuseful phrases that ss use.

Report(5-8 min)

Pick four or five pairs to tell their stories.

Class listen - their purpose is to note down detailsr{\il@em they must try to remember
these for next lesson) and find what the stories hmgemmon.

Give feedback on content. Review similarities anded#fhces in their stories.

Set homework: plan a first written draft of the stalyanging one detail, to be polished and
presented to class in next lesson.

Language Focus (15-20 min)

Analysis and practice
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1. Dictate/write on board five good phrases from storidsldsin task cycle. Write up five
corrected phrases/sentences with a word that cause@mobilissing for ss to discuss
their meaning and complete them.

2. Based on transcript of Rachel's story. Ss read and aselell words and phrases. Discuss
which of these are typical of spoken language, and wdfipflanned, or written language.

3. Hand out version of planned story. Ask ss to discussth@ndiffers from the spoken
transcript. Then they can underline all past tense feerhs. Rachell'm quite a good
sailor normally. But this time, | was with my family and we vegre@ very small boat and
it was like being on a cork on the water. We were all sitting irthiede€abin and it was
really hot. My brother started being seasick first and then it justagl like the plague. It
was ghastly

4. Ss write down other language features from lesson thairthet to remember.

NB: 2 and 3 can be done for homework.

Outline 4:
Spiders — a success story

This is an example of a lesson based on a reading text. It contains eang@eof specific
language-focused activities illustrating the starting points for language asalgtvities

Class and course background

Intermediate learners, monolingual, mixed-level clabgyThave already talked about
phobias, and done a listing task on all the things theg haard people can be frightened of.
They have also completed a more open task, wheredlegdch other about what they had
been frightened of as children. A few people have raeatl insects and spiders briefly, and
students have .found out who in the class is afraididésp So there is no need for a lengthy
pre-task phase.

Starting lesson

Explain there will be two task cycles in this lessbhese will lead into reading a newspaper
report about a woman with a serious phobia about spiibeslived with her husband near a
large town, but could never be left alone in case sheasgmder (possibly write main topic
words on boardwoman - phobia about spidesc.).

Pre-task (2-3 min)

Explain the first task: in pairs ss to brainstorm astthree consecutive steps they might take
to help cure this woman of her phobia about spiders.

\ Task cycle 1( Speaking)

Task 1(2-3 min)
Pairs list possible ways to help her get over her phobia.

Planning 1 (2-3 min)
Pairs rehearse how to explain the steps they recomraeddustify the order they are in.

Report and readindl (10 min)
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Pairs tell the class their proposals and justify th€he class listen and count how many
different ideas they come up with.

Let the class discuss and vote on which four steps rb@gbkimilar to those in the newspaper
report. Write these on the board.

Give out the texts with the missing line in Focus 5. Asklants to read to see whether their
four steps were in the report. Finally ask which pair hadiost steps that were similar.

\ Task cycle AReading)

Task 2(4-5 min)
Ss read the text again and discuss in twos whereothdirle’ must have come from.

Planning and report2 (2-3 min)

They tell each other where they think the line fits sig. Do not tell them if they are right
or wrong. (If they all agree, no need to prolong the mé&po

Give out the text with the line in place, so they saa if they were right. (They will need the
complete text for the next phase.)

Language focug(20-35 min)

Analysis and practice

Each of the activities below can be followed by a neyieearing what ss thought, and
bringing out some of the ideas in the notes belowoimescases, ss may benefit from a brief
practice activity. (I would aim to do activities 1, 2 anatethers in class and set 4.3 (on to)
for homework.)

1 Main theme: Spiders

Circle all the phrases which refer to spiders, includimge with pronouns, e.gaw one,
removed itJoin up the circles with straight lines, to get a lexatalin (see example below).
Ss can then compare chains to see if they have foundrie et of references.

NB: In order to do this, learners will have to focusagpects of textual cohesion. They may
notice the use of plural forms (and the worgk)to express spiders in general. They can
distinguish phrases that contrast with the idearebaspider, e.gdoodles resembling spiders.
These points can be highlighted at the review stage.
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ONE woman was so afraid of the position of the book and
I E R i : in change the page so she saw

d SUCCESS Story
Jfrom the new organisation
Triumph Over Phobia (TOP).

into the room and{removed iL
Durmg her figst TOP{meeting,

nearer to the sufferer) She later
agreed to take the real sgider’)
f___,__gﬁgzm e and ‘gave it ilic name

Gernard, |

to Iook atiphotographs of spiders

in books, then leave thd pages Two and a half months after
open in a room so she;s:aw ';%5 first going to the group her
each time she walked in. phobiahad gone.

Her husband began to move

The ily Telegrapl24 Januar 1994

2 Time and sequence

Ask ss to find between eight and eleven phrases oresivgids that express the notion of
time. Which ones denote the passing of time and thus disigrial the stages in the cure of
the phobia? (There are seven or eight of these.)

NB: This highlights a very common function of time aées - signalling the structure of a
sequential narrative. It also shows that not all stageexplicitly signalled, and learners may
need to look for less obvious linguistic clues, asdgan to ..above.

A further focus on adverbs of time could be achieved byhgskhere the wordsuddenly,
eventually, gradually, later, and firsiccur in the time phrases. Ask ss in pairs to read the
phrases with these words out loud and notice where thigite be similar stress patterns.

3 Place and position

Ask ss to look for around twelve phrases expressing therglemotion of place and position.
Subdivide these into three or four categories: thoserieg to

- her house, e.deft in a house alone

- the spiders themselves, eiga jar

- position or movement, e.quoved nearer to the sufferer

- the meeting, e.g. tthe next meeting, going to the group.

4 Common words highlighting grammar points: the passive voice angsesof to.

4.1 Ask ss to find four phrases with the wavals Which three have a similar structur&he
was eventually persuaded to look at photographs!she was gplastec spider | it was
gradually moved nearer.)

Ask ss if they know exactly who persuaded her to lookepictures, who gave her a plastic
spider, and who moved the spider nearer to her?

Does it matter that they don't know?

Ask where else in those sentences they could put theésgoaduallyandeventually Either

4.2 Ask ss to find six phrases with the wdodhand notice which verbs it goes with
Ask them if they can divide these phrases into twegmies. There is one phrase where you
can omit thdo and still have a grammatical sentence. Ask them to find it.
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or

4.3 Tell ss these common uses of the word

a) as a preposition indicating movement towards somethisgmeone, e.g.hey have just
moved to Kendal.

b) before an indirect object e.gwfote three letters to the headmaster.

c) following a verb likewantbefore an infinitive, e.g.tfied to kick the door open.

d) denoting purpose or intentiom order to ....e.g.I came in today just to sg®u.

Now they try to decide which category each examplevbélelongs to.

table and not be ableto get down until somebody came
Her husband beganto move the position of the book
took a real spider in a jarto the next meeting, where it was
gradually moved nearerto the sufferer. She later agreed
She later agreedto take the real spider home and gave
months after first goingto the group her phobia had gone.
ran on the spot for ten hourso stay alive. Peter Emerson, aged
reported him missingto the police. Peter, who lives in
| tried to kick the door open ando pick the lock but
We've each gotto say a little bit about our favourite

4.3Underline the other verb phrases in the examples bsleh have the same patterns as
this example

She was eventually persuaded to look at photogrgphgse can include any part of the verb

be,i.e. was, will be / isgetc.)

| was asked to help out at the butcher's shop.

You will normally be required to work one weekend day.

He was just told to go home and fetch it.

She is being encouraged to rest more.

You are advised to travel light, carrying no more than one...

They were more or less forced to accept an alternative.

You are constantly being reminded not to leave your luggage unattended.

NB: Some of these sentences may be unfamiliar tadesr Ask them to think of contexts in
which they might hear or see them used.

Review analysis and get ss to write useful language inlibeks. If time, ask them to do a
‘gapped example' quiz round the class, using examplestigmbtebooks.
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The most frequent words of English

The top 200 words of spoken English
the there(pronoun an 'COS(conjunction) let her (determiner)
I just SO (conjunction)y  Something course probably
and or Will (modalverb)  bit (noun) week may (modal verb)
be would modal take should(modal ask little
you some verb) over school
it can(modalv.) could modal verb) his talk MUuSt(modal verb)
a no (adverb) make into than different
of then one(number) no @eterminer) Still (adverb) old
tO (+ infinitive) she on (adverb) him number child
iN (preposition) this how (adverb) more many feel
have there(adverb) like (preposition) us another leave
that (determiner) all (determinery  in (adverb)  back (adverb) thank guestion
we them by (preposition)  like (verb) call away
that (conjunction) see three use(verb) new job
they now who tell man remember
get come look quite problem  out (preposition)
tO (preposition) &S (conjunctior) put okay also pay(verb)
do your year all (adverb) of course house
what up as(adveb prep)  right (adjective) never sure
for mean(verb) really day work (noun) last
not when any first money end(noun)
but about here work (verb) keep part(noun)
go which good why usedmodalverb)  Whether
he very where only anything move
0N (preposition) from other need more else
know because give pound her(pronoun) own (det/pron)
say thing down about happen today
well (adverb) right (adverb) way much area hear
think people their point (noun) big before
if me our again fact every
at out(adverb)  actually off even nice
with my sort(noun) might too (adverb) place
so(adverb) time (noun) lot find through
yes want one(pronoun) try always
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The top 200 words of written English

the would modal v.)
of
and this
a if
be her
in (preposition) there
to (+infinitve) ~ can(verb)
have all (determiner)
tO (preposition) do
it make
for who
that conjunction) what
with go
ON (preposition)  itS (determiner)

he that determiner)
I see
not take
by time (noun)
at into
you up
from some
his him
but could (modal v.)
as(conjunction) year
which when
or them
they more
she other
an my
say out
we get
as(adverb) no (determiner)
their then
Will (modal verb) know

also how feel
about our company
so (adverb) day over
come because high
give down number
me through thing
new SO (conjunction) area
now both leave
any MUuSt(modalverb)  against
Mmay (modal verb) want most
first government there
your OWN (det/pron) under
such child might (modal v.)
only tell need
than become here
people  still (adverb) ask
good too (adverb) much
think back mean(verb)
shouldmodal more show(verb)
verb) work (noun) us
her (pronoun) life party
way system another
use(verb) however  work (verb)
man on (adverb) service
find woman problem
between after put
like (preposition) each after
in (adverb) case again
look (verb) seem over
where great hand
just group small
very old place
even part while
many world no (adverb)

well (adverb)
never
off
course
provide
school
about
country
large
member
away
all (adverb)
try
house
hold
out (preposition)
without
different
within
during
keep
call (verb)
point (noun)
although
local
begin
end
most
few
follow
always
turn (verb)
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SIX TYPES OF TASK

1 Listing
Outcome | Completed list or draft mind map (see Focus 5).
Processes | Brainstorming, fact-finding
Starting Words, things, qualities, people, places, actions, job-related skills:
points e international English words, e.g. in sport, in pop songs
e things found in particular places, e.g. in the kitchen, on the beach
e everyday things, e.g. that you carry with you or that you often forget or lose
e qualities looked for in a product, e.g. a good pen, a stereo system
e qualities needed for particular jobs, e.g. teaching, being prime minister
e personal characteristics, e.g. of a TV celebrity, an astronaut
e features of a place, e.g. a holiday resort, a language school, a sports complex
e things you do to, e.g. prevent crime, plan a party, move house
e ways of doing things, e.g. remembering new words, cooking rice, saving money
e common questions, e.g. that guests ask hotel reception staff, that tourists ask tourist guides
Follow-up | ¢« Memory challenge games
tasks (lists and sources can be hidden and students asked to recall as many items as possible in a specified

time).
e Ordering and sorting tasks
(type 2) and comparing tasks (type 3) can be based on lists that students have made.
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2 Ordering

and sorting

Outcome

Processes Sequencing Ranking Categorising Classifying
Starting Jumbled lists/sets of Personal experience of Headings / half-completed Everyday things or events,
points instructions / texts / news methods / things / features tables/charts followed by lists of items, words

reports that can be sorted according | sets of statements, data

to specific criteria/personal from various sources

values
Sample » Put the days of the week « Agree on the best ways to « Group the statements « How many ways can you
tasks into the correct order. learn a new language/ under these headings: find to classify the food you

» Order the instructions for travel between two places agree, disagree, undecided. eat daily/the things you do
making an international /pass a driving test. « Complete this chart/table at home /the things you
phone call/the steps for » Rank these items in order with information from the read regularly/the
doing a magic trick. of, importance/interest/ text. countries in this list?

» Rewrite this news report usefulness/value for » Think of five ways to
putting the events into money. classify the clothes you
chronological order. wear/the animals in the

picture.
Follow-up | * 'Spot the missing item" - « Groups present their « Students justify their 'Odd one out' - Students
tasks Students remove one item rankings for the class to decisions to the class, or make up sets of four or five

from a sequence, and read
the list out for other pairs
to spot it.

reach a consensus through
discussion and debate.

give an oral presentation of
their completed table or a
section of it.

similar items and add one
that doesn't match. They

exchange sets and see if

other pairs can spot it.
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3 Comparing

Outcome Vary according to the individual task goals, but could be the items appropriately matched or assembled, or the identification of
similarities and/or differences.
Processes | Matching Finding similarities Finding differences
Starting Information from two different types of Two or more sets of information on a Two or more sets of information on a
points source (e.g. visuals and text) that can be | common theme (from personal common theme (from personal
matched in order to identify someone or experience/visuals/texts) that can be experience/visuals/texts) that can be
something compared to find similarities contrasted to find differences
Sample * Descriptions * Compare, e.g. two charactersin a TV * 'Spot the differences’, e.g. between two
tasks Listen to/read these descriptions of series, reports of the same event from pictures, two story endings, two
different people/places and identify different newspapers. accounts of the same incident.
which person/place is which. * Compare your own version with the * Jigsaw viewing, e.g. contrast a
* Narrative accounts official or original version, e.g. compare film/video sequence with a written
Read/listen to these accounts, e.g. of a your story ending with the original account containing factual errors. Half
car accident, and say which of the four story, your solution with the one in the the class see the video, half read the
diagrams most accurately portrays what text. text, then they come together to
happened. * Compare ways of doing things in identify the factual errors.
* Following instructions different towns or countries, e.g. * Contrast systems, e.g. of education in
Match this text to the map or diagrams, funding the arts, making coffee, different countries, of lending libraries.
e.g. to trace a route on a map, to cooking rice.
complete a floor plan of a house, to
assemble a model.
Students design parallel tasks based on their own data, or make their own changes to the original data
* e.g. after matching text to diagrams, * e.g. after finding similarities in news * e.g. after finding differences between
FOIIOW'UP students make floor plans of their own reports, students bring in other current pictures, students change three things
tasks homes and describe these for their newspapers with parallel news items. in their picture, rewrite the text

partner to draw.

including different factual errors or
three additions and play “Spot the
differencees”
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4 Problem solving

Outcome | Solution(s) to the problem, which can then be evaluated
Processes | Analysing real or hypothetical situations, reasoning and decision making
Starting Short puzzles, logic problems | Real-life problems, personal | Incomplete stories/poems/ Case studies with full
points experience, hypothetical reports; visuals/snippets of background data, business
issues audio or video recordings; and computer simulations
concealed pictures, clue
words for prediction and
guessing games
Sample  Cutting the cake « What advice would you « Make up your own version  Social study of young
tasks What is the minimum give in response to this of the missing section/ offenders
number of straight cuts you letter from an advice ending of the story/report. | Decide on the best action
must make to divide a round column? « Work out a possible story- | to take to stop them
cake into eight equal pieces? | « Decide on the best two line from these clue words | reoffending. Previous
places - cheap but safe -for / phrases / pictures/ solutions and statistics for
» Crossing the river a young person travelling audio/video snippets. reoffending are given.
An old lady wants to cross alone to stay in your « Fill the gaps in this text (Offenders' family
the river with a wolf, a goat, capital city. with appropriate phrases. backgrounds to be initially
and a cabbage. She only has | « Plan a dinner menu for « Guess what's in this withheld.)
a small boat and can only overseas guests within a (covered up) picture/
take two things at a time given fixed budget. (Other (closed) bag.  Aid for development
with her. How does she do constraints, such as diet, Decide on three
it? can be added later to appropriate ways for your
increase the challenge.) company/country to give
aid to this developing
country.
» Product testing
Play and report back on
computer simulation
games.
Follow-up | Students do a comparing task, presenting, justifying and discussing their solutions for the class to vote on the best one(s).
tasks
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5 Sharing

personal experiences

Outcome | Largely social and far less tangible than with other tasks. Sharing personal experiences is something we do very often in
daily life: we may simply be passing the time of day, being sociable or entertaining or hoping to get to know others better.

This kind of casual social talk can happen naturally during other task types and, because it is so common outside the

classroom, should be encouraged.

Processes | Narrating, describing, exploring and explaining attitudes, opinions, reactions
Starting Anecdotes: Personal reminiscences: Attitudes, opinions, Personal reactions:
points preferences:

« on given themes, e.g. « about past routines and + Find out what others think | e to sjtuations, e.g. heights,
terrible journeys, silly experiences, e.g. early about films or TV frightening things, extremes
accidents. schooldays, traditional programmes, personalities, of climate.

» about people, e.g. eccentric | festivals and celebrations, current concerns and/or * What generally makes you,
friends or relations, funny friends you used to spend professional issues. e.g. most annoyed, very
things done by children you | time with. « Talk about your happy, highly stressed, most
know. « about single events you preferences and find people relaxed.

+ about things you own(ed), remember most clearly, with similar ones, e.g. in * Quizzes, e.g. personality
e.g. a favourite toy, old e.g. moving house, visiting leisure activities, places to ones from quiz books.
shoes, memorable elderly relations, times of shop, clothes.
presents. political /financial crisis.

« about past regrets, e.g.
three things you most
regret doing/not doing.
Follow-up | * Students select the funniest/most vivid/most memorable experience they have heard, tell the class and give reasons for
tasks their choice.

« Students tell another anecdote or personal story but it need not be true. Can the class guess whether it is true?
» Learners identify and summarise the reminiscences/opinions/reactions they found they shared with others.
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Creative tasks

Outcome | End product which can be appreciated by a wider audience. Creative tasks tend to have more stages than the usual
classroom tasks. They can involve out-of-class research and are often referred to as 'projects’.
Processes | Brainstorming, fact-finding, ordering and sorting, comparing, problem solving and many others
Starting Children's activities: Creative writing and Social / historical Media projects for the | Real-life rehearsals
points done in small groups similar activities investigations and school or local
who then describe the links community
process, e.g.
Sample « make a model, paint |+ Write a poem, short |+ Plan visits to local « Produce a class Students predict,
tasks a picture, prepare story, song or play, _places_, e.g. airport to magazine or script and perform
snacks. based on a literary interview passengers, newspaper (one-off an interaction that
« do a science text students have e PHEIEES (19 or regular issue). might occur in
experiment, test and read or arising out of rigggtsggspgg?étso/fﬁce » Set up a display, e.g. specific real-life
report on makes of a programme they EO investigate local on a local or topical situations, e.g.
colouring pens. have seen. tourism opportunities. issue or exhibition, making a hotel
« take partin a » Write diaries, e.g. for | « Talk/write to older e.g. of students' booking, asking for
dressing-up personal use, and/or inhabitants about photographs. directions or
competition, put on a | to be read by the changes to their lives, | « Design and write a instructions for being
show for other teacher but not by e.g. past customs, leaflet, e.g. for interviewed for a job.
groups. other students. games they used to visitors to the school These are then
28y, CIEEES [ or town, or an compared with
G SIS TELES advert, e.g. for a spontaneous
over three generations. g =en .

« Internet and email local pr_oduct/ rt_acorc_llngs of paraI_IeI
links, e.g. with twin entertainment. situations or real-life
towns overseas,  Design, produce and circumstances.
overseas schools, record a short
research areas of programme on audio
interest on World Wide or video, e.g. a local
Web. news documentary

or a short drama.
Follow-up | * Other groups write a review of the end product.
tasks » Learners keep a diary describing their progress on the project, and use this to write a report of how they achieved their

product and what they learned, with an evaluation of their work.
+ Groups make a poster advertising their end product.
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The TBL framework

Pre-task (including topic and task)

The teacher
 introduces and defines the topic
» uses activities to help students recall/learn useful words and phrases
» ensures students understand task instructions
» may play a recording of others doing the same or a similar task

The students
» note down useful words and phrases from the pre-task activities and/or the recording
+ may spend a few minutes preparing for the task individually

Task cycle
Task Planning Report
The students The students The students
» do the task in pairs/small groups. It may be based on » prepare to report to the class how they did the task » present their spoken reports to the class, or
a reading/listening text and what they discovered/decided circulate/display their written reports
» rehearse what they will say or draft a written version The teacher
The teacher for the class to read » acts as chairperson, selecting who will speak next, or
» acts as monitor and encourages students The teacher ensuring all students read most of the written reports
» ensures the purpose of the report is clear » may give brief feedback on content and form
» acts as language adviser + may play a recording of others doing the same or a
» helps students rehearse oral reports or organise similar task
written ones

Language focus
Analysis Practice
The students The teacher

do consciousness-raising activities to identify and process specific language » conducts practice activities after analysis activities where necessary,
. features from the task text and/or transcript to build confidence
* may ask about other features they have noticed The students
The teacher » practise words, phrases and patterns from the analysis activities
. reviews each analysis activity with the class brings other » practise other features occurring in the task text or report stage

useful words, phrases and patterns to students' attention « enter useful language items in their language notebooks
may pick up on language items from the report stage
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