R EADI N G - a receptive skill
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Reading and listening are receptive skills but | want a&erthe point that
reading and listening involve active participation ongh#g of the reader or
listener. Students can cope with a higher level inptaee skills than they
can with language production.

Basic principles.

We will look at some basic principles that apply to betdding and

listening, for despite the fact that these skills aréopemed with different

mediums (written and spoken text) there are underlyingactenistics and

skills that apply to both when being practised by natpeakers. We will ~ BASIC

look at content, purpose and expectations and receptitge skil PRINCIPLES

In our daily lives we read and listen to a great derajuage, and it is
possible to divide this language into two broad categadniesest and
usefulness

Very often we read or listen to something becausgerests us- or at least

we think it will interest us. A magazine reader, foample, chooses to read

the article on page 21 rather than the story on page 3@igebe thinks the

former will be interesting whereas the latter widknThe buyer in a book-

shop often selects a book to buy because he thinkl imterest him, and

the discerning radio listener tunes in especially to @imgres that he

expects will be stimulating. The category of interdsn, includes reading

and listening for enjoyment, pleasure and intellectumlsation, etc. Content:
interest

Sometimes, however, it is not the fact that a te&y be interesting that usefulness

causes the reader or listener to pay attention itast;ratherthe usefulness

of the text. If you wish to operate a hot-drinks magtor the first time you

will have to read the instructions so that you caslbe of getting the kind

of coffee you want rather than tea or hot chocoldteone would suggest

that the instructions you read are in any way interg@sand the same would

be true of instructions for operating a telephone-dirgetprules and

regulations and maintenance manuals, among others.

These two categories are not, however, always indepenfieach other.
The student may well read something that he needsdatutlies (and which
we would therefore categorise as 'useful’) and finderé&sting at the same
time. We would certainly hope that this were the cAse! the person who
listens on the radio to instructions on how to desidarseating panels,
may do so with mixed motives. The instructions mayeh#e joint
characteristics of usefulness and interest. Neveshéte two broad
characteristics of usefulness and interest are imgostaen making
decisions about the kind of texts students should be exposed

The suggestion that people read and listen to language iteérefst or for
the usefulness of the information they are readingstaming to brings us to
the concept of purpose.



In real life people read or listen to language becausenhat to, and

because they hawepurposefor doing so. The purpose may be to discover

how to operate a hot-drinks machine or to have a plebleuread. The

purpose may be to find out what has been happening inahe (for the Purpose and
listener to the news) or to discover the latestdsen language teaching (forexpectations
the listener to a talk at a language teaching convgntiomneal life, therefore,

readers and listeners have a purpose that is more funiddutham the typical

language learners' comprehension exercises that afteemtrate only on

details of language.

Another characteristic of a language user's reading stedihg is that he will
haveexpectationsabout what he is going to read or hear before he adoes s
If you tune in to a radio comedy programme, in other woyds expect to
hear something funny (although this is sadly not alwlagsase!) and the
Englishman who picks up a newspaper and sees the headliB&dVEIN

THE COMMONS expects to read about a heated politicaltdebadhe

House of Commons, the British Parliament. The readher picks up a book
will have expectations about the content of the baoé eesult of the
description on the book jacket or even simply becausieeadesign of the
cover or the words in the title.

People read and listen to language, then, because thew lesire to do so
and a purpose to achieve. Usually (except when they tutheoradio at
random, for example,) they will have expectations alleeicontent of the
text before they start the task of reading or lisignirhe concepts of purpose
and expectations have important methodological implinatio language
learning as we shall see later.

The reader or listener employs a number of specidliist when reading or
listening and his success at understanding the conteritabthe sees or hears
depends to a large extent on his expertise in thesealkgteskills.

Types of written language

In our highly literate society, there are literally hundrefidifierenttypesof Types of
written text, much more of a variety than found in spolexts. Each of the written texts
types listed below represents, or is an example génae of written
language. Each has certain rules or conventions foratsfestation, and we
are thus able immediately to identify a genre and to kwbet to look for
within the text. Consider the following, inexhaustirgé:
* non-fiction
reports
editorials
essays, articles
reference (dictionaries, encyclopedias)
» fiction
novels
short stories
jokes
drama
poetry



letters
personal
business
greeting cards ,
diaries, journals
memos (e.g., interoffice memos)
messages (e.g., phone messages)
announcements
newspaper “journalese”
academic writing
short answer test responses
reports
essays, papers
theses, books
forms, applications
guestionnaires
directions
labels
signs
recipes
bills (and other financial statements)
maps
manuals
menus
schedules (e.g., transportation information)
advertisements
commercial
personal ("want ads")
invitations
directories (e.g., telephone, yellow pages)
comic strips, cartoons

And I'm sure you could name a few more! Interestinglgrglterate adult
knows what the distinctive features of each of theseegeare. You can
immediately distinguish a menu from a map, an interoffieeno from a tele-
phone message, and a bill from an invitation—well, okayne bills are invi-
tations to pay! When you encounter one of the abawme ugually know what
your purpose is in reading it, and therefore you know whatlect and what
not to select for short- and long-term memory—in otherds, you bring
variousschematato bear on the message that you have chosen to derive.



METHODOLOGICAL PRINCIPLES FOR TEACHING READING

This discussion has important implications for the hewrof receptive skills
which we can now consider. Clearly a major considteman teaching English
will be the selection of materials and this will fegrticularly true of texts for
receptive skills work. A first distinction must be drabetween authentic and
non authentic material. Authentic texts (either writbr spoken) are those
which are designed for native speakers: they are rdaldesigned not for
language students, but for the speakers of the language iloquésty
English newspaper is composed of what we would call authenglish, and
so is an English radio programme. An English advertiseimem example of
authentic English, so is a chapter from a book on tegchethodology
written by an Englishman for English-speaking readensorauthentic text,
in language teaching terms, is one that has beennvegjeecially for
language students, but here again there is a distinctiom teade between
texts written to illustrate particular language pointspia@sentation and those
written to appear authentic, even though there hasdwaee language
control of the 'rough-tuning’ type. The justification tbe latter is that
beginner students will probably not be able to handleigely authentic
texts, but should nevertheless be given practice inngauatd listening to
texts that look authentic (even if there has beeredanguage control). The
reading of such texts, in other words, will help studemcquire the
necessary receptive skills they will need when theytally come to tackle
authentic material.



Skimming - Getting the general picture

How do you read newspapers in your mother tongue?

Do you read articles intensively or merely skim throtlgdm to get a general idea of what
each article is about. If you usually do the latter, twthia that gives you this general idea or
'gist’. Key words and phrases are important to get theig# article or text.

Is it necessary to read intensively to get a gengeal of something?

When would you read something intensively?

(e.g. when you are interested in something having alrgachymed to get the gist, when you
have to read something important such as instructions).

Tasks:

1) Find a text and decide which are H®y ten or sowvords or phraseswhich give a general
idea of the topic or theme of the text. Write themahnonological order. What is the text
about? Try to imagine these words highlighted in a ¥#&xtuld it be necessary to read the
rest of the text to get the general meaning?

2) Ask your learners tanderline key wordsandphrasesin texts.

3) Find some short newspaper articles wigadlines(ten reports and ten headlines, for
example). Separate the headlines from the storiestishdeth headlines and stories in
random order on a sheet of paper. Look at the headlwketha stories and match the
correct headlines with the correct stories as quickigassible.

4) Find some short newspaper articles (six to ten shouddifieient) andemove the
headlines Write one word which summarises each text. Matehatbrds with the texts.
(The same activity can be done by getting the leatoensite the words in groups and
then trying out the activity on other groups in thegjlas

5) After having completed a skimming task (with a newspaperXample), read a short
section of the text intensively. Focus on detaihétext and on items of language
(vocabulary, in particular). In this way you can intégrskimming with other reading
activities and avoid the feeling that the text way emliched upon rather than dealt with
thoroughly. (The same principle can be applied to scanning.

(These ideas are taken from : ,Inside TeachingTioy Bowen and Jonathan Marks, p 123 ff)



6) Fig. 1 shows some advertisements. Find a suitable taskvtuld require students to read
them quickly (rather than read every word).

ommonwealth Ist day DISCO 57 ooilors ang | ANtiques and Collectors’ fair

overs, albums. Suit serious beginner, radiziors. Advice on systems. Servicing. Call Sat 6th December
£60 the tot. Tel. 578342 NOW and be warm this winter: 389442 Town Hall. Lion Sireet

COMPUTER SUPPORT SERVICE| QUALIFIED GRADUATE tacher Enquiries 108366
offers home tuition in maths. AN agesflevels.
WE OFFER MAINTENANCE CONTRACTS, DARREN'S WINDOW cieaning. FURNITURE REMOVALS
EXPERT ADVICE, ETC For a genuine, regular, first class service call Small amounts, single items, house
YOUR PROBLEM 1S OUR SOLUTION 920941 and flat clesrance
0998 0609451 24 HRS _Free estimates
MOBILE 0860 689384 WANTED Ll O
FAX D998 958475 FrEdﬁgs. fraezﬁirs, gas %nokers, tjlecmé: one
cookers, washing machines, table an ) . .
chairs, chesls of draws, all good clean LOW COST TV and video "Pa'“\
HYPNOTHERAFIST housahold furniture. Tel 388233. Free quotes given.
brfJ Karajan Phone 298188 any time ALL BUILDING WORK
i Roof repairs, chimneys, gutters
' can help b.mu eI ) Alsa av:F:'l ,concreﬂn!é brgld<work
an: also wuthlw:;g t c?throl BOOT SALE FREE ESTIMAIES, 30 yoars' oxparien
and stress rela roblems. TH Magness
T seerab EVERY SUNDAY]| Duckpondy 395472

— = : Fa T ———

Task: Reading for the main idea
What do you think is the most important idea in thig2ex
a. Small countries need help to save their rain forests.
b. Bolivia is taking care of its rain forests in the Aroa River Basin.

c. Conservation groups are trying to help tropical couns@e® their rain forests.
In many tropical countries, people are cutting down raiasts to make room for farms. They hope that the
farms will make money for them so that they can pa&jrtdebts. But a new organizationis trying to help
these countries save their forests. The name obthenization isConservation International. Conservation
International pays countries not to cut down their farests.
Their first agreement was with Bolivia, for a 4,000,00@&aeservein the Amazon Rivebasinin northeast
Bolivia. Theregion has savannahsjeep woods, and rain forests. It is famous for the diffeplants and
unusual wildlife that live there. Bolivia and Consergatinternational will take care of the reserve togeth
This idea of helping countries make rain forest resdsves unusual that Brazil and Ecuador, which are both
interested in this program, are already having talks @Gihservation International

Examples for "skimming" you can find in Peter May: "Kkouat", Oxford;

p 9, 123, 149: Choose the sentence which best summaritegartof the article

p 18, 39, 59, 89: Choose the most suitable heading fromttifer lsach part

Commentary:

A typical skimming task would be a general question frontébeher such as “Is this passage
about restaurants, offices or schools

The learners would attempt to find the answer quickhhauit reading every word of the
passage, by ,speed-reading” through some portions of theSidrmming is mainly concerned
with finding key topics, main ideas, overall theme, dasiucture, etc.



Scanning - Extracting specific information

Very often the reader is involved in the use of reatbnghe sole purpose of extracting
specific information. In other words, the reader,égample, may look at a piece of written
language not in order to understand it all, but for the perpd$nding out only one or two
facts. He may quickly read a film review only to find ol name of the star. The listener may
turn on the radio and listen only for a particular itgnews that he wants to hear. In both
cases the reader/listener will disregard everythingpxtbe information he is interested in.
This skill when applied to reading is often called scapnin

We may want to see what’s on television this evgain8 o’clock. We are unlikely to start
reading from the beginning of the list of programmesisig with what’s on at 6 o’clock in
the morning! Instead our eyes move quickly over the paglenanfind 8.00 p.m. and start
reading the details of the programmes. In other wordsoae the page until we find what we
“re looking for.

How do you read certain types of material in your nddwguage (directories, menus,
timetables, small advertisements, etc).

When reading such texts you would normally expect to knbatwou are looking for
beforehand. Most of the text does not need to be read.

Scanning exercises might ask students to look for namgates, to find a definition of a key
concept, or to list a certain number of supporting defBlile purpose of scanning is to extract
certain specific information without reading through wWiele text.

Task 1

Newspaper quiz. Divide your class into small groups and give each group a newspaper (or, at
least, one or two pages from a newspaper). Ask them to devise a ghiz dtiner groups in

the class. They have to write five to ten questions based on factmthan their newspaper

or section of newspaper. They then exchange newspapers and find the angveers to
guestions as quickly as possible.

Discuss with your learners the value or otherwise of doing more scanringies in class.
Try to encourage them to apply the technique whenever they read métariaéeds to be
scanned for information rather than read intensively.

Task 2
Examples that demand “scanning” you can find in Peter. Magckout; Oxford:
You are going to read an article about.....Choose fronobtiee answers. p38:

More Examples

We will look at four examples in which students are aske@ad a text to extract specific
information. An important feature of this type of skdlthat students should see the questions,
etc. they are going to answer before reading the lfakiey do this it will be possible for them
to read in the required way; they should scan the tdxttomxtract the information the
guestions demand.
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1) Yes/NO guestions

The teacher and the students discuss different typediddyhéor the lead-in stage, eventually
coming round to the subject of luxury cruises. The tedttear tells the students they are
going to read a text about a luxury liner, the QEZ2.

The teacher asks the students to read just the eightangestnd then asks if they have
understood them. When this has been done the tea@béndestudents to answer the
guestions by reading the text. They do not have to urchergtvery word. The objective is
only to find the answers to the questions, and theyldhao this as quickly as possible.

Read these questions. Then read the passage to find dberweur answer is 'Yes' or 'No'.

1 Are there many ships like the QE2?

2 Do most people prefer to travel by sea? .....
3 Is the QE2 expensive?

4 Can the ship carry 2,950 people? .....

5 Can the passengers swim on the ship?

6 Do they sell drinks on the QE2?

7 Can boys and girls watch films on the ship ? .....

The ship in the picture is the Queen Elizabeth Il, usually calle@Et It is a large, modern passenger ship.
There are not many ships like the QE2 now. Most people prefer td bsaaé and not by sea. The QE2 is
very slow and expensive compared with a modern jet plane. But some gieeopkelike to travel by plane, and
the QE2 is. . . well, different.

The ship is really an enormous floating hotel, almost a small floating fwenfive-day- voyage from
Southampton, England to New York is a real holiday.

The QEZ2 can carry 2,000 passengers, and it has a staff of 950 running the ship angl &t the
passengers. The ship has three restaurants, eight bars, a ladies' hartiressl a men's barber's shop. In
addition, there are four swimming pools, two cinemas (they show masyfdilmdults but there are some films
for children, too), a casino, two libraries, a hospital, a bank, and a gymnaSiuene are also some shops.
Yes, it is like a small city. But there are no cars, buseasioks, and there is no smog; the air is clean and
there is peace and quiet.

When the students have finished answering the queshiepsan check their answers with
each other. The teacher then conducts feedback, findingoov well they did and explaining
any misunderstandings. He may want to find out how maugests got how many correct and
which ones these were.

As a text-related task students are told that theyharedelves taking a cruise on the QE2 and
they should write a postcard to an English friend of¢hdihe students and the teacher might
discuss the kind of things they could say in such a pos{particularly the use of the present
simple and the present continuous - often found in posjcakfier students have written their
cards, the more interesting ones can be read out tdaiggor circulated among the students.

2) Open- ended questions

a) Finding a book:
In this example students are going to read a text expdaw a library catalogue system
works. This text is extremely useful (rather than gp@mrinsically interesting) for students
who will need to use British libraries.
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The lead-in stage might involve the students and thééeaalking about libraries, how
often they visit them, what they read, etc. Theheathen tells the students they are going
to read about how a library works.

The teacher asks the students to read the following qossti

Read these questions before looking at the text

1) If you are not sure how to use the catalogues, who should you ask ?

2) If you know the name of the writer of a book, which catalogue should yoin [@ok
3) What is perhaps the most important information that catalogue cards give ?
4) Look at the specimen catalogue card:

(a) What is the title of he book ?

(b) What is the author's surname and initials ?

(c) What is the name of the publisher ?

(d) When was the book published ?

(e) How many pages are there in the book ?

Now read the text and answer the questions above

The students are then instructed to read the followiigrierder to find the answers.
They should do this as quickly as possible:

HOW TO FIND A BOOK

Catalogues: There are two kinds of catalogue, differingtlgrieafunction. Readers should make use of both
for they can then take full advantage of the importabjest-information services, and should not hesitate
to seek advice from the Enquiry Counter and the Catalogiaffyjon the detailed use of these catalogues.

(1) The Name or Author Catalogudere works can be sought under the name of the aultstitution,
editor or body responsible for the work, and also, whiegevork is best known by its name, for example, in
periodical literature, under the title.

(2) The Subject Cataloguklere books relating to one topic are brought togetheerelis an index to
subjects arranged in alphabetical order.

Catalogue Cards:The cards in the catalogue, which are individual guidepeaific items, indicate both
location by subject and, within subject, location tagsi.e. octavos/quartos or folios. A specimen author
card will demonstrate clearly what is meant herdlustrates, bearing in mind that differences in dedail
occur, the significance of information usually contdita a card.

WOODWARD (William | AUTHOR
Pressmar Harrison) ENTRY
BY SU BJ ECT— 325.342 A short history of the
BY SHELF---| W 27  expansion of the British TITLE
Empire, 1500—1902 . . . EDITION
Second edition (The SERIES
Cambridge Series for NOTE
Schools and Training
Colleges).
Cambridge,C.U.P 1902.
IMPRINT-
place,
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Xx+344 p. 4 maps.

6 folding

maps.

publisher

and date of
publication.
COLLA-

TION total pages,
illustrations

etc.|

The teacher then conducts feedback on the text askingisgudgustify reasons for their

choices.

b) The departure board
Another example of the use of open-ended questions @mation extraction is the

following airline departure board:

AIRLINE FLIGHT DESTI- DEPARTURE
NUMBER | NATION TIME
BA 384 Sao Paolo 10:01

SAB 486 Paris 10:07
BA 902 Zrich 10:18
LH 612 Stuttgart 10:26
PANAM 786 Los Angele$10:30

KLM 332 Madrid 10:35
SAB 604 Paris 10:41
KLM 622 Amman 10:58
KLM 801 Stockholm | 10:58
LH 205 Delhi 11:00

Get information from this Airport
Departures notice-board, by read
quickly up and down columns,
across rows, and by reading lette

numbers and times.

1 How many British Airways flights are
there?

2 Where is flight 604 going to?

3 Which airline is flying to Amman?

4 Which flight takes off at 10.58?

5 How many different destinations are
there?

6 How many planes take off between
10.25 and 10.45?

7 Where is the Pan Am flight gong to?
8 When does flight 902 take off?

9 How many different airlines are there?
10 When does the flight for Stuttgart tak
off?

ng

'S,

e
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Intensive reading =
Reading for detail = Accurate reading

In the newspaper we may find something that we wargdd in detail. Perhaps the article we
skimread at first is really interesting and we want tdré again, more slowly, taking in the
information and perhaps even making a mental note afdteels to tell someone about later.
Or we may do the crossword-paying close attentiondclires in order to solve the puzzle. In

both these instances we are reading for detail (nsive reading)

Detailed comprehension work gives students a good opportarstudy the finer points of
the text and so learn more about how the language is used.

Intensive reading is typically used with short sectimnsentences when we need to
understand or study information or language use in detdd.ig’how we might read a
paragraph on philosophy, a dense letter from the bankgeanaa grammar explanation at

the back of a course book.

The following text shows two techniques of reading

Task a) Scanning

TAKE YOUR PICK!

CROWN SCHOOL OF ENGLISH

In the heart of London, close to Oxfor
Circus underground station.

Open throughout the year except for 2

weeks
at Christmas and 1 week at Easter.

Minimum enrolment

4 weeks

Age

16 and over.

Courses at all levels

General English

courses 21 hours per week.
Special coursesn speech training and
drama.

Also secretarial courses.

There is a bureau which provides
assistance

with accommodation.

Task a)

Use the information in the
advertisement to complete
this chart. Put a tick in the
appropriate box where the
chnswer is ,yes" and put a
question mark if the answer
not clear from the
advertisement-

1. Location

a) in London

b) in country

C) near sea

d) easy to get to London

€) in the centre of town/city

2 Accommodation

a) in institution

b) in hostel

C) with families

d) where student likes

3 Shortest course available
beginning in July

a) 3 months

b) 2 months

C) 4 weeks

d) 3 weeks

S

4 Hours per week (normal
course)

a) over 20

b) over 25

5) Special courses offered
a) summer

b) intensive

¢) technical

d) secretarial

e) English literature

f) speech and drama

6) Minimum age
a) 15
b) 16
c) 17
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When the task has been performed ask the learners to be neinvolved in more detailed
comprehension of the text.

Task b) Take your pick: true/false question

Are these statements true or false? If they are,fglse the correct statement.
a) The only way of getting to Crown School is by bus.

b) The Crown School closes for longer at Easter thdnets at Christmas.

¢) You can also learn shorthand and typing at Crown School.

Task Finding a book: open -ended questions

Do you remember the article ,Finding a book (p 10)?

Here you can find another task using a hew technique:

1) If you are looking for a particular book on agriculture bamnot remember the author’'s name, what
should you do?

2) Where in the index to the subjects would you find a lwokccountancy?

3) If you know the title of a well-known journal, but catime3meber any other details, is it possible to
find it in the author catalogue?

4) What kind of information is usually found in the ctillen section of a catalogue card?

Text + comprehension question activities

A conventional type of reading activity or test cotss@ a text followed by comprehension
guestions.

1) Read the text and answer the following questions.

Yesterday | saw the palgish flester gollining begruntoituek. He seemed very chanderbil, 5o
| did not jorten him, just deapled to him quisty. Perhajes lae will besand cander, and | will
be able to rangel to him.

1. What was the flester doing, and where?

2. What sort of a flester was he?

3. Why did the writer decide not to jorten him?
4. How did she deaple?

5. What did she hope would happen later?

© Cambridge University Press 1996 (taken from A Courseaimguage Teaching by Penny Ur)

You had probably no difficulty in answering the questidwsyever, this obviously did not
show that you had understood the passage! In other wandsligy not in fact ,read” the text
successfully at all, in the sense in which the worthderstood here The conclusion has to be
that answering ,comprehension” questions, as such, otagntourage, or provide proof of,
successful reading.

What is about these questions which makes them andeverapite of the incomprehensibility
of the source text? Try to answer before reading on!

The answer, perhaps, is that their vocabulary simpigexthe text, while the grammar of
both text and questions is fairly obvious and correspogadty, sop that if you recognise the
grammar context, you can simply slot in the appropriataiulary.
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2) Read the text and answer the following questions:

Yesterday | saw the new patient hurrying along the @orriHe seemed very upset, so | dig
not follow him, just called do him gently. Perhaps ldtewill feel better, and | will be able to
talk to him.

. What is the problem described here?

. Is this event taking place indoors or outside?

. Did the writer try to get near the patient?

. What do you think she said when she called to him?
. What might the job of the writer be?

. Why do you think she wants to talk to the patient?
© Cambridge University Press

OOk, WNPE

Here the reader would have to understand the conten latssage in order to answer these
guestions (similar ones would be unanswerable if appli¢hetprevious ,nonsense” text). Can
you put your finger on why?

In other words, in what ways - apart from the faet timey are in normal English - do these
guestions differ from those given in the first example?

The questions here are different here in that waytheatdo not quote verbatim from the text
but paraphrase it, or request paraphrases, or invite imeasure of interpretation and
application of the reader’s background knowledge. They thuamt&neal comprehension, and
encourage an interactive, personal ,engaging” with tkie & well as being more interesting

to do. Interpretative questions often have more thampossible answer and can be used as a
basis for discussion.

3) Take “Knockout”. The following reading tasks demand the skiihtensive reading:
a) You are going to read an article about....... Some sentencesg@pphes) have been
removed from the article. Which one fits each gap? 84109, 114, 118
b) You are going to read an extract from.... Which answengdahink fits best
according to the text? P 54, 99, 129

4) Take any text you use at secondary school and tietde an intensive reading task:
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READING TO DEDUCE MEANING

Guessing Vocabulary from Context

When you encounter unfamiliar vocabulary in an Englstaing selection, what is your typical
response? Do you bring out your bilingual or English mogohl dictionary to look up the word? Do
you then spend precious moments looking through atléfiritions to decide which one fits? Have you
ever finally decided on a definition only to realithat you have forgotten what you were reading and
must begin the sentence or paragraph all over again?

Over-reliance on a dictionary not only slows downiyreading but may interfere with your
comprehension as well. A better strategy is to usedhtext, the words and sentences surrounding a
particular word, to help you guess that word's meatisgally the guesses you make will be accurate
enough for you to understand the author's ideas. Wiegrare not, or when the terms require an exact
technical definition, you can use your English dictignas a back-up resource.

DIRECTIONS Use the context to select the most appropriate mgganin
1. Just as the invention of the automobile rendéw@de-drawn carriages obsoletenodern cities,
so the use of computers and word processors will nmgkedmmon typewriter much scarder
offices of the future.
render obsolete: a. cause it to be outdated and gerlaseful
b. cause it to increase in price
C. cause it to change

scarcer:
a. more common
b. more efficient
C. more rare

2. Because business computers are becoming more and maexcamany office workers have had
to get new training to handle these sophisticatectrenic systems.
sophisticated: a. complex
b. business
c. worldly

3. Computers are even becoming more prevateAimerican schools and homes; perhaps in another
twenty years every school-age child in the Uniteatés will be able to operate a computer,.
prevalent: a. large

b. common
C. expensive

4. Some automobile factories have begun to autothateassembly lines by using robots instead of
human workers. This automatiavill increase the amount of money needed for machibut will
decrease the cost of labor.
automate: a. to increase the number of human workers

b. to produce a greater variety of products
c. to operate or control something by machine ratiaar byhuman labor

automation: the noun form afitomatereferring to the process of automating
5. Unlike white-collar workers, who usually work in affice, blue-collar workersnay be found in

many different work" settings. For example, they mayk outdoors to construct a new highway,
or they may assemble new cars in an auto factorgpair damaged ones in a mechanic shop.

blue-collar workers: a. business executives '
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b. secretaries
c. manual laborers

6. The early industrial revolution contributed to the daof the feudal lords and the rise of the
bourgeoisie. Likewise, the new technological revolutitay heraldnajor social and economic
changes in the societies of the future.
demise: a. creation

b. loss of power
C. gain in power

herald: a. introduce
b. end
c. respond to

7. Blue-collar workers were originally given this nabrecause of the blue work shirts they often wore.
Given this information and the preceding vocabulangg| reread paragraph 4. Can you guess what
or who the "steel-collar workers" are who are reiplathe blue-collar workers? Write you answer
in the space provided.

steel-collar worker:

The following examples are designed to train studentseimbility to deduce meaning from
context - a skill that is important for native and r@tive speakers. In both cases the students
are asked to make reasoned guesses of the meaning ofonpitdases.

NOTES

IN THE SPRING OF 1976, Eleanor Coppola, her husband, Francis Coppola, and their
children left California for the Philippines, where Francis Coppola woilild Apocalypse
Now. Mrs Coppola was asked to supervise a documentary film about the making of
Apocalypse, and for this she scribbled notes to record the time, plat@ction. As the
months stretched into years, Mrs Coppola’'s notes became an extraordicany net only of
the making of a movie but of the emotional and physical price exacted fratoal
participated.

The production of Apocalypse Now has become a legend on its own—three yeaitbcasd m
of dollars spent filming in the Philippines: the destruction of thelsetstyphoon; leading
man Martin Sheen's heart attack midfilm; Marlon Brando's awesome areratmously
overweight, to play the part of a Green Beret. The filming itestime a drama of tension,
passion, and catharsis.

With frame-by-frame precision, Eleanor Coppola brings us into the filmagakama to
witness bizarre and spectacular sights: villages created and destrogedoirgy of
explosives; cadavers burning in piles; a giant stone temple built by 700 labaure then
demolished; cameras on dolly tracks floating away in a morass of mud; helieaptled off
the set to fight in a civil war 150 miles away; a primitive natikee whose members are
brought onto the set and whose ritual ceremonies become part of thesdilin it

Behind the scenes, other dramas unfold: Francis Coppola taking great aatistipersonal
risks and suffering grave self-doubt; Vittorio Storato working for a pededn his
cinematography that is extraordinary—and fantastically expensive; Martin $baemng a
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point in his portrayal at which he and his character merge in a moment aetamotion
and concentration; Brando, the master of dramatic realism, attempting féirsh&me in his
career a different style of acting; and Eleanor Coppola herself: obsereommenting;
filming a documentary; acting as wife, mother, and artist all at once; aandgling to
maintain her control in the oppressive heat of the jungle and despite tloeahkxdemands
placed upon her and everyone else involved—demands that will ultimately ¢keage

As the focus of this remarkable journal turns to the author, Eleanor Coppel@gesmas a
woman of strength and complexity with human values that are rare in thediioh of
illusion. Her Notes take us behind the scenes of a motion picture aBardobk has done,
and at the same time brings us into a private world of exhilaration, pain, amiadiic
conflict.

Apocalypse Now
Students have read this text to extract specific irdbion.

They are then asked to answer the following questions:
Choose the alternative that best explains the faligwocabulary from the text:

1 'a green beret' means

a) a hat

b) a type of American soldier
c) an inexperienced person

2 'dolly tracks' means

a the 'railway' on which a camera platform moves
b a boat on which cameras are carried

c the places where cameras are stored

The important thing in these two questions is not teammg of ‘green beret’ or 'dolly tracks'
(neither are necessarily common items of vocabulauy}he students' reasoning processes
when making their choice between the possible meanings.

EXAMPLE 2: (the text is taken from ,Ticket to Britain 4)

Read the text and guess the meaning of the underlined words.

By about 1600 a few Spanish, French and English people héebistattlements in America. A
group of English people called the Pilgrim Fathers had @irabout that time.

Although they had not seen any Indians since theyeatrihe settlers were worried that they
might be attacked at any time.



19

Making Friends with the Indians

The settlers had not seen any Indians near thersetite So they were most surprisgkden, one day in spring,
an Indian walked into the village and greeted the amaz#drsen English. He told them that his name was
Samoset, and that he had learned English from fishewherhad visited the coast.

The settlers welcomed him and gave him food and drinkoSetntold them that a tribe of Indians had once
lived in the place where they had settl&dl of this tribe had died of an illness three yeeaslier. Samoset
belonged to another tribe called the Massasoit. Samasesent back to his tribe with presents. He caawk b
with other Indians. The settlers gave them food andriti@ens danced to show their friendship.

Several days later Samoset came back with anothernmdilled Squanto, who also spoke English. Squanto
was the only Indian left of the tribvghich had died of iliness. He had been carriecsfé slave to Spain and
had escaped to England. This was how he knew English.tdliethe settlers that Chiddassasoit wanted to
visit them. The settlers wanted to be friendly, beyttvere afraid to let the chief and all his warricosne into
the settlement.

Eventually, the governor of the settlement, John &amdecided to allow Massasoit and twenty of his braves

visit them.

They met in a cottage and the governor came with twehite men too. The two leaders made
peaceterms. They agreed not to attack one another anégised to help one another if either of them was
attacked.

When Massasoit and his braves left, Squanto decidedytovith the settlers. He stayed with them until he
died.

Match the words with their definitions

1. settle a. what you feel when something

2. surprised unexpected happens

3. tribe b. a group of families who live together

4. carry off and are ruled by a chief

5. chief c. the boss of an Indian tribe

6. warrior d. to get away

7. peace terms e. to move to a place and stay there

8. escape f. rules to stop a war
g. to take people from one place to another
h. someone who fights in a battle
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Recognising function, discourse patterns and marker

Capitalize on discourse markers to process relationships.

There are many discourse markers in English that siglagionships among ideas as expressed
through phrases, clauses, and sentences. A clear comgioghef such markers can greatly

enhance learners' reading efficiency. The table belmnwmerates almost one hundred of these
markers that learners of intermediate proficiencyléewaght to be thoroughly familiar with.

Table 16.1. Types of Discourse Markers (Mackay, 1987:254)

Notional category/meaning

Marker

2. Enumerative

Introduce in order in which points are to be
made or the time sequence in which action
or processes took place.

first(ly), second(ly), third(ly), one, two, threg
/ a, b, c, next, then, finally, last(ly), in thesti
./ second place, for one thing / for another
"thing, to begin with, subsequently, eventual
finally, in the end, to conclude

D

Y,

2. Additive

2.1 Reinforcing. Introduces a reinforcemen
or confirmation of what has preceded.

2.2 Similarity. Introduces a statement of
similarity with what has preceded.

2.3 Transition. Introduces a new stage in t
sequence of presentation of information.

[ again, then again, also, moreover, further-
more, in addition, above all, what is more
equally, likewise, similarly, correspondingly,
in the same way

nnow, well incidentally, by the way. O.K., fing

3. Logical Sequence

3.1 Summative. Introduces a summary of
what has preceded.

3.2 Resultative. Introduces an expression
the result or consequence of what precede
(and includes inductive and deductive acts

so, so far, altogether, overall, then, thus,
therefore, in short, to sum up, to conclude,
summarize so, as a result, consequently,
hence, now, therefore, thus, as a

consequence, In consequence

- J

4. Explicative.
Introduces an explanation or reformulation
what preceded.

namely, in other words, that is to say, bette
( .
rather, by (this) we mean

lr'

5. lllustrative.
Introduces an illustration or example of wh
preceded.

dor example, for instance

6. Contrastive

6.1 Replacive. Introduces an alternative to
what preceded.

6.2 Antithetic. Introduces information in
opposition to what preceded.

6.3 Concessive. Introduces information wh
is unexpected in view of what preceded.

alternatively, (or) again, (or) rather, (but)
then, on the other hand

conversely, instead, then, on the contrary,
contrast, on the other hand

anyway, anyhow, however, nevertheless,
(nonetheless, notwithstanding, still, though,
yet, for all that, in spite of (that), at the sam

by

e

time, all the same
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Pets context questions

In this example students are asked to recognise thedoraftcohesive devices in a text. The
idea is to train them to recognise the way in whigthsdevices refer to information elsewhere
in the text (in this case the reference is alwanggphoric- that is the words ,it*, ,this", ,they”,
etc. refer to previous content in the text.

JULIA ELLIOTT discusses the English love of pets and read@me suggestions.
A nation of pet-lovers

10

15

20

25

30

A RECENT survey in the United States showed that teeage family there spent more money on its
pets than on its children. Although this is a rath@ckhng statistic, it should not surprise anyone who
has seen the doggy beauty parlours or the quiet shady groges loved pets of all varieties are laid to
rest for ever. It is possible that the Americansiarigue in treating their little friends in this way, but
what information we do have would suggest that the Engishare slavish in their attentions to the
whims of their pets/This can clearly be seen when we look at pet foodschften contain more
vitamins than human food or, at least, are seldormlesgious. They certainly cost as much. Last year
the British public spent two hundred million pounds on petl falone, to say nothing of veterinary bills
and animal furniture. It is difficult not to feel restrtabout this when one considers what the same
amount could do for victims of starvation and poverty sa it is not unusual for me to get hot under the
collar when | read about another old person who haalldiis / her money to a dog or cat homéhere
are a variety of reasons why |, personally, findgbpularity of British pets alarming. Among other
things they cause physical problems. An example of $hideiv York where they have great difficulty
getting rid of the mess that dogs leave on the strgetsy people find this funny, but in a number of
large cities it is a major problem. Animals can calisease. too. It is the threat of rabies—a diseas$e wit
no known cure—that has made the English government ingidserestrictions on animals coming into
the United Kingdom. When the Spanish government recdetiiroyed a number of stray dogs as
protection against the same threat. English touristsadiately wrote letters to the newspapers
complaining about 'mass murderAnother problem is the carelessness of some pet ewhiast little
children want a dog or a cat, and they continually pelstgr mothers and fathers until they get one. It is
only when the ,sweet little thing“ has been broughmkdhat the parents realise how much time and
money must be spent on "Rover' or ‘Bonzo'. At thistpmiany of them abandon it. This brings me to my
last point. Pets which are allowed to run free arenoftot sweet at all. English farmers lose hundreds of
sheep a year, killed by someone's pet poodle or dachsmohgipa must have read of children being
mauled by pet Alsatians or even tigersou may think that | dislike all pets, but this is naterat all. |
would only suggest that we have got our priorities wrongtaatisomething should be done about it. For
example, thelauthorities clearly have a responsibility to introdatécter penalties for pet-owners whose
animals savage livestock or harm little children. Trhight deter them from being so careless. Surely it
would be a good idea, too, if we made dog licences more gixpeihe increased revenue from them
could be used for many needy causdss far as I'm concerned, it's time we stopped beingrsental

about pets. | can see no reason, for example, why evédsget upset when animals are cut up for
medical experiments. If this will lead us to discoveringes for serious human diseases, then | say, 'keep
cutting! 'We are a nation of pet-lovers. Wouldn't itde¢ter to be lovers of human-beings?

After this first stage the teacher then gives the stisdde following questions:

CONTEXT QUESTIONS

a) What does ,this" refer to in line 2?

b) What are ,they” in line 9 and what does ,as much“re 9 refer to?
¢) What is ,this* in line 117?

d) Who or what is ,it" in line 277

e) What is it that something should be done about in 8% 3

After conducting feedback the teacher could include thewolly text-related task:
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SUMMARY WORK

a) Make a list of the four reasons the writer gives feing alarmed at the popularity of British
pets.

b) Make a list of the changes the writer suggests.

¢) Imagine you are writing a report on the dangers of patkflaat in your short introduction
you must briefly mention these dangers. Taking your indbion only from the text, write
the introduction in not more than 80 words.

Summary writing is an important skill in real life, aihéhvolves the concise description of
written and spoken text, etc.
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Semantic mapping or clustering

Readers can easily be overwhelmed by a long strirdeakior events. The strategy of
semantic mapping, or grouping ideas into meaningful clusteligs the reader to provide some
order to the chaos. Making such semantic maps can bardtwidually, but they can make

for a productive group work technique as students colleciiveilyce order and hierarchy to a
passage. Early drafts of these maps can be quite megdsgh-isvperfectly acceptable.

MICHELANGELO
the businessman

When the Sistine Chapel in the Vatican was renovated and reopened to therpL®84 in
all its former glory, for many people it called to mind a common imagé&afelangelo.
They pictured him alone, lying on his back with a paintbrush in his hand and crbaiogn
personal masterpiece on the ceiling. In fact, this is by no meanstorre

It turns out that the Renaissance artist, far from working in isolatiosoagften imagined,
was running a highly organized business.

New records found in archives in Florence and Pisa show that Michelangefanagally
attentive to detail. They also illustrate Michelangelo the businessimannd 480 years ago
he was the managing director of a small to medium-sized company - hibeywrkbat, over
time, had some very demanding chairmen: the popes. A man of cultiva¢sd tast
Michelangelo travelled business class (by mule) or first claskdlse), dressed fashionably
in black, drank good wine and liked to eat Florentine pears.

The romantic myth that he worked by himself fits our idea of the\eeatist, but, in fact,
Michelangelo hardly ever worked alone. At least thirteen people helpepannthe Sistine
ceiling. Similarly, about twenty helped carve the marble tombs in dtkdMChapel in
Florence and over the eighteen years he spent building the Laurentian Libeagy he
supervised a crew of at least two hundred.

We know about his helpers because every week he recorded the namesrkiaysand
wages of every employee. Most were so familiar that he calledayha@mknames. These
included The Fly, The Carrot and The Thief.

Michelangelo's employees benefited from flexible holidays, good pay andjoityséviany
were employed for ten, twenty, thirty or more years -remarkaitlee end of the Middle
Ages, given that era's life expectancy.

His close relationship with his staff guaranteed quality control. But Wwinencesco da
Sangallo turned out poor quality carving, his boss reduced his pay, noting, ‘'l dontowant
give him more, if he does not produce what he promised.’

Michelangelo made modifications as necessary, altering designs, colours andasal
solved problems as they arose. He visited his production linesaasgryorking almost
every Saturday and most holidays.

Like many business executives, he checked on all the details aedtedenimself in all
aspects of his company. To oversee the carvers working at the Laulgbtiary, he wrote,
required 'a hundred eyes'.

As with many other business people, there were occasional faultsheldtigelo's
managerial style, but he was enormously successful in getting thedmestifself and his
colleagues. In his lifetime he delivered total customer satisfaetnd he has been so doing
SO ever since.
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Checked on all the details

Delivered total customer
satisfaction
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PURPOSE FOR READING
Reading to confirm expectations

Task 1: Questions given before the text

Read the questions and guess what the answers are gbmg.tater, you will read the text
and be able to check how many you got right.

Where was Jane walking?

What did she hear behind her?

What was the necklace made of?

What did the thief steal (two things)?

What did he do next?

abrwbhPE

Passage following questions

As Jane was walking down the street, she heard somedkiag quietly behind her. She
began to feel afraid. Suddenly a large hand touched her mecgold necklace broke and
disappeared. In another moment, her bag too was gonthetidef was running away.

You probably felt more motivated to read, and the reading itself waspugueseful, because of
the challenge of finding out whether you had got your answers right.d?nobably at least some
of your answers were in fact right; you will have based them botHamiation given within the
guestions themselves (the necklace, for example, was obviousljtbeetungs stolen) and on
your own 'schemata’ (your previous knowledge, for example, of thiedetheft; thus you would

be likely to guess that having stolen something the thief would ruy) awa

Whether you found the reading text easier to understand is more diffiqudige, since your level
of English is obviously too high for this example; but for a learnempdssage would probably have
been easier simply because of the preparation of topic and vocabulenywals provided through
the questions.

Guessing the answers to comprehension questions before readilygiseoay of motivating
learners to read a text. There are, of course, many others, and thefiercae based on the
learners' own previous ideas on the topic rather than the tsamhtxtbook writer's. For example,
you might tell them what the topic of the text is going to be and in&ta tb frame their own
guestions (what do they want to find out?) or suggest vocabulary thdhitiiewill come up in the
course of the text (what sorts of things do they think the textayit)s

Task 2:

In the following example of reading exercise the studargsnvolved in reading in order to
confirm expectations about the information they thimd text will contain. This technique
places great emphasis on the lead-in stage (where stader@scouraged to become
interested in the subject matter of the text), engmsatudents to predict the content of the
text, and gives them an interesting and motivating purfooseading.

Eskimos

The students are going to read a text about Eskimos.ubfersis not
necessarily in itself very interesting. The teaghés up the following chart
on the blackboard:
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THINGS YOU KNOW THINGS YOU ARE NOTTHINGS YOU WOULD LIKE
SURE OF TO KNOW

He then asks the students to tell him things that khey about Eskimos, and writes up a few
of these in note form.

He does the same with the other two columns. Itgaatle that he might do this in the
students' own language with a low level monolingual clelss. is the lead-in stage.

At the end of this procedure he will have a numberagtsf that the students either 'know', are
not sure of, or want to know.

He now asks the students to read the following text aklguas possible: their only task is to
confirm (or not) the information written up on thedkboard

Eskimos live in the Polar areas between latitude 66AdNtae North Pole. There are Eskimos in Northern
Canada, Greenland and Siberia.

This means that they are the only people who hawedltigins both in the Old World (Europe and Asia) and
in the New World (America).

It is difficult to make an accurate estimate but theeepaobably about 50,000 Eskimos. Eskimos are not
usually tall but they have powerful legs and shoulders. Tlagg a yellowish skin and straight, black hair.
Eskimos have a common language and can understand merfrdoeosh@r group although they may come
from many thousands of miles away. The most impouaittin Eskimo society is the family. Marriage is by
mutual consent: the Eskimos do not have a special rgarceremony.

In the Eskimo community, the most important people lageotder men. They control the affairs of the group.
The economic system of the Eskimo communities woklesdi commune: they share almost everything.
Eskimos live by hunting, fishing and trapping. When theyogount seals, they sail kayaks(light boats

made from skins) and when they hunt animals, theyltearess the ice in sleds pulled by teams of dogs. The
Eskimo snow house (called &ioo) is very well known, but, in fact, Eskimos usually limehouses made of
wood and turf. When they are not hunting and working, Eskilike to carve: they use ivory and wood and
they often make very beautiful objects.

When the students have done this the teacher leadghhamgh the points on the blackboard
again and asks the students whether the text confirmattirdy knew, told them things they
were not sure of and wanted to know or indeed disagreedhwitys they knew. This is the T
directs feedback stage.

¢ For the text-related task students can work in pairsevbiee member of the pair is a
British television reporter, and the other an Eskiiiite reporter is making a programme
about the life of the Eskimos and is therefore askingtgumssabout how they live, etc. The
students playing the role of the Eskimo will get theibimation from the text they have
just read.

The 'reading to confirm expectations' technique is higtadyivating and successful since it
interests students, creates expectations and givesatbenpose for reading.
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¢ Give your learners time to think about the topic theadr

¢ Get them to brain-storm first vocabulary, then idedated to the theme.

¢ Ask your learners to discuss the answers to pre-set guestefore they read.
¢ Get them to speculate about content before theyrsiaaing.

Task 1]

Examples taken from THE NEW AND ME
No 4; Unit 1

The following words are from a story ,Going walkabout”.
Look at the words in pairs and, with your partner, trgtiess what the story is about.

AT LUNCHTIME — A STORY OF LOVE by Roger McGough
Pairs write answebefore they see the test.

1) Why did the bus stop suddenly?

2) Why did the young lady at first resist making love onlibg?
3) When did she stop resisting?

4) Why did the other people start making love too?

5) What did the bus conductor and driver do?

6) Why was everybody embarrassed?

7) How did they forget their embarrassment?

8) Why was the world so surprised?

When the bus stopped suddenly to avoid damaging a natdeshild in the road, the young lady in the
green hat sitting opposite was thrown across menanieing one to miss an opportunity | started to
make love with all my body.

At first she resisted saying that it was too earlhe morning and too soon after breakfast and that
anyway she found me repulsive. But when | explainedttiimbeing a nuclear age, the world was going
to an end at lunchtime, she took off her greenfhather bus ticket in her pocket and joined in the
exercise.

The bus people, and there were many of them, were ethackd surprised and amused and annoyed,
but when the word got around that the world was cortgran end at lunchtime, they put their pride in
their pockets with their bus tickets and made lovewdtiethe other. And even the bus conductor, being
over, climbed into the cab and struck up some sortlafisaship with the driver.

That night, on the bus coming home, we were altla Embarrassed, especially me and the young lady
in the green hat, and we all started to say irefit ways how nasty and foolish we had been. Bat the
always having been a bit of a lad, | stood up andisaids a pity that the world didn’t nearly end every
lunchtime and that we could always pretend. And thbappened...

Quick as a crash we all changed partners and sodnutheas a quiver with white moth ball bodies
doing naughty things.

And the next day

And every day

In every bus

In every street

In every town

In every country

People pretended that the world was coming to amehohchtime. It still hasn't. Although in a way it
has.
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RECOMMENDATIONS

1)

2)

3)

4)

5)

6)

Make sure your students get a lot of successful reading erperithrough encouraging
them to choose their own simplified readers, for exapgtd giving them time to read
them.

Make sure that most of the vocabulary in reading textsmiliar to your students, and that

words that are unknown can be either easily guessedety igaored.

Give interesting tasks before asking learners to reathat they have a clear purpose and

motivating challenge. Or use texts that are interggmough to provide their own
motivation.

Make sure that the tasks encourage selective, inteligading for the main meaning, an
do not just test understanding of trivial details.

Allow, and even encourage, students to manage without tadérsy every word: by the|
use of scanning tasks, for example, that require thdotts on limited items of
information.

Provide as wide a variety of texts and tasks as youtcajiye learners practice in differe
kinds of reading.

Ideas for reading activities

1. Pre-question.

A general question is given before reading, asking thedesato find out a piece of
information central to the understanding of the text.

2. Do-it-yourself questions.

Learners compose and answer their own questions.

3. Provide a title.

Learners suggest a title if none was given originathgroalternative, if there was.

4. Summarize.

Learners summarize the content in a sentence orftwe .may also be done in the mother
tongue.

5. Continue.

The text is a story; learners suggest what might hapgedn n

6. Preface.

The text is a story; learners suggest what might happdned before.

7. Gapped text.

Towards the end of the text, four or five gaps areledt can only be filled in if the text has
been understood. Note that this is different from theventional cloze test (a text with
regular gaps throughout) which tests grammatical and leagcairacy and actually
discourages purposeful, fluent reading.

8. Mistakes in the text.

The text has, towards the end, occasional mistakem@mwvords; or intrusive ones; or
omissions). Learners are told in advance how manyakas to look for.

9. Comparison.

There are two texts on a similar topic; learner® matints of similarity or difference of
content.

10. Responding.

The text is a letter or a provocative article; leasndiscuss how they would respond, or write

an answer.
11. Re-presentation of content.

Nt
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The text gives information or tells a story; leames-present its content through a different
graphic medium.

For example:

- a drawing that illustrates the text

- colouring

- marking a map

- lists of events or items described in the text

- a diagram (such as a grid or flow chart) indicatingtisahips between items, characters or
events.
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EFFICIENT AND INEFFICIENT READING

92

of

Efficient Inefficient
1. Language |The language of the text is The language of the text is too
comprehensible to the learners. |difficult.
The content of the text is accessik The text is too difficult in the sense
2. Content to the learners; they know enoughthat the content is too far removed
about it to be able to apply their ojfrom the knowledge and experienc
background knowledge. of the learners.
The reading progresses fairly fast
mainly because the reader has |The reading is slow: the reader do
3. Speed ‘automatized' recognition of not have a large “vocabulary” of
common combinations, and does |automatically recognized items.
waste time working out each worg
or group of words anew.
The reader concentrates on the
, o . . The reader pays the same amount
4. Attention  [significant bits, and skims the rest :
) attention to all parts of the text.
may even skip parts he or she kng
to be insignificant.
The reader takes incomprehensib| The reader cannot tolerate
5. Incompre- |vocabulary in his or her stride: incomprehensible vocabulary items:
hensible guesses its meaning from the stops to look every one up in a
vocabulary surrounding text, or ignores it anddictionary, and/or feels discourage
manages without; uses a dictionatfrom trying to comprehend the text
only when these strategies are  |as a whole.
insufficient.
6. Prediction |The reader thinks ahead, UGS (BT e (el fls ElEese

hypothesizes, predicts.

deals with the text as it comes.

7. Background

The reader has and uses backgro

The reader does not have or use

st

Information information to help understand thgbackground information.

text.

L The reader is motivated to read: §The reader has no particular interg

8. Motivation |. . . :

interesting content or a challengin|in reading.

task.

The reader is aware of a clear VIS EEIBED RS 9 LT DUesE
9. Purpose other than to obey the teacher's

purpose in reading: for example, t
find out something, to get pleasur

instruction.

10. Strategies

The reader uses different strategig
for different kinds of reading.

The reader uses the same strategy
all texts.

y for
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