Richtlinien zur Erstellung und Beurteilung schidftler Arbeiten in Englisch in der Unterstufe

Inhaltsverzeichnis

1. Umfang

2. Test design
An excursion into theory

3. Beurteilung
3.1. Transparenz des Beurteilungssystems
3.2. Horen, Lesen, English in Use: Objectivity and Markability
3.3. Textproduktion
Assessment Scales
3.4. Sprachrichtigkeit
3.5. Gesamtbeurteilung
Die Vorteile des kombinierten Punkte/Prozentsystems

4. Richtlinien und Beispiele fir Testformate

4.1. HOr- und Leseverstehen
4.1.1. Validitat
4.1.2. Kanon an Testformaten fur HOr- und Leseverstehen
4.1.2.1. Beispiele fur Testing Listening
4.1.2.2. Beispiele fur Testing Reading
Auszug aus dem Europaischen Referenzrahmen
4.2. English in Use: Wortschatz und Grammatik
4.2.1. The frequency and real-lifefactor
4.2.2. Definitionen von Testformaten
4.2.3. Kanon an Testformaten fir English in Use mit Beispielen
Gedankensplitter zum Thema Grammatik
Auszug aus dem Europaischen Referenzrahmen

4.3. Textproduktion — Training and testing writing skills
4.3.1. Padagogisch-didaktische Uberlegungen
4.3.2 Kanon an Textsorten und Aufgabenformaten
4.3.2.1. Paragraphs/short texts
4.3.2.2. Letters
4.3.2.3. Stories

Auszug aus dem Europaischen Referenzrahmen

5. Examples of good practice

W N

[(e )]

10

11

11
12
17
19

20
20
20
22
35
36

37
37
38
39
40
40
41

42



1. Umfang: "Weniger ist oft mehr."
FEIFFER

A

1L or& IFI ONT TRY.

T MUsT ILLD‘.E\IFITR(’

Es ist unerlasslich, den Umfang schriftlicher Arbeiten dem Arbeifstaimd der
Konzentrationsfahigkeit derjeweiligen Altersstufe anzupassen. Eingerukibeitsatmosphére und
das Bewusstsein, dass bei Beherrschen des Stoffes kein zeitlichesnRentstehen wird, erhohen die
Leistungsfahigkeit der Schiler und Schilerinnen.

Es hat sich in der Praxis bewahrt, die L&nge der einzelnen Aufgabenstelluzgdnesoessen, dass

die reine Arbeitszeit ca. 30 - 40 Minuten nicht Uberschreitet: Es soll genug Zeit fur die Besprechung
der Aufgabenstellungen bleiben. Weiters ist zu bedenken, dass die Schtibeadhen, di¢asks

genau durchzulesen.

Last but not leasinuss der Schiiler ausreichend Zeit haka@renstandige Texte

a) zukonzipieren, d.h. Stoffsammlungen wigutlines oder mind-magi entwickeln, den
Gesamtaufbau und eine textsortenadaquate Gestaltung zu planen und die iggftiispiachlichen
Bausteine sammeln

b) in Ruhe zwerfassen

¢) zulUberarbeiten und aufFehler hin durchzulesen

Leistungsfeststellungen mussen in ihrer Form die Lernziele und dieeau\dermittlung gewahlten
Unterrichts- und Ubungsformen widerspiegeln. Es ist ein immanenter Bedtdedt®chulung von
Schreibfertigkeit, unsere Schiler zum sedjtingihrer Texte im Sinne der oben skizzierten Schritte
anzuleiten und dies

auch bei Hauslibungen zu verlangen. Daher muss auch bei Schularbeiten Zeithdeinr nic
auswendig gelernte Versatzstiicke in rasendem Tempo zu reproduzierem Sextieunter
anndherungsweise realistischen Arbeitsbedingungen in der oben beschrietseneu produzieren.
Dies hat notwendigerweise Konsequenzen fiir die Lange von schriftlicheiteXr.

Die Gesamtanzahl der Aufgabenstellungerrgibt sich nattrlich aus dem Wesen des zu
Uberprifenden

Stoffes und aus der Natur der einzelnen Arbeitsauftrage. Es ist jkslenfberiicksichtigen, dass die
Schiler Zeit brauchen, um sich auf die einzelnen Arbeitsauftrage einzudiedleesondere die
Umstellung von einekisteningoderReading Comprehensi@uf die anderen Teile der Schularbeit ist
fur viele Schiiler schwierig.

Hierbei ist auch zu bedenken, dass der Zeitaufwand fir Hortexte deutliclaiselas zweimalige
Abspielen der CD betragt: Das Durchlesentdeks das Zuriickspulen, die sprachliche Umsetzung
der Aufgaben und deren Korrektur nehmen ebenfalls Zeit in Anspruch.



2. Test design / Inhalt

Im Hinblick auf die kommunikative Ausrichtung eines modernen Englischurtigssollterim Laufe
des Jahreslle Fertigkeiten in ausgewogenem Verhaltnis Uberpruft werden, wobei bei einzelnen
ArbeitenSchwerpunkte in einzelnen Teilbereichein Einklang mit dem jeweiligen Lehrstoff gesetzt
werden kénnen, ja sollen:

Es ist sinnvoller, wenige Fertigkeiten valide abzuprifen als jedel&@bkeit mit Aufgabenstellungen

in allen Fertigkeitsbereichen zu tberfrachten.

Fertigkeiten

Listening Comprehension

Reading Comprehension

English in use: - Wortschatzarbeit
- Grammatik

Text production

Schularbeiten sollten ein altersstufen- und lernjahrgemafRes Vestrltischen diesen Elementen
widerspiegeln. Hierbei werddfigenstandigkeit und Transferleistungim Verlauf der Unterstufe
zunehmend groRBeres Gewicht bekommen kénnen und missen.drsembeidenLernjahren sind
rezeptive Uberprifungsformen (Listening, Reading) und Aufgabenstetiunge Wortschatz und zur
kontextualisierten Grammatik besser geeignet, um die eigentlicheh®prapetenz zu bewerten als
so genannte freie Texte, die keine wirkliche Sprachproduktion darstelfeters hauptséchlich die
Gedachtnisleistung tGberprifen. Das heildt in der 1. und 2. Klasse kommt der Texttpnogengere,
wenn auch wachsende Bedeutung zu. Dabei soll der Kompetenzorientierungésiely
zunehmend héheres Gewicht beigemessen werden .

Dies steht auch in Einklang nden Lernzielen der jeweiligen Jahrgange, denen die
Uberprifungsformen entsprechen misserSelbstverstandlich missen die Aufgabenstellungen eine
reprasentative Auswahldesbehandelten Lehrstoffes (Kern- und Erweiterungsstoff) darstellen.

Die Art und der Schwierigkeitsgrad der Aufgabenstellungersollten dendurchschnittlichen
Niveau der vorangegangenen Unterrichtsarbeit (auch Hausiibungen) entsprechesraidhend
gelibt worden sein.

Weiters sollterAufgabenstellungen klar (eventuell auch auf Deutsch) formuligrund eindeutig in

ihrer Zielsetzung sein. So sollte z. B. der Grammatikteil keine neuen Vokabel enthaltenndie de
Schiler vom eigentlichelmhalt der Aufgabe ablenken kénnten. Dies entspricht dem tbergeordneten
Prinzip aller Uberprifungsformenjenem deWaliditat: Testformate missen auf jene
Teilkompetenzen oder Wissenssegmetiitzelen, die sinnvoller Weise Uberprift werden sollest

what is worth testingiehe dazu auch ,An excursioro theory“ auf Seiten 4 und 5

DaslLayout der Schularbeit sollte tibersichtlich, altersgemaf und eindeutig segt. Es i
empfehlenswert, ,Papierschlachten”

zu vermeiden, zugleich aber ausreichend Platz fir jene Aufgabenstellungeseben, die

direkt auf dem Angabeblatt zu erfillen sind.

Kapitel 4 dieser Empfehlungenenthalt grundsatzliche Uberlegungen und Richtlinien zur Erstellung
von Aufgabenstellungen in den einzelnen Fertigkeitsbereichen sowie einen k@nkreter Bespiele
fur tasks die dem neuesten Erkenntnisstand der Testforschung entsprechen und daladéideine v
Uberpriufung von echten Kompetenzen im Sinne eines handlungsorientierten und konivetmikat
Fremdsprachenunterrichtes ermdglichen.



An excursion into theory

Any form of testing must meet the following four criteria:
1. Validity

2. Reliability

3. Impact

4. Practicability

1. Validity

If a test is valid, it tests what it is supposed to test. The main questions we skould as
ourselves in this context are: Do we test what we really want to tesh¢e memorization or
reading comprehension in a test of speaking) and is what we test worth tesjingo(we
test language items students are liable to need frequently)?

We distinguish betweevarious forms of validity:

» Content validity means that the test tests what has been taught/what went before.

» Construct validity is given when a test does not assess the KOW (knowledge of the
world) factor or the students’ capacity for learning by heart (studying teshe t
reproducing stories from the test book), but language awareness and compateiice
tasks that allow for common sense or KOW-factor guessing.

* Predictive validity means that the test gives us reliable information and helps us draw

relevant conclusions about our students’ competence in the language and thus allows us to

plan future classroom work.

2. Reliability

results over the years when set on the same level at about the same siagsubfro
coverage. Ways to check this are to look over past papers, to re-mark them, to double-
mark them or to examine a blind sample.

* Marker reliability:

Intra-reliability means that there is consistency within the teacher’s own marking

Inter-reliability guarantees consistency within a team of markers

3. Impact: The underlying purpose of classroom tests is to foster learningames Dean
Brown, 1992)

Another criterion that should guide the teacher when designing a test is its potashia
back effect (Ruckkoppelungseffektpoth on his/her teaching (content + methodology of a
course), and on our students’ attitdudevards learning.

4. Practicability or Markability :

Test economy is important both for the teacher’s and objectivity’s sake: Méykibplies
that ideally we can be quick and efficient at the same time and that, ideakyisthest one
answer to a question or a small variety of possible solutions.

Test reliability: If a test is reliable, it is consistent, in other words it will produce the same



Competence-oriented tasks & achievement-oriented tasks

Beim Erstellen von Tests muss sich der Lehrer dartuber im Klaren sein, ob er mit de
gestellten Aufgabe die erreichs@rachkompetenzder jeweiligen Niveaustufe oder die
Beherrschung des vorangegangendrernstoffes testet.Reine Beschrankung auf
competence-oriented tasisnachteiligt Schiiler, die sich durch und Uben des
vorangegangenen Lernstoffes vorbereitet haben, deren allgemeine spheakloimpetenz
jedoch noch Mangel aufweist. Schiler mit einer gewissen Sprachbegabung sind hier
Vorteil, da sie sich nicht eingehender auf die Schularbeit vorbereiten misserkdbnge
beginstigt die Beschrankung adhievement-oriented tasgghler, die Lerninhalte blof3
auswendig lernen bzw. im Kurzzeitgedachtnis speichern, wohingegen Schiliéherér
Sprachkompetenz nicht zeigen kénnen, was sie zu leisten imstande waren.Um dem Prinzip
derpredictive validitygerecht zu werden, sollten Schularbeiten daher eine Mischung
aus beiden Arten von Aufgabenstellungen beinhalten.

Criterion-referenced versus norm-referenced testing

Criterion-referenced testing:

When our testing is criterion—referenced, the test results are based on howanelidate
fulfils set standards (criteria). In other words,“test scores report adzdedi ability in

relation to the criterion, i.e. what the candidate can and cannot do, rather than comparing
his/her performance with that of other candidates...” (p.38). To put it differefitlggéry
individual is measured according to predefined criteria. These criteriandeadual

teachers’, institutional or regional needs and pass/ fail rate is not an issue.

Norm-referenced testing:

This means that test results are based on how well a candidate does comparéetisithhut
take the test. “Candidates’ scores are interpreted with reference trfivenance of the

other candidates. Thus the quality of each performance is judged not in its own rigttt, or w
reference to some external criterion, but according to the sthatlthe group as a whole.” (p.

130)
All quotations are from Davies A. et al (1999) noary of language testing ;Cambridge UniversityeBs

Last but not least we should always be awaretti®apurpose of testingcan be either
formative (preferably !!!!) orsummative

The aims of formative testing are
to give feedback
to diagnose (grammar, vocab, skills)
to check
to provide a needs analysis
to confirm
to motivate

The aims of summative testing are
to provide marks
to rank order
to reward achievement
to measure progress:
to act as a gatekeeper
to select
to exclude



3. Beurteilung

3.1. GroRtmdogliche Transparenz des Korrektursystems

Der Lehrplan 2004 fordert im Dritten Teil, Punkt 4 ausdrticklich:

,Die Lehrerinnen und Lehrer haben ihr Gesamtkonzept der Riickmeldung und Leistutejklmgy den
Schilerinnen

und Schuilern sowie den Erziehungsberechtigten in geeigneter Weise zu Beginn jedds&cbakannt

zu geben.”

Demnach sind diBeurteilungskriterien und Korrektursysteme fiir alle Formen der schriftlichen und
mundlichen

Leistungsfeststellung ebenso wie &ellenwert der einzelnen LeistungsmessungéBchularbeiten,
verschiedenste Formen der Mitarbeit) fur @esamtnotenachweislich und nachvollziehbar offenzulegen.

3.2. Horen, Lesen, English in UseDbjectivity and Markability

Um in diesen Fertigkeitsbereichen héchstmogliche Objektivitat der Beurteilungantigeen und den
Arbeitsaufwand

bei der Korrektur moéglichst gering zu halten, empfiehlt sich, bei der Erstelludgitteben das Prinzip
desdiscrete item testingu beachten. Demnach sitaksso zu gestalten, dass nur eine oder eine méglichst
geringe Bandbreite an richtigen Antworten moglich ist. Die im Kapitel 4 vorgegatda Testbeispiele
erflllen dieses Qualitatsmerkmal.

3.3. Textproduktion

Im Sinne einekommunikativen undhandlungsorientierten, auch im Bereich schriftlicher
Leistungsfeststellungen

aufmehrere Fertigkeitenausgerichteten Englischunterrichts, wieihes Fehlerzahlerden
Schilerleistungen nicht gerecht. Sprachliche Richtigkeit in den Bereickénurel Grammatik ist
zweifellos ein wichtiges Kriterium. Ebenso sind jedochleligkalische und syntaktische Vielfalt und
Komplexitat, das Kriteriumtask fulfillment (Qualitat deBewaltigung der Textsortein ihren inhaltlichen,
sprachlichen und formalen GesetzmaRigkeit€a)tkoharenz und Anwendungsbereitschaftzu
honorieren und - sinnstérenden — Verstdl3en gegen die Sprachrichtigkeit gegeniileerzDgte sollte
dem Schiiler bewusst sein.

Der beigelegtéssessment Scalermdglicht eine erprobte, effiziente, valide und objektive Beurteilung
von freien Texten, die den hier skizzierten Kriterien Rechnung tragt und eignetaiallem fir die 3.
und 4. Klasse

Bei der Beurteilung voparagraphsoder kurzen Texten, wie sie vor allem in den ersten Lernjahren
verlangt werden, wird man diesen Assessment Scale aufgrund des geringen Tepdsmfal
unterschiedlicher Schwerpunktsetzungen bei den Aufgaben nicht immer in voll&andJamwenden
kénnen, dennoch gibt dieser Scale die Richtung an, wie bei der Beurteilung zu verfaidampisit, don't
adopt it! (Als Beispiel fUr eine solche Adaptierung dient der beigelegte Assessoaatf® die ersten
beiden Lernjahre, Seite 9)

Einige Anmerkungen zum Assessment Scale:

a) Die Zahlerl — 5 sind Punkteund entsprechen nicht der umgekehrten Notenskala. Der 3 Punkte-Level
entspricht einer ,genigenden” Leistung in jedem Teilbereich. Wird ein Teilbareterschritten, muss in
einer anderen Kategorie kompensiert werden.

b) Veto categoryEine Themenverfehlung oder eindeutige Missachtung der Textsorte bewirkt null Punkte
fur den gesamten Text.

c) Die Gewichtung der Kategorienask fulfillmentund organisationist flexibel: Erreichbar sind 5 Punkte
bzw.

2,5 Punkte — je nach Stellenwert dieser Kategorien in der jeweiligen Aufg¢elhers

d) Notenverteilung:

NOTE 20 Punkte 15 Punkte
sehr gut 18 - 20 13,5-15
gut 16, 17 12 -13
befriedigend 14,15 10,5-11,5
geniigend 12,13 9,10

nicht gentigend 0-11 0-8




ASSESSMENT SCALE for WRITING

VOCABULARY
Range and choice of words
Accuracy
Spelling
Comprehensibility

GRAMMAR
Accuracy
Errors
Comprehensibility, Variety

Readiness to use new/complex structure

TASK FULFILLMENT
Content and variety
Subject knowledge

Relevancy
Text format, length and register

ORGANIZATION
Structure
Paragraphing and legibility
Cohesion and coherence
Editing and punctuation

 Wide range of vocabulary; very good 5 « Accurate use of grammar and 5/ * Task fully achieved; 5/ * Clear overall structure;
choice of words structures; 2,5 | egreat variety of ideas and arguments; 2,5 | « meaningful paragraphing and legible;
« accurate form and usage; « hardly any errors of agreement, tensg, : ;/erty 9‘;9d|k”°;’v'ed9tet Oft hSUtt)Je?tJ_ * very éz_god US;etOli COﬂneCtlvef: .
« hardly any errors or spelling mistakes; word order, articles, pronouns, etc.; ext entirely relevant to the topic, no editing mistaxes, conventions o
« meaning clear « meaning clear; « appropriate format, length and register. pgnctuagon
. ) ’ opbserved.
« great variety of structures
« big readiness to use complex
structures
» Good range of vocabulary; good 4 » Mostly accurate use of grammar and 4/ * Task almost fully achieved; 4 * Mostly clear overall structured;
choice of structures; 2 * good variety of ideas and arguments; 2 » good paragraphing and legible;
words « few errors of agreement, etc.: « good knowledge of subject; « good use of connectives;
. mostyly accurate form and usage; « meaning mostly clear; ' ' « text mostly relevant to the topic; « hardly any editing mistakes, conventions
« few errors or spellina mistakes: ! « 00od variety of structlyjres « mostly appropriate format, length and of punctuation mostly observed.
. p 9 ’ g . y register.
* meaning mostly clear. « readiness to use complex structures
» Adequate range of vocabulary and | 3 » Adequate use of grammar and 3/ * Task adequately achieved; 3/ * Adequately structured, not always
choice structures; 15 | - adequate variety of ideas and arguments| 1.5 | wellorganized;
of words: « some errors of agreement, etc.; « adequate knowledge of subject; « paragraphing misleading at times,
- some errors of form and usage; « meaning sometimes not clear; Zg?e%?a%?: gﬁ;“?g:;;"ggg"::sg?& 'O”r:et"h'g'\t,’v'ﬁole
« some errors or spelling mistakes; « adequate variety of structures ' ' « adequate use of connectives:
* meaning sometimes not clear. * some readiness to use complex « some editing and punctuaﬂor', errors.
structures.
« Limited range of vocabulary and 2 * Limited use of grammar and 2/ « Task achieved only in a limited sense; 2/ « Limited overall structuring;
choice of structures; 1 « limited variety of ideas and arguments; | 1 « frequent mistakes in paragraphing, difficu
words; - frequent errors of agreement, etc.; + limited knowledge of subject; _ to read ,
« frequent errors of form and usage; « meaning often not clear: . frequgnt gaps or redundant information; « limited use p_f connectives; _
« frequent errors or spellin mistakéS' « limited variety of structu’res « often inadequate format, length and « frequent editing and punctuation errors.
d . P 9 ’ - . Y register.
* meaning often not clear. « limited readiness to use complex
structures
« Poor range of vocabulary and choice 1 « Poor use of grammar and structures] 1  Task poorly achieved 1 « Poor overall structuring;

of
words ; repetitive
« numerous errors of form and usage;

* numerous errors or spelling mistakes;

* meaning very often not clear.

* numerous errors of agreement, etc.;
* meaning very often not clear;
« poor variety of structures.

« poor variety of ideas and arguments;

« poor knowledge of subject;

* major gaps or pointless repetition;

« inadequate format, length and register.

* no meaningful paragraphing, nearly
impossible to read;

« poor use of connectives;

* numerous editing and punctuation errors.

0 not enough to evaluate

—



Beurteilung der Textproduktion in der Unterstufe

AUSDRUCK

Wortwahl und Verwendung
richtige Anwendung
Rechtschreibung
Verstandlichkeit

GRAMMATIK
richtige Anwendung
Fehler
Verstandlichkeit
Vielfalt an Strukturen, Risikobereitschaft

INHALT

Berucksichtigung der Aufgabenstellung
Sachwissen
Relevanz
Textformat. Lange, Sprachniveau

AUFBAU

Absatze, Lesbarkeit
Satzlogik
Satzverbindungen
Bearbeitung, Interpunktion

« Sehr groRBer Wortschatz;
« sehr gute Wortwahl;
« Richtige und idiomatische Form, Auswahl und

« Sicherer Gebrauch der passenden Strukturen U
Formen, sehr guter Satzbau;
« kaum Fehler bei Verbformen, Gebrauch der

Ind

« Die Aufgabe wurde umfassend und eigenstandig

geldst;
« sehr grof3er Ideenreichtum und Anzahl an

« Sehr guter Aufbau;
« sinnvolle Absétze, eindeutig lesbar;
« sehr guter und variantenreicher Gebrauch von

Anwendung des Vokabulars; Zeiten, 5/ schlissigen Satzverbindungen;
« kaum Rechtschreibfehler; Plural, Wortstellung, Prapositionen,etc.; 25 Argumenten; « keine Flichtigkeitsfehler;
« Bedeutung der Wortwahl immer Klar. « Bedeutung des Satzes immer klar; ! « sehr gute Sachkenntnis; « richtige Interpunktion,

« sehr groRe Vielfalt an Strukturen; « Text bezieht sich auf Themenstellung;

« sehr grof3e Anwendungsbereitschaft. « immer richtiges Format, Lange und Register.
« GroRer Wortschatz; « meistens richtiger Gebrauch der passenden « Die Aufgabe wurde nahezu eigenstandig geldst] « Guter Aufbau;
« gute Wortwahl; Strukturen und Formen, guter Satzbau; « groBer Ideenreichtum und Anzahl an schliissiggn « meist sinnvolle Absétze, eindeutig lesbar;
« meistens richtige und idiomatische Form, « wenige Fehler bei Verbformen, etc.; 4/ Argumenten; « guter Gebrauch von Satzverbindungen;
Auswahl « Bedeutung des Satzes meistens klar; « gute Sachkenntnis; « kaum Flichtigkeitsfehler;
und Anwendung des Vokabulars; « grof3e Vielfalt an Strukturen; 2 « Text bezieht sich fast immer auf Themenstellunp; « meistens richtige Interpunktion.
« wenige Rechtschreibfehler; « groBe Anwendungsbereitschaft. « richtiges Format, Lange und Register.
« Bedeutung der Wortwahl meistens klar.
« Angemessener Wortschatz und Wortwabhl; « einige Fehler im Gebrauch der Strukturen und « Die Aufgabe wurde angemessen geldst; « Etwas holprig, jedoch logischer Aufbau;
« einige Fehler in der Idiomatik, Auswahl und Formen, nicht immer dem Stil entsprechender « angemessener ldeenreichtum und Anzahl an  Abséatze vergessen oder nicht sinnvoll, lesbar;
Anwendung des Vokabulars; Satzbau; schlissigen Argumenten; « Gebrauch von Satzverbindungen nicht immer K
« einige Rechtschreibfehler; « einige Fehler bei Verbformen,etc.; 3/ * angemessenes Sachkenntnis; « einige Fluchtigkeitsfehler;
« Bedeutung der Wortwahl manchmal unklar. « Bedeutung des Satzes leicht beeintrachtigt; 15]° Text bezieht sich meistens auf Themenstellung « wenige Fehler in der Interpunktion.

* mafige Vielfalt an Strukturen; ! * meistens richtiges Format, Lange und Register.

« maBige Anwendungsbereitschaft.
« beschrankter Wortschatz und Wortwabhl; « Bedeutung der Wortwahl oft unklar. « Die Aufgabe wurde nicht angemessen geldst; « Nicht angemessener Aufbau;
« haufige Fehler in der Idiomatik, Auswahl und « haufige Fehler im Gebrauch der Strukturen und| « geringer Ideenreichtum und geringe Anzahl an  Absatze falsch gesetzt, stellenweise unlesbar;
Anwendung Formen, einfacher Satzbau; schlissigen Argumenten; « wenige und teilweise falsche Satzverbindungen
des Vokabulars; « haufige Fehler bei Verbformen, etc.; 2/ « wenig Sachkenntnis; « viele Flichtigkeitsfehler;
« haufige Rechtschreibfehler; « Bedeutung des Satzes manchmal unklar; 1 « Text bezieht sich nicht immer auf « viele Fehler in der Interpunktion.

« geringe Vielfalt an Strukturen; Themenstellung;

« geringeAnwendungsbereitschaft. « Format, Lange und Register manchmal

unzureichend.

« sehr beschrankter Wortschatz; « viele Fehler im Gebrauch der Strukturen, Formen, « Die Aufgabe wurde nicht eigenstandig gelost; « Unlogisch, unzusammenhéngend in Aufbau;
« viele Fehler in der Idiomatik, Auswahl und und Satzbau; « Mangel an Ideen , irrelevante Argumentation; « keine Strukturierung durch Absétze, unlesbar;
Anwendung « viele Fehler bei Verbformen,etc.; 1/ « keine Sachkenntnis; « falsch verwendete Satzverbindungen:
des Vokabulars; « Bedeutung meistens unklar, Ubersetzung aus derb « Text bezieht sich selten auf Themenstellung; « sehr viele Fluchtigkeitsfehler:
« viele Rechtschreibfehler; Deutschen; S| Format, Lange und Register oft unzureichend. « sehr viele Fehler in Interpunktion.

. Qedeutung der Wortwahl meistens unklar;
» Ubersetzung aus dem Deutschen.

« keine Vielfalt an Strukturen;

« keine Anwendungsbereitschaft.

0genugt nicht einmal den einfachsten Anforderungen

ar;



ASSESSMENT SCALE for WRITING
(Unterstufe, 1. und 2. Klasse)

VOCABULARY GRAMMAR TASK FULFILLMENT &
Accuracy Accuracy ORGANIZATION
Range and use Variety Content
Spelling Format / text type
Comprehensibility Length

Punctuation

Wide range of vocabulary appropriately

Accurate grammar Task fully achieved 5
used Great variety of structures Text entirely relevant to the task
Good spelling Meaning clear Appropriate format and length
Meaning clear Clear organization
Great variety of sentence starters and
connectives
Some elements of 5 and some elements of 3 4
Adequate range of vocabulary Adequate variety of structures Task sufficiently achieved 3
Some errors Some errors Some gaps and / or redundant information
Meaning sometimes not clear Meaning sometimes not clear Adequate length / structure
Some variety of sentence starters and
connectives
Some elements of 3 and some elements of 1 2
Poor range of vocabulary Poor grammar Limited treatment of task 1

Numerous errors
Meaning often not clear

Numerous errors
Meaning often not clear

Limited variety of ideas / major gaps
Inadequate format / length
Confused, disconnected




3.4. Sprachrichtigkeit (@accuracy

Ein Verstol3 gegen die Sprachrichtigkeit wird in ei@eammatikaufgabe in jedem Einzelfall ins
Kalkdl einflie3en. Im Rahmen ein&extproduktion wird die wiederholte falsche Anwendung in
gleichen oder ahnlichen Sinnzusammenhéangen jedodtiatterholungsfehlergelten. Leichte
Verstdl3e gegen die grammatikalische Richtigkeit flieRenm8ummein dieser Kategorie in die
Gesamtnote ein.

3.4.1. Zum Thema ,grober Fehler*

Gravierende Verstol3e gegen drammatikalische Sprachrichtigkeit sind per definitionensinn-
und kommunikationsstérendeAnwendungen vomwesentlichensyntaktischen Strukturdifrequency
factor!).

Mit anderen Worten Fehler sind dagirave mistakesvenn sie did/erstandlichkeit eines Textes
beeintrachtigenund/oder maf3gebliopegen die GesetzmaRigkeiten der Aufgabestellungrstof3en
(aufgabenspezifische, registerbezogene Fehlergewichtung). SolcgelM&Ren ab dem Zeitpunkt,
zudem sie unterrichtet und ausreichend getibt wurden, mit entsprechenderht@awieilbereich
accuracyin die Berteilung mit ein.

GleichermaRen werden Fehler im Bereich des unmittelbar zuvor durchgenammene
themenspezifischewortschatzesbei der betreffenden Schularbeit schwerer wiegen als spater. Die
falsche Anwendung eindsxical itemist bei Kontextgleichheit jedoch immer als Wiederholungsfehler
zu rechnen. Auch die Gewichtung von Wortschatzfehlern ist selbstverstindiih kommunikativen
Kriterien (Verstandlichkeit und Angemessenheit) vorzunehmen.

Im BereichRechtschreibungsind sinnstérende (phonemische) Verwechslungen zweier bekannter
Worter food/foot,who/how, where/weetc) immer zu ahnden. Auch leichte Versté3e gegen die
Schreibrichtigkeit beeintrachtigen jedoch in Summe die Beurteilung Bamass im Teilbereich
Sprachrichtigkeit.

3.5. Gesamtbeurteilung

Bei der Verwendung eindaunktesystems oder Prozentsystems bzw. einer Kombination swu
beiden - die wir sehr empfehlen sollte durch die Zuteilung der Punkteanzahl oder die Festlegung
des prozentuelleAnteiles der einzelnen Aufgaben deren Gewichtung fur die Notenfindungndrde
gemacht werdengiehe Seite 10)

Die Nachvollziehbarkeit der Wertigkeit der einzelnen Teile einatluegsfeststellung ist ein Recht
des Schilers, hat einen wichtigen Steuerungseffekt und bewahrt vor igi&edaissen und
Beschwerden.

Gedankensplitter 1

Aus dem Leben gegriffen:

Eine Schularbeit besteht aus 8 Teilen.

Die Ubungen zum Hor- und Leseverstandnis (Teile 1 +2 ) sind positiv.

Die 5 Grammatikteile sind positiv.

Teil 8 (Textproduktion) ist klar negativ.

Die Schularbeit wird mit Nicht gentigend beurteilt.

Kommentar:

Ein Nicht gentigend auf diese Schularbeit ist fur alle Beteiligten nur dann nackviadr,
wenn von vornherein Punkt 8 mit mehr als 60% (zumindest 50%) gewichtet wird oder einen
entsprechend hohen Punktewert hat (Z.B. Punkte 1- 7: insgesamt 20 Punkte, Punkt 8: (30
Punkte) Diese Gewichtung muss allerdings auch sachlich gerechtseiti (7 Punkte
gegenuber 1) also dem Schwierigkeitsgrad (Kompetenz, Eigenstandigkeit)itaudvizand
entsprechen. Ansonsten ist die Frage, warum 7 von 8 Punkten nichts oder sehr wenig Wwert
sind, vollig berechtigt.
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Das kombinierte Punkte/Prozentsystem und seine Vagtle

1. Man ist nicht an eine vorgegebene Punkteanzahébgunden.Wenn man insgesamt 60 Punkte erreichen
kann, dann entsprechen 60 Punkte 100 Prozent.

2. Durch die Angabe der erreichbaren Punkte und desrreichbaren Prozentsatzes in jedem Teil der
Schularbeit wird dessen Gewichtung transparent.

Wenn man jeden Schularbeitsteil separat benotét,idgan Gefahr, das Endergebnis zu verzerren, Maién so
genanntdand gradeslarstellen, das heif3t: sie geben eine bestimmteaustufe an, die wiederum eine
bestimmte Bandbreite abdeckt (Innerhalb von ,Giltt gs ,gutes Gut" genauso wie ,schlechtes Gutérod
innerhalb von ,,Genligend” gibt es ,,gutes Genligeratfagiso wie ,schlechtes Geniigend“).Die Methode, aus
einzelnen Noten eine Gesamtnote zu ermitteln, paych nicht nur die Gefahr der Ungenauigkeit hadie
Gewichtung der einzelnen Teile einer Arbeit ist @@lch komplizierter und kann fiir andere undurtiagsbar
sein.

Durch Gewichtung der einzelnen Teile und durch Ugmesein Prozente gibt es diese Verzerrung nichtrmeh

Fir das Umrechnen gibt es eine einfache Formel:

erreichte Punkte + maximale Punkte x maximale Proage= erreichte Prozente der Arbeit

Ein Beispiel:
maximale erreichte Gewichtung Rechnung Resultat
Punkte Punkte max. % (erreichte Punkte : maximale| % der Arbeit
Punkte x max. Prozente)
Horubung 10 5 20 % 5:10 = 0,5x 20= 10 %
10%
Grammatik 30 20 40 % 20:30=0,66 x 40 = 26,7 %
26, 66
Text 20 20 40 % 20:20=1 x40 =40 40 %
gesamt 100% 76,7 %
Note befriedigend

Die Notenskala:

90 — 100 % Sehr gut (very good)
80 — 89 % Gut (good)

70 — 79 % Befriedigend (fair)

60 — 69 % Genlgend (poor)

3. Die Methode ist rasch, genau, es sind keine lirmer méglich, und sie ist abwandelbarWird zum
Errechnen das Tabellenkalkulationsprogramm Excel@edet, braucht man sich nur einmal im Jahr eine
Klassenliste anlegen und hat bei jeder Schuladgoéitell und ohne Rechenfehler eine Ergebnislistéiand.

Untenstehend eine Excel Liste fir eine Schularbestehend aus den Teilen:
LC= Listening Comprehension max. Punkte: 14 Getmiat) in der Arbeit: 25 %(=max. Prozente)

Grammar/Structures : max. Punkte: 30 Gewichtarger Arbeit: 15 %(=max. Prozente)

RC= Reading comprehension max. Punkte: 12 Gewighituder Arbeit: 25 %(=max. Prozente)

Writing max. Punkte: 20 Gewichtung in der Atb8b %(=max. Prozente)
Task LC | Grammar RC Writing total

max. % 25 15 25 35 100

max. 14 30 12 20

Punkte

P %A | P %A | P %A |Voc |Gr|TF|O0|P %A | total Note
%

Kontrolle 14 25 30 15 12 25 5 5 |5 |5|20 |35 | 100

Marco 7 12,5 | 15 7,5 6 125 | 2 2 |4 |2]10 |175 |50 5
Sabine 14 25 30 15 12 25 5 5 |5 [5]20 |35 | 100 1
Rebecca 10 18 10 5 10 20,8 | 4 4 |5 4117 (30 | 734 |3
Lisa 12 21 28 14 10 20,8 | 4 4 |5 |5|18 |32 878 |2
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4. Richtlinien und Beispiele fur Testformate

Im folgenden Abschnitt, der sich Hdr- und Leseverstehen, English in Use und Textpragktion aufgliedert,
folgt allgemeinen Ausfiihrungen zum jeweiligen Koitgmzbereich ein so genannter Kanon, in dem sin@yvoll
zu zuverlassigen Ergebnissen fihrende Testformaterim von praktischen Beispielen vorgestellt warde
Einige praktische Tipps, die die Verlasslichkeit deTestformate erhéhen

a. KOW factor(= knowledge of the worldAllgemeinwissen) vermeiden

b. Beimatching tasksungleiche Anzahl anitems (distractorsym Raten und Folgefehler double jeopardy
Zu verringern

c. BeiTrue/False taskslie Kategorie Not in the texthinzufligen

4.1. HOr- und Leseverstehen
4.1.1. Validitat

Um demPrinzip der Validitat gerecht zu werden, empfehlen sich hier ausschtieRlberpriifungsformen, die
eine objektive, eindeutige Bewertung der Fertigkeitioren oder Lesen erméglichen. Das sind
Uberpriifungsformen, bei denen die sprachliche Pimiuauf ein Minimum reduziert und der
Erwartungshorizont bezlglich der vom Schiler wiedgebenden Informationen méglichst eindeutig ist.

4.1.2. Kanon an Testformaten fur Hor- und Lesevershen:

Testformate geeignet fir listening example reading
Fill in grids v 4.121a v
Complete the sentences v 4.1.2.1b v
Matching sentence halves v 4121c v
Answering questions v 41.21d v
Short answers v 4.12.1e v
True/ false/ not in the text v 4.12.1f v
Put the sentences into the correct order to makeranary | v/ 41219 v
Multiple choice v 4.1.2.1.h v
Summarizing a text with a text skeleton v 4.1.2.1. v
Summarizing a text with sentence chunks v 4121 v
Picture matching v 4.1.2.1k v
Filling in missing information v 41211 v
Multiple matching v 4.1.2.1m v
Sequencing text and pictures v 4.1.2.1.n v
Diagrams, maps, pictures v 41210 v
Matching information to pictures v 4.1.2.1p v
Note taking v 412149

Dictation v 4.12.1.r

Spot and underline the errors v 412.1s v
Writing a summary 4122.a v
Finding an ending/a title to a story v
Finding first sentences to paragraphs 41.22.c v
Matching headings to paragraphs 41.22d v
Understanding real world notices 4.1.2.2.e v
Finding the gist of a text 4.1.22f v
Answering detailed questions 412249 v
Reconstruction of a text 4.1.2.2.h v
Finding out sentences that do not belong to the tex 4122 v
Correcting mistakes 4.1.2.2] v
Matching descriptions 4.1.2.2.k v
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4.1.2.1. Testing listening

a) Fill in grids

Listen to the interviews about shopping and filthe grid. Write three things into each box (noteanes)
What did they buy? And who for?

What? Who for?

Arya

Oliver

YouMe 3, Enriched course, Aufgabensammlung 2
Tell the students how many items you expect

b) Complete the sentences

Listen to Steven talking to a policeman. Then ceteghe sentences as spoken.

1. When Steven was at the corner of Shakespeare Avenue, he

2. He knew at once

YouMe 3, Enriched course , Aufgabensammlung 1
Give the students either an approximate number afrds or ask them to complete the sentences as spoke

¢) Matching sentence halves

Listen to Mrs Kemp talking to her children, Junel&ichard. Then match the sentence halves.
There are only 10 correct answers!

1 Mrs Kemp's sister, Annie, has invited a) her lreotPaul.

2 June thinks that it is b) playing Monopoly at Admnie's.

3 Richard thinks that it is c) Paul is a little pes

4 Richard wants d) great at Aunt Annie's cottage.

5 June thinks that e) Aunt Annie hasn't got a TV se

6 June is unhappy that f) it is their last sumn@iday.

7 June tells her mother g) that she cannot sthgmae on her own.

8 Mrs Kemp tells June h) the family to spend tieekend in the country.
9 The Kemps went to Paris i) boring in the country.

10 June hates k) that she doesn't want to go.

j) his friend Paul to come too.
I) for their last summer holidays.
m) in June.

Correct sentences:

1 [ 2 | 3 | 4 | 5 | 6 | 7 | 8 | 9 | 10

YouMe 3, Enriched course , Aufgabensammlung 1éaljer
Remember not to offer a matching number of sentemedves in order to eliminate guessing. Give distiars.

d) Answering questions \
Listen to the interview with Nancy and answer theggions in complete sentences.

1. Why does Nancy think we should protect bats? .............cccoiiiiiiiiiiiiin i

2. Why has the number of bats gone down dramatically?...............coooviiiiiiiiiiiiiinnnne.

YouMe 3, Enriched course , Aufgabensammlung 1
Make it clear exactly what you want the studentsdim. Either have them formulate complete sentenoesave them
answer in notes.
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le) Short answers

Write no more than four words for each answer.

1. What is AStrid QOO At? ......ovieiieie it e e e e e e e
2. What was Adam’s DOOK abOUL 2. . ...

IELTS, Testbuilder, Macmillan, 2003
Make it clear exactly what you want students to @ither have them formulate complete sentences avé them answer
in notes.

f) True / false / not in the text

Listen to the interview with Michael and tick thensences true/false or not in the text (=NT)

true false

NT

1 Michael knows a lot about vampires

2 Vampires come from Transsylvania

3 Most of the time he is on the side of vampires.

4. He doesn't like books in which the vampires win.

5 He thinks vampires lead a boring life, becaukthay do is hunt for blood.

6. He says, “ | know all about the tricks of vanegilunters.

7 He says, “ | have a girlfriend who is interestedampires too.

8 Michael doesn'’t believe in vampires

YouMe 3, Enriched course , Aufgabensammlung 2 ¢edn
If only true / false: Guessing element 50%; Variat: True/ false/ not in the text:guessing elemerg%

g) Put the sentences into the correct order to make a summary

Listen to the story a man tells about a waiter oot very polite. Then put 9 sentences into treect
order to make a summary. (There are three senteheg¢slo not fit)

o But he brought the menu and waited while they idi¢heir food.

o One day the waiter made them wait a long time.

o Suddenly he offered them some tea.

o So when the man goes there with his wife theyabways very polite.

1 The story is about a man who knows a really gegthurant where it is often difficult to get aleab
o They found an empty table and sat down.

o The man was afraid that the waiter would be amgy not take their order.

o The man's wife decided not to be polite any maoittald the waiter to take their order right away.
o The waiter there makes you wait if you are noyymlite and friendly.

o They asked very politely again and the waiter tbleim not very politely that he was very busy.

o They asked politely for the menu but the waiteindibring it.

o They asked politely for some tea but the waité tbem that he was very busy.

YouMe 3, Enriched course , Aufgabensammlung 3 {Edn
Offer more sentencess than necessary for the summaneduce the guessing element. (distractors!)

h) Multiple choice

Listen to the interview with Tina about San Francig€o and tick the correct boxes

O three times.
1. Tina has been to San Francisco O twice.
O five times.

O it's so very American.
2. She likes it because O it’s like a European city
O it's both American and European.

0 walking around the city.
3. She also likes O the cable cars.

0 going up and down the hills in a car.
YouMe 3, Enriched course , Aufgabensammlung 4
There should be at least 3 to 4 choices
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| i) Summarizing a text with a text skeleton

Listen to the story “The burning chair” and sum it up. Use the skeleton text
One of the chairs at the Round Table had been empty

It belonged to Gawein who....

One day, a knight came to Arthur's castle, Cameélet.............
They helped the knight ..........

At first the knight didn’t remember ..., but thentioéd Arthur ......
One day Arthur asked him ...

At first he didn’t want to, but then ...

The chair ..., and Arthur ...

The knight was a ...who... Gawein.....

When people heard the story...

YouMe 3, Enriched course , Aufgabensammlung 4
Tell the students either to complete the senteregspoken or to use their own words.

J) Summarizing a text with sentence chunks

Listen to the radio play “Moments of Danger”. Thento find the eight sentences in the box belowdba summary of the story.
The beginning of the sentences are in correct ondie first column.

It was a sunny but another car.
Mrs. Collins was a stone and a fox in front evening
Suddenly driving home get out of of her.

Mrs Collins tried couldn’t crashed into of her haus

She lost control of the fox from Shavermill sheldot

Mrs. Collins a rainy and birthday party.

Two Mrs. Collins saw and foggy atree.

They picked up young people get into afternoon.
a stick and a fox behind office party.
of her car from Haverhill saw the burning car.
young people smashed the a stone.
to stop, from a children’s side window.

YouMe 3, Unit 1

Give more variations in columns 2, 3, and 4 to avgiuessing element.(Give distractors.) Explain tltaiumn 1 is the
beginning of each sentence.

k) Picture matching

» There ate seven questions in this Part

» For each question there are four pictures and a short recording.

* You will hear each recording twice

» For each question, look at the pictures and listen to the recording.
« Choose the correct picture and put a tiek)(in the box below.

Example: How did the woman get to work?

N

A B[] c [ p []

PET, Cambridge, Examination Papers, December 2001
Use several rows of pictures for this exercise



| [) Filling in missing information

* Look at the notes about a summer camp

* Some information is missing

* You will hear a radio presenter talking about suer jobs at the camp.
* For each question fill in the missing informationthe numbered space.

SUMMERCAMP AMERICA

INFORMATION
Jobs available as: o youth workers
. (14) organisers

® cooks

Length of stay al camp. e minimum (15)

Travel arrangements » free ticket from London to (16)

Pockel monéy: » from (17)§ to $450
Youth workers must » be available from (18) until August 20™
® be aged 18+

& be fluent in English
® be able 1o (19)

PET, Cambridge, Examination Papers, December 2001

m) Multiple matching

According to the text, what are tllee drawbacks of e-learniry)
Choose three letters A-G and circle them

. The cheapness of learning by computer

. The cost of training teachers

. Not having enough personnel.

. Not being able to cater for everybody.

. The cost of keeping materials up-to-date.

. Not having sufficient video-conferencing fadéi.
: Not having contact with people.

OTMmMmoOOT>

IELTS, Testbuilder, Macmillan, 2003
Unlike in a multiple choice exercise there are 3gmible answers in this type of exercise

| n) Sequencing text and pictures

isten fo the story and put :-':e,c ictures in the correct order.
Wit 1 fo 10 in the piclures.

YouMe 2, Enriched course , Aufgabensammlung 2



| o) Diagrams, maps, pictures

Label the places on the map:

Listen o Sylvia, Steven and Pam talking about how they get home from their school,
Mark the routes on the map and write the children’'s names in their houses.

London Road

Green Street

) — -
|Ehone box |

|

West Street

L/

YouMe 2,

| p) Matching information to pictures

Listen and find out where American children Kathleen, George, Jessica and David live.

w A'

ABAN

—
—

\

YouMe 2, Enriched course , Aufgabensammlung 5
Better: The number of children and the number of hises should not correspond to avoid guessing. Giigtractors

g) Note taking

Take notes and hand in a clearly legible, editedioa. No complete sentences!

r) Dictation

a) Listen to the text and fill in blanks:
" Monkey, monkey" the circus ................... says. " .......... isthe ............ ?"

b) Listen and write every word that you hear

s) Spot and underline errors

Listen to the story on the cassette. Nine wordkértext below are wrong. They do not belong to the
story. Underline them.

17



4.1.2.2. Testing reading

(For more sample test items see. 4.1.2.1: Testing Listening

| a) Writing a summary

Read the text and write a summary in no more tigéhwiords.
The number of words you expect should be stated.

| b) Finding a title/an ending to a story

| ¢) Finding first sentences to paragraphs

The first sentence of each paragraph has been szimbecide which of the given sentences begins each

paragraph.
Make your Way Ahead 5, Unit 3 p. 50
Give more first sentences than paragraphs

| d) Matching headings to paragraphs

A reading passage has six paragraphs labelled A-F.
Choose the most suitable headings for each pafadmam a list of headings.

IELTS, Testbuilder, Macmillan p. 115
There should be more headings than paragraphs.

| e) Understanding real world notices with the help of pictures

@ Look at the sign in each question.
® Someone asks you what it means.
@ Mark the letter next to the correct explanation = A, B, C or D - on your answer sheet.

Example:

A Valuable objects are removed at night.
B This van is not valuable.

C Valuables should not be left in the van.

D This van is locked at night.

Part 1
o/l A B COD

Example answer:

PET, Cambridge, Examination Papers, December 2001

| f) Finding the gist of a text

Students have to find the gist of a text
What is the text about? Find three (four, five,..@imideas of the text and write them down in comeple
sentences by using your own words .

| g) Answering detailed questions

Read the text and answer detailed questions.
Give guided questions so that the students know wthay have to look for.
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h) Reconstruction of a text

I @ The text below is taken from a school magazine. It is about the five Rs (Refuse’,

« Reduce, Reuse, Repair, Recycle). Put it into the correct order.

_J about the five Rs. Refuse = Don't

.'1_0] Don't buy too much stuff in the

’J and not china cups. And the plastic stuff is
__] cans. | say people should think more

:” ] clothes for recycling.

3 plates or in plastic cups. Even in some
"_] first place. Reuse = Buy drinks in bottles
’_] not recycled, but just fills the garbage

'_] things away. See if you can repair them.
J often you get food and drink on plastic

[ ] Recycle = Collect bottles, cans, paper and
_’1 ] What makes me really mad is that very

_‘ ] buy stuff in large boxes. Reduce =

j restaurants they only have plastic cups

_| that can be reused. Repair = Don't throw

varningam verwaigern, ablehnan

YouMe4, Workbook, p.49
Remember to insert distractors (at least three naire than five)

Variation 1) Students are given a jumbled text.yTaee asked to reconstruct the text by putting the
paragraphs into the correct order.

Remember to insert distractors (two more paragraphs

Variation 2 ) In a given interview all the questioare missing. Complete the text by finding therappate
guestions.
(cf. Make Your Way Ahead 5, Unit 1, p.9)

| i) Finding out sentences that do not belong to the text

(cf. YouMe 3, Unit 9, p.75)

| j) Correcting mistakes

| k) Matching descriptions

Match descriptions to short teXBET, Cambridge, Examination Papers, December 2001)

wch
® For each of thess numbers mark the correct lefior on your answer sheet

POPULAR BOOKS

Examgle answer: Part2
O ABCDEFOHN

B TheLost Heart of Asia

s v s wth

Mazihew Taryior Wos roading marny kinds of bocka, He i going on holdey werks
500n and 15 looking ke & Ay Rovel about ol and how My bahawe
Woweards sach other.

o

Fros 1o Trade

7 ? Linga Preligs i infor .
especially wants 1 find out about ov
nflusnos Ty hae on pcpin's les

] Simon Brenton s interested in history
doscribes what daly Ide was ks ko

H
-
g
g
P

The Wreck of the Zanzibar H Semol i

1] 4 Bartura MBon s studying sclence it school §re
- #bout PO aniMmils Dendve beciuse 1he woudd

working wih animals.
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Auszug aus dem Européischen Referenzrahmen
UNTERSTUFE

Horverstehen allgemein:

Al | Kann verstehen, wenn sehr langsam und sorgfalsgrgehen wird und wenn lange Pausen Zeit lassenSihe zu erfassen.
A2 Kann [...] verstehen, wenn es um Dinge von ganz usthérer Bedeutung geht (z. B. [...] InformationenParson, Familie,
Einkaufen, Arbeit, ndhere Umgebung) sofern deutlicl langsam gesprochen wird.
Kann unkomplizierte Sachinformationen tUber gewdti@ialltags- oder berufsbezogene Themen verstettedabei die
B1 Hauptaussagen

und Einzelinformationen erkennen, sofern klar aitéet und mit vertrautem Akzent gesprochen wird.
Kann die Hauptpunkte verstehen, wenn in deutlitkwdierter Standardsprache uber vertraute Dingpgehen wird, denen
man... bei der Arbeit, in der Ausbildung oder der Eeggtibegegnet; auch kurze Erzahlungen verstehen.

Gesprache zwischen Muttersprachlern:

Al | keine Deskriptoren vorhanden

A2 Kann im Allgemeinen das Thema von Gesprachenndseiner/ihrer Gegenwart gefiihrt werden, erkenwenn langsam und
deutlich gesprochen wird.

B1 | Kannim Allgemeinen den Hauptpunkten von langeresp®ichen folgen, die in seiner/ihrer Gegenwaiihgefverden, sofern

deutlich artikuliert und in der Standardsprachepgmshen wird.

Radiosendungen und Tonaufnahmen verstehen

Al | keine Deskriptoren vorhanden

A2 Kann kurzen, langsam und deutlich gesprochenenufoahmen uber vorhersehbare alltégliche Dinge @gentliche Information
entnehmen.

B1 | Kann den Informationsgehalt der meisten Tonaufnahoder Rundfunksendungen tber Themen von perséniidhteresse

verstehen, wenn deutlich und in der Standardsprgesgrochen wird.

Leseverstehen allgemein

Kann sehr kurze, einfache Texte Satz fiur Satz leserverstehen, indem er/sie bekannte Namen, Wamtkeinfachste

Al | Wendungen
heraussucht und, wenn nétig, den Text mehrmals lies

A2 Kann kurze, einfache Texte zu vertrauten konkr&teemen verstehen, in denen gangige alltags- odefsdbezogene Sprache
verwendet wird.[...]

Bl | Kann unkomplizierte Sachtexte tGiber Themen, diedamit eigenen Interessen und Fachgebieten in Zusamamgistehen, mit

befriedigendem Verstandnis lesen.

Zur Orientierung lesen

Al

Kann vertraute Namen, Worter und ganz elementameddfegen in einfachen Mitteilungen in Zusammenhaitglem uUblichsten
Alltagssituationen erkennen.

A2

Kann konkrete, voraussagbare Informationen in elr#a Alltagstexten auffinden, z. B. in Anzeigemdprekten, Speisekarten,
Literaturverzeichnissen und Fahrplanen.

Kann gebrauchliche Zeichen und Schilder an 6ffeimih Orten wie StraRen, Restaurants, Bahnstatmiesnam Arbeitsplatz
verstehen, z. B. Wegweiser, Gebotsschilder, Warenngr Gefahr.

B1

Kann langere Texte nach gewiinschten Informationechduchen und Informationen aus verschiedenerefieder Textteilen
zusammentragen, um eine bestimmte Aufgabe zu I6sen.

Kann in einfachen Alltagstexten wie Briefen, Infationsbroschiren und kurzen offiziellen Dokumentightige Informationen
auffinden und verstehen.

Information und Argumentation verstehen

Kann sich bei einfacherem Informationsmaterial kadzen einfachen Beschreibungen eine Vorstellumg kdhalt machen,

Al . - h
besonders wenn es visuelle Hilfen gibt.
A2 Kann aus einfacheren schriftlichen Materialien Bieefen, Broschiiren oder Zeitungsartikeln, in deBegignisse beschrieben
werden, spezifische Informationen herausfinden.
Kann in klar geschriebenen argumentativen Textemaisentlichen Schlussfolgerungen erkennen. Kanteb@ehandlung eines
B1 | Themas die Argumentation erfassen, wenn auch aidhedingt im Detail.

Kann Artikel und Berichte zu aktuellen Fragen lesad verstehen, in denen die Schreibenden einerrett Haltung oder einen
bestimmten Standpunkt vertreten.
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4.2. English in Use: Wortschatz und Grammatik

4.2.1. The frequency and real life factor

Bei der Erstellung von Testformaten, die Wortschatz und Grammatikwisseffdigtgilt
wiederum, dass Unterrichtsgestaltung und Leistungsfeststellung in igrétiehen missen.
In einemhandlungsorientierten Fremdsprachenunterricht werdenGrammatik und
Wortschatz Giberwiegend anwendungsorientierund kompetenzorientiert, d.h.
kontextualisiert und nach dem Prinzip der Nutzlichkeitunterrichtet und getbt. Daher
mussen auch Testformate die Fahigkeit GUberprufen, Vokabel und Grammatik im Kontext
in einer konkreten Kommunikationssituation anzuwenden, die der Schiler auch wirklich
bewaltigen lernen muss. Selbstverstandlich gelten dartiber hinaus auch hier die im
Theorieblock skizzierten vier Qualitatsmerkmale didity, reliability, impact
(Steuerungseffekt) undmarkability. Im Sinne der Validitat ist daher die Konzentration auf
besonders ausgefallene Strukturen oder Wortschatzelemente (z.B. schiwisngémen
oder sehr selterieemg zu vermeiden. Mit anderen Wortdret's test what studentare

liable to encounter and need!!!!

Last but not leasist Altersgemafheit,im Sinne der lernpsychologischen Entwicklung
(kognitive Fahigkeiten) ein unerlassliches Kriterium, insbesondere inicBeter Syntax.
Siehe dazu auch Punkt 4.2.4: ,Gedankensplitter”

4.2.2. Definitionen

Cloze test
A cloze test consists of a text in which a number of words have been blanked out. These
might be chosen at random, for instance evenyatrd, or they might be chosen as a means of
testing a specific linguistic knowledge. Students are given the text \aithdhnd asked to
fill them in, usually in a set period of time.

* Open cloze= gaps at set intervalst{mord deletion = everyiq 6, ...... 9h, 1Gh... word
is deleted; eg beginners = everyn1pre-intermediate = everyh/n... )

* Modified cloze= gaps not at set intervals (= gap filling at sentence level without a bank:
pre-selected words within a sentence are deleted)

» Banked cloze= open or modified cloze + a bank (= box of words); In the word bank,
there must be more words than gaps, eg 5 gaps — 8 words, 9 gaps — 14 words, ...)

Word formation cloze = modified cloze + banksee abovedr individual words given at

sentence level

C-Test

A C-test is a type of language test in which the students read a brief paragtiae target
language. The first two sentences are left intact. Thereafter, @eyword is printed intact.
But for each alternate word, only the first half of the word is written, ancettend half is
indicated by a blank space representing each letter.

Gap filling

Gap filling is a task without set intervals. There is a bank of w@sds. above)
... at sentence levet delete pre-selected words from a sentence

... at paragraph level= delete pre-selected sentences or parts of sentences from a paragraph
... at text level= delete pre-selected paragraphs or parts of paragraphs from a text
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Multiple choice
A multiple choice task is a task with at least 3 choices.

Multiple matching
A multiple matching task is a matching task with twice as many chaggaps.

Editing
Proof-reading = marking each line right or wrong, and if there is a mistaking the correct
form or the missing word; there should be no more than one mistake per line.

Re-ordering

Re-ordering is a task asking the student to re-order, unjumble, unscramble, ... justeteEd
words, sentences and texts in order to establish lists of words or grammarieat@yich as
complete sentences, etc)

Transformation
A task to finish a sentence or to fill a gap within a sentence so that it meaasrt@as the
original version

True /false /not in the text
A T/F task is a task asking students to mark statements true or false. Addratheotaxt”
column to avoid guessing.

Dictation

» Dictation of a modified cloze or a gapped text

» Partial dictation = construct missing parts of a text (for practice in class!)

* Transcription =running dictation (for practice in class!)

» Dictogloss= reconstruction of a fairly long dictated sentence / short paragraph read
once

only
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4.2.3. Kanon an Testformaten ftir English in Use

Vocab | Grammar | example | format
Cloze tests
Open cloze v 4.2.3.al | 9th word deleted
Modified cloze v v 4.2.3.a.2 | link words deleted
Banked cloze v 4.2.3.a.3 | box + every 9th word delete
Banked modified cloze | v 4.2.3.a 4 | box + special words
Banked modified cloze 4 4.2.3.a5 | box + prepositions
Word formation cloze 4.2.3.a 6 | changing nouns into adjectives
Word formation cloze v 4.2.3.a7 | use of tenses
Banked word formation cloze v 42.3.a8
C-test v v 4.2.3.b
Gap filling
- at sentence level v 4.2.3.c1 | atsentence level + bank
- at paragraph level v 4.2.3.c 2 | atparagraph level + bank
Multiple choice
v 4.23d1
v 4.2.3.d2
4 4.2.3.d3
Multiple matching
4 423el
v 4.2.3.e2
v 423e3
Editing/proof reading
v v 423f1
v 4232
Re-ordering v 4.2.3.9
True/false/NiT v 4.2.3.h
Dictation v v
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a.1) Open cloze

Killer bees on their way to the USA?

Fears are rising in the southern US following .......... death of a rancher in Texasdast we.....

Johnson died after an attack by the so-.......... killer bee. His death was the first one .his kind in

the United States, and now.......... and more people are scared that swarms of .......... \EmyiaEgr
insects could move north.

In 1956, .......... in Brazil tried to breed bees that were ........... suited to a hot climate. They bnought i
.......... from Africa for their experiments. Some of these .......... escaped. Since thdasantisome
newspapers have .......... unbelievable stories about swarms of killer bees spreading ..atin.... L
America at a speed of 200 to 300 miles .......... year. Will these swarms of deadly gws®Tts.........
people in the US by the thousands? Biologist ............ Stephen Golding says this is very ufiikel
.......... are not really more dangerous than normal honeybees. ........... think that Hank Johnson died
because ofan ........... to the poison of bees.” Others say, however, ........... killer bees are more
dangerous

because they react .......... from normal bees and very often attack in .............

Focus, formatVocabulary, open cloze Qvord deleted)

Taken from: YouMe 3, Textbook, Enriched course

a.2) Modified cloze |

Fill the gaps in this text with suitable link wordsphrases.

By the time we set up camp on the second day there were already tensions betiwgas eshausted

and wanted to stop, (1) ......ovvvvevennnnn Pete wanted to continue for another four or five miles. (2)
.................... , after a bit of an argument, we did decide to stop at this point and pitch our tents. We
managed to do this (3) .......c..coeveen. the hard ground and a strong wind.

The atmosphere between us was really quite unpleasant. (4) .................... we weeel \@bout the
weather, which was getting worse. Anyway, | built a fire and started preparing. dtete, (5)

.................... decided he’d had enough and went off to find a pub serving hot food. We never spoke to
each otheragain (6) .................... we worked in the same office for another six months.

Focus, formatVocabulary, modified cloze

Taken from: Test your English Vocabulary in Uses{itermediate and intermediate)

a.3) Banked cloze

Killer bees on their way to the USA?

Fears are rising in the southern US following .......... death of a rancher in Texas llast.wee...
Johnson died after an attack by the so-.......... killer bee. His death was the first one this.kind in

the United States, and now.......... and more people are scared that swarms of .......... veshaggre
insects could move north.

In 1956, .......... in Brazil tried to breed bees that were ........... suited to a hot climate. They lnought
.......... from Africa for their experiments. Some of these .......... escaped. Since thdasantisome
newspapers have .......... unbelievable stories about swarms of killer bees spreading ..atin.... L
America at a speed of 200 to 300 miles .......... year. Will these swarms of deadly sws®Tts.........
people in the US by the thousands? Biologist ............ Stephen Golding says this is very ufiikel
.......... are not really more dangerous than normal honeybees. ........... think that Hank Johnson died
because ofan ........... to the poison of bees.” Others say, however, ........... killer bees are more
dangerous

because they react .......... from normal bees and very often attack in .............

poison, better, react, per, differently, the, allergy, swarms, arrival, nattisi@nce called, bees, that,
scientists, through, of, I, seconds, European, these, bees, sting, facts, more, kill, tol@rHaekeve

Focus, formatVocabulary, banked open clozen{@ord deleted)
Taken from: YouMe 3, Textbook, Enriched course
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| a.4) Banked cloze |

Fill in the gaps in the text with the suitable wefdom the box. (There are more words in the bax tyou need.)

| spent the weekend camping with friends but itmiagery successful. Sally is not very (1)...........c...c......
and we had to wait for an hour for her to turn Apparently she had a problem with the train, bdndi

have the common (2).................... to ring me on my mobile wadn me that she would be late. Then,
when she finally arrived, she had a friend with, leatled Jill. She was quite nice, but so

() PETT that she didn’t really speak to anyone for th&t flay. She’d got a bit more self-

() P by the end of the weekend. However, she tidlly seem to have much

() P - we were only 400 metres away from a farmdillisaid she couldn’t make tea because
we had no water! Bill got angry at that, for nolnemson, and poor Jill almost started crying.'8ill

problem was that he never really wanted to go cag the first place, so he was pretty

(S PP most of the time.

sense punctual confident trust initiative emndble

timid sensible sensitive shy cheerful resdr

Focus, formatVocabulary, banked modified cloze

Taken from: Test your English Vocabulary in Uses{mitermediate and intermediate)

a.5) Banked cloze

Fill in the gaps in the text with the suitable prsipions from the box. (There are more words inltboe
than you need.)

| spent the weekend camping .................... friends but it itasry successful. Sally is not very punctual
and we had to wait .................... an hour for her to turn Apparently she had a problem

.................... the train, but didn’t have the common senséngme .................... my mobile and

warn me that she would be late. Then, when shéyfiaerived, she had a friend .................... her,

called Jill. She was quite nice, but so shy thatdidn’t really speak .................... anyone for the first
day. She’d got a bit more self-confident .................... tinel ©f the weekend. However, she didn't

really seem to have much initiative: we were ord@ 4netres away .................... a farm but Jill said she
couldn’t make tea because we had no water! Billaggfry .................... that, for no real reason, and
poor Jill almost started crying. Bill's problem wimat he never really wanted to go camping
.................... the first place, so he was pretty sensitivetmos............... the time.

Focus, formatGrammar, banked modified cloze
Taken from: Test your English Vocabulary in Use{mitermediate and intermediate)

a.6) Word formation cloze

Complete the sentences using the correct formeofvtrd on the right.

1. Some people feel that towns are t00 .................... to live i NOISE

2. Generally, the countryside isless ................... than ®wn POLLUTE
3. Living in cities can be very .................... for some people STRESS
4. The countryside is much less .................... than towns. CROWD
5. Some people enjoy the countryside more becéisse.i................ . PEACE

6. lalwaysfeel .................... in town than in the countdgs SAFE

7. However, life in town is certainly more .................... . EXCITE
8. Some people believe itis more .................... to live intow DANGER
Focus, formatVocabulary, word formation cloze (at sentence level

Taken from: Test your English Vocabulary in Usee{mitermediate and intermediate)
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a.7) Word formation cloze \

Complete the text using the correct form of thebviarbrackets next to the gap.

Yesterday .............oonne (be) agreatday. | .................... (go) tofmmnd’s house. There we
.................... (listen) to CDs and ..................... (play) computer ganidsen we
to the fast-food restaurant and (eat) cheegelsir Yummy! After that, we

(find) £3,00 in the park, so we (buy) soime cream. Back home again,
(be) in the living room and (do) owrrhework together. After some
(run) home because | was late. Mynftiand |

we
hours, |

Focus, formatGrammar, word formation cloze (at sentence level)
Taken from: own source

(have) a lot of fun.

a.8) Word formation cloze

Fill in the verbs from the box in the past simp&ame text as above, but more demanding; onlyrémtipe!)

Yesterday ...........ccvnee agreatday. | .......cooeevnnnnnn to my friend’sibe. There we .................... to
CDsand ...........ccoenee computer games. Thenwe .................... to theféasl restaurant and
.................... cheeseburgers. Yummy! After that, we .................... £30the park, so we
.................... some ice cream. Back home again, we .................... ilitirg room and
.................... our homework together. After some hours, | ...............home because | was late. My
friendand | .................... a lot of fun.

be be buy do do drink eat find get give 0 g go

have hide jump listen play play read run t si think wait  want

Focus, formatGrammar, banked word formation cloze (at text/peaaply level)
Taken from: own source

| b) C-Test

An architectural feature that is basically a mass of fine sculprure is
the Sinhalese staircase. It includes an intricately decorared tlight of
steps flanked by ornate balustrades witch a frontal stand formed by

a pair of guardstones.

{1) The elabo_ _ _ _ moonstone a_ its ba_ _ is i_ itself /_/
distincrive ele_ _ _ _ of anc_ _ _ _ sculprure 1_ the isl_ _ _ . (2)
These se_ _ -circular sto_ _ _ acquired increa_ _ _ _ _ _ complex
ha__ _ofdecor_ _ __ _overt__vears. (3) Th_ _range fr_ _ the
abst_ _ _ _ —tongues o_ fire a_ _ bands o_ creeper vi_ _ _ —to
symb_ _ _ _ interpretations o_ the fo_ _ perils o_ life. (41 T_ _
lacter con _ _ _ _ of t_ _ elephant., /_/ symbol o_ birth; r_ _ bull,
indic_ _ _ _ _ofde__ _;cheli_ _ represenring dis_ _ _ _; and

c_ _ horse, /_/ svmbol o_ death. (5) So_ _also ha_ _a ba_ _ of

ge_ _ _ which repre_ _ _ _ _ the disti_ _ _ _ _ _ berween go_ _
and ev_ _ . (6} At t_ _ heart o_ many moons_ _ _ _ _is /_/ lotus
pe_ _ _.(7) Buddhists reg_ _ _thelo_ __as/_/sacred flo_ _ _,
and i_ the moon_ _ _ _ _ it repre_ _ _ _ _ the cen_ _ _ crowning

se_ _obfsuc_ _ _ _.

Focus, formatVocabulary + Grammar, C-test
Taken from: Carol Spoettel, course handout
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| c.1) Gap filling at sentence level |

William Shakespeare was .......... in 1564 in Stratford upon-Avon. When he left schookthe fir
worked

for his father, who was a glove makerand also a ........... William wasn'y iagdrested in his

father's

work. He liked books. And he wanted to become a ...........

When William was eighteen, he .......... Anne Hathaway and in the saargheir daughter, Susanna,
was born. Three years later ........... , Hamnet and Judith, followed.

William wasn't very happy in ............ He didn‘t find life there very ............ But éhesas

something that

hereally .......... He loved going to the .......... and seeing ........... in London. He loved talking to
the

.......... and started dreaming of becoming an actor and of writing plays himself. idididiift like

.......... very much, but when Shakespeare was 23, he decided to go to .. He.became an actor
and, at the same time, he wrote a lot of ...........

dangerous, interesting, plays, writer, shouted, real, actors, dancdey&traarried, butcher, twins,
theatre, fights, songs, London, work, everybody, idea, plays, born, enjoyed

Focus, formatVocabulary, gap at sentence level + bank
Taken from: YouMe 3, Textbook, Enriched course

c.2) Gap filling at paragraph level

William Shakespeare was born in 1564 in Stratford upon-Avon. When he left school,
............................................................ , who was a glovemaker and also a butcher. William
wasn'‘t

really interested in his father's work. He liked books. And he wanteddonhe a writer.
............................................................ , he married Anne Hathaway and in the same year
their

daughter, Susanna, Was born. ...

William wasn‘t very happy in Stratford. He didn‘t

fiNd o . But

there was something that he really enjoyed. He loved going to the theatezagmays in London.
He loved talking to the actors and started dreaming of becoming an actor and
............................................................. plays himself. His wife didn‘t like the idea very

much, but

............................................................. , he decided to go to London. He became an actor
and, at

the SamMe tiIMe, ..o a lot of plays.

he first worked for his father

he wrote

three years later twins, Hamnet and Judith, followed
his father gave him his first job

when William was eighteen

it hard to work for his father

of writing

when Shakespeare was 23

life there very interesting

to write

Focus, formatGrammar + Reading, gap at paragraph level + bank
Taken from: You Me 3,Textbook, Enriched course
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d.1) Multiple choice .
Questions 1 -5

Where can you see these notices?
s For quastions 1 to 8, mark one letler A, B or C an your Answer Sheet.

1 A in an office
You can look, but don't B in a cinema
touch the pictures. C in a museum
2 A in a bank
- /J Please give the =yt —
'\\_ ng:;ir;‘:;?: o C in a dnema
= W
3 A in a street |
B on a book
C on a table
4 CROSS BRIDGE A in a bank
FOR TRAINS B in a garage
T EDINBURGH C in a station
5 A on clothes
KEEP IN A B on furniture

COLD PLACE . C on [ood

Focus, formatVocabulary, multiple choice
Taken from: Carol Spoettel, course handout

| d.2) Multiple choice

Questions 6 =10

« In this section you must choose the word which best fits each space in the text balow.
« For questions 6 to 10, mark one letter A, B, or C on your Answer Sheet.

THE STARS

There are millions of stars in the sky. If you 0ok (6) ..........c.u.. the sky on a dear
night, it is possible to see about 3000 stars. They look small, but they are really

(7} susmnsessnvnnnnes big hot balls of burning gas. Some of them are huge, but others are
much smaller, like our planet Earth. The biggest stars are very bright, but they only
live for a short time. Every day new stars (8) ..., bom and old stars die. All
the stars are very far away. The light from the nearest star takes mare (9) oo
four years to reach Earth. Hundreds of years ago, people (10) ..o ... Stars, like
the North Star, to know which direction to travel in. Today you can still see that star.

L3

6 A at B up C on
7 A very B too C much
8 Als B be C are
9 A that B of C than
10 A use B used C using

Focus, formatGrammar, multiple choice
Taken from: Carol Spoettel, course handout



| d.3) Multiple choice

Read the dialogue and Jtick the correct tense.

Max: Sue, what (1 did youdo?  [1 have you done? 1 have you been doing?
Oltry 1 tried 0 I've been trying to ring you for three hours now

Sue: Well, | 0 have switched off [0 switched off 1 was switching off my mobile phone
hoursago and [lread [ have been reading [1 have read since then.

Max: What ) are you reading’] do you read [ did you read at the moment?

Sue: The story of the legendary King Arthur.

Max: Tell me about him!

Sue: Arthur probably [J has lived [ lived [ had lived in the écentury.
We do not know what he [ looks [ was looking [J looked like,
but we certainly know that he 0 is not [J was not 0 has not been such an important king as
in the stories.
Still, the stories of King Arthur [J have survived [ survived [J survive over
hundreds of years.
By the end of the }2century, people in many countries] sang [J have sung 0 were singing
songs about him.
Ever since then people [ wrote [ have written  [] write about King Arthur.
In our time, he (1 becomes [1 has become [1 became the hero of a number of

comics, books and films.
Focus, formatGrammar, multiple choice
Taken from You Me 3, Schularbeitsmappe; modifiziedt erweitert
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e.1l) Multiple matching
Varsion 1: The 3,000-word leve!

1. belt

2. climate idea

3. executive inner surface of your hand

4. notion strip of leathar worn around the waist
5. palm

8. victim

1. acid

2. bishop cold fesling

3. chil farm animal

4, O arganization or frameweork

5. ridge

6. structure

1. bench

2. charity leng seat

3, jar help to the poar

4. mate part of a country

5. mirror

6. province

1. boot

2. device army officer

3. lieutenant a kind of stone

4, marble tube through which blood flows

5. phrase

6. vein &

1. apartment

2. candle a placs to live

3. draft chance of something happening

4. horror first rough form of scmething written

5. prospect

B. timber

1. betray

2. dispose frighten

3. embrace __ say publicly

4. injure hurt seriously
5. proclaim
6. scare |

1. encounter 1. annual
2. illustrate meel 2. concealed
3. inspire beg for help 3. definite
4. plead _ close completely 4. mental
5. seal 5. previous
B. shift 6. savage
1. assist 1. dim

2. bother help 2. junior
3. condemn cut neatly 3, magnificent
4. arect spin around quickly 4. maternal
5. trim 5. odd

6. whirl G. wgaw

Focus, formatVocabulary, multiple matching
Taken from: Carol Spoettel, course handout

wild
clear and certain
happening once a year

strange
— wonderful
naot clearly lit
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le.2) Multiple matching
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Focus, formatVocabulary, multiple matching
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Taken from: Carol Spoettel, course handout

e.3) Multiple matching

You are talking to your friend. You ask a lot ofegtions. Your friend gives short answers to yowestjons.
Choose the right answer to go with each questidnvaite the correct number in the little box next
to the answer. There are more answers than question

1 Does Linda get up at 7am Yes, we are.

2 Can Jenny ride a horse? Yes, itis.

3 Has Mrs Baker got children? No, they don't.
4 Is Fred good at climbing trees? No, | don't.

5 Do Patrick and Joe often watch TV? Yes, | have.

6 Can you come to my party? Yes, she can.
7 Are you hungry? No, she doesn't.
8 Have you got a sister? Yes, she has.

No, they can't.

No, she isn't.

Yes, we do.

No, he isn't.

Yes, he can

No, they haven't.

Yes, they have.

No, we can't.

Focus, formatGrammar, multiple matching
Taken from: own source
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f.1) Editing / Proof-reading
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Focus, formatVocabulary + Grammar, editing
Taken from: Carol Spoettel, course handout
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f.2) Editing / Proof-reading

In most lines of the following text there is one word which is wrongly
spelled, including the use of capital letters. Underline each wrongly spelled
word and write the correct spelling in the space provided, If there are no
spelling mistakes in a line, indicate this with a tick (v"). Look at the

examples provided.

If you're going skiing this winter, here's a caurionary rale. 1.

Last decentber three friends decided to go on a cheap skiing 2
holiday in the dolomites in the north of Italy, Being an 3

adventureous lot, they decided to go by car, which urned our 4

to be Dan’s ancient VW Beetle. On the way there, they had no

Focus, formatVocabulary, editing
Taken from: Carol Spoettel, course handout

5
problems excepr for a lirle quarreling about whose turn it B rerer
was o drive. The wouble stavted vn there fime day's skiing i
when Amy paniced, fell over and broke her ankle. On the 8
second day, Charlie woke up saying, 'I think I'm dieing’. 9
In fact, he had caught pneumonia. On the third day, Dan teyed L1 D
to be too clever and broke a 12! All of this meant they
payed plenty in ductors' bills and rhen, with nobody able to
drive, they traveled back by plane and the car went back by

train! 5¢, all in all, it was an extremly expensive tripl

Dacambar

| g) Re-ordering

Sort the words below into two lists, one for types of vehicle, the other

describing where you might see them.

One of each has been done for you.

ambulance caravamn

bicycle car park

bridge coach

bus crossroads

by-pass fire engine
VEHICLES

.................

Focus, formatVocabulary, re-ordering
Taken from: Carol Spoettel, course handout

junction ring road
lane road

lorry roundabout
motorcyele truck
motorway van

WHERE YOU SEE THEM
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h) True and false

*a[puey e st axed sy

speRp uﬁ\mﬂ ura nok ‘zsops Sunpauos 1e yoo) nod LELTY
"PEOX 3PIM T UO J2L10 o] ssed jourues sren

"PUE] UO [342I] O] SPELI 2IT 5IEOF

"SapIs 3AY seyf arenbs v

g sEmA

*11 Op 01 dse3 8131 “3)qissodu st Suylewos Iy,

"N20]2,0 ] — <3P B SIS

‘Surdasys a1e L voym weazp uazjo apdoag

ssrword & daoy oa'pood s

‘weans edn pres ues sdiys Sig

“81g L19a 51 31 uanue st Smpamos wagy

"wa uny e 41 da ‘5)doad sayio yoene ajdoad smos uayy
WY Ul S21miand AAEL 53004 Jwag

‘pueiszapun nok djay wes sjdexa uy

T2a8m Bupay] ajdoad jo apem st 131308

“1p [[Ia 24n LB 3UO 1BY1 2INS 20 MED 34

*H1d e 51 uoszad Sunod sy

J

Y © 51 s

‘A3uDUr JO 10] B 51500 JaA[IS
"YIOK M3p] 01 UOpUOT walf prol £g 08 uTd noy
-spdoad om1 ase9) 1e soy sheme Ajwey v

‘Bded uo syrew axyew o1 uad e 25n v NoJ

A

*dnosd e ur noszad 1533unod o st ganps ¥

*s4Bp 0 J3quUntr sues 3 ey yuow yaeg

*A10 41943 U1 LIEIINOWT B 5 Iy

"3 wdgj Azae e A3y uaym S0y JaY3 o I usyo ajdoag
Aepd e Jo ured e 5120935

*siy L1re3 wes nosiad aug

*[[1S UIBWAL 61 USIPYD Jof Lsed s13]
Iy diu 12 [0oyss 01 0F wIP|IY3 O
*dn sa08 11 *sqjej Sunpawos uary

*asnoy anok woy feme sjdoad daay ues sy

B )

PloM 21 o wed st Lnumod sny |
"l OP 03 MOT IUT MOYS, SUBIW J§ OF OF Lo agr Fne MO
*EWEA J2I0UI JI2U1 [[82 UAIP[Iyd aurog

‘YMATIND 2SI pUY UTD MOy,
)

2[00 1 300 sy,
S~ | N—

*sAep pue sinoy ‘sanuny olul 2wn 103 a,

"NOL 10§ PaJdMSUE U3 SEY 3UO ST AT "2IUIIUIS Iy PUEISIIPUN J0U
O 04 31X AILIAY "IN 30U ST 1 FT N ITIA\ “3NTI ST IUUIS € §1 T LA

V LSEL TIATT AU 0M 000°T (1STL XYVINAVIOA

(egga1)

UOHEN] UT PUNOJ 3q UED 81831 0m3 25213 Jo Funjewr a3 Jo uondussop y

Focus, formatVocabulary, T/F (for grammar: see “Editing”)

Taken from: Carol Spoettel, course handout
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4.2.4. Gedankensplitter zum Thema Grammatik

Grammatik und auch Vokabeln und Kollokationen werden nach wie vor kaum anwendungs-
orientiert, sondern in isolierten Satzen und nach mechanistischen Regeln,wliekiniiem
Sprachgebrauch wenig zu tun haben, unterrichtet und daher auch so tberpriift.

Ein Beispiel daflr ist die angebliche Regel der systematischemdégring von bestimmten
Adverbien inreported speecitie ist jedoch keine syntaktische GesetzmalRigkeit, sondern hangt
ausschlieBlich von der Sprachsituationtdére bleibt hereoder wird zuthere je nachdem, wo der
Sprecher sich befinddgst yearbleibtlast yearoder wird zuhe year beforge nachdem, wie lange
in der Realitat des Sprechers ein Ereignis zuriickliegt. Das Untenri@imd die Uberpriifung) dieser
~Regel“ sind unndtig,

da wir es mit einer rein sprachlogischen, an den Sprech-/Schreibasthasslgnen Gegebenheit zu
tun haben.

Ein weiteres Beispiel:

Die Aufgabenstellung ,Frage nach allen unterstrichenen Worternzveggtzur schrittweisen,
systematischen Anwendung der Gesetzmaligkeiten der Fragebildung aontéee Abrufbarkeit im
Kontext wird dadurch jedoch nicht trainiert.

Ein letztes Beispiel: Die Aufgabe, eine Reihe von aktiven Satzen isw Rassetzen, dient zwar der
Festigung der Struktur, hat jedoch mit Abrufbarkeit und adaquater Anwendungoalas Passiv die
einzig angemessene Form ist, nichts zu tun und wird sie auch nicht forderisokihe
Uberprufungsform geht damit an den Intentionen eines handlungsorientiertefsfrachen-
unterrichts vorbei.

Diesermechanistische Zugang zu Grammatikiberprifungernst eine Erklarung dafir, dass Schiler
bestimmte Strukturen zwar wahrend der Schularbeit reproduzieren kdmnmgfjgsen” jedochicht

im selben Ausmaf3 Niederschlag in freien Anwendungsformealso der eigentlichen
Kommunikation findet. Vor allem im Bereich der Syntax ist der Abwechshanthtum selbst bei
guten Schilern gering, manche Strukturen (Vorzeitigkeit, nuancierteverfdlung desuture,

gerunds etc.) kommen so gut wie nie vor, weil sie isoliert asdends in themselvaaterrichtet und
getestet werden.

Ein weiterer Grund fur die geringe Nachhaltigkeit ysammar lessonist, dass bestimmte Strukturen
oft zu frih unterrichtet und getestet werden. Dies fuhrt dazu, dass Schiler sieemn ihr
lernpsychologischen Entwicklungsstand her nicht wirklich erfassen und Ikodipetenzebene
tbernehmen kénnen und nur durch mechanistische Eselsbriicken (z.B. Signalwresdrei

perfec) auf der Performanzebene wiedergeben.

Dies wiederum erklart, warum sie in der Anwendung so selten vorhanden, diaevanenm

gerade in diesen BereichEehler so haufigsind. Jede Grammatikstruktur deckt einen
Kommunikationsaktf(inction) ab. Wenn ein Lerner diefenctionfirr die im Unterricht nétige
Kommunikation nicht brauch@@rammar taught as an end in itdglbder ihn kognitiv noch nicht
erfassen kann, wird er diese Grammatikstruktur nicht wirklich erwmeuhd spéater kompetent
anwenden. Strukturen wie deast progressivaderpresent perfect tense in allen ihren Verwendungen
bestimmten modalen Beziigen oder der Differenzierung in verschiedene Zukurditsfiagen
komplexe logistische Kategorien zugrunde. Sie in der zweiten bzw. Anfangtter Hifasse zu
unterrichten, ist von den kognitiven Moglichkeiten der Schiler her zu fréhnWiese Strukturen zur
Bewaltigung von Sprachsituationen auf dieser Ebene im Unterricht unbedbrgught werden, ist es
weit sinnvoller, sie in kleinen Dosen &xical itemseinzufiihren, zu Gben und zu testen. Das
Grammatikkapitel in seiner Gesamtheit ohne Anwendungsnotwendigkeiteuchten

und in einer Ubung, die alle Moglichkeiten inklusive aller Ausnahmen entleddontextualisiert zu
Uberprifen, ist wenig zielfuhrend.
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Auszug aus dem Européischen Referenzrahmen

ENGLISH IN USE

UNTERSTUFE

Wortschatz

Al

Verfugt Uber einen elementaren Vorrat an einzelwéntern und Wendungen, die sich auf bestimmte ketekr
Situationen beziehen.

A2 | Verfugt Gber einen ausreichenden Wortschatz, upeiitrauten Situationen und in Bezug auf vertrauteriien
routinemafRige alltagliche Angelegenheiten zu eglexli
Verfligt Uber gentigend Wortschatz, um elementarenronikationsbedurfnissen gerecht werden zu kénnen.
Verfiigt Uber genitigend Wortschatz, um einfache Graddrfnisse befriedigen zu kdnnen.

B1 | Verfugt Uber einen ausreichend grofRen Wortschatzsioh mit Hilfe von einigen Umschreibungen lber mieisten

Themen des eigenen Alltagslebens duRern zu kdnigebeigpielsweise Familie, Hobbys, Interessen, irbe
Reisen, aktuelle Ereignisse.

Wortschatzbeherrschung

Al | Keine Descriptoren verflugbar
A2 | Beherrscht einen begrenzten Wortschatz in Zusamamenimit konkreten Alltagsbedirfnissen.
Bl | Zeigt eine gute Beherrschung des Grundwortschatzasht aber noch elementare Fehler, wenn es daebim g

komplexere Sachverhalte auszudriicken oder wenigauée Themen und Situationen zu bewéltigen

Grammatische Korrektheit

Al | Zeigt nur eine begrenzte Beherrschung einiger vegrémfacher grammatischer Strukturen und Satzmirste
einem auswendig gelernten Repertoire..

A2 | Kann einige einfache Strukturen korrekt verwendeacht aber noch systematisch elementare Fehlez, Badie
Tendenz, Zeitformen zu vermischen oder zu vergesierSubjekt-Verb-Kongruenz zu markieren; trotzdeinal
in der Regel klar, was er/ sie ausdriicken méchte.

B1 | Kann sich in vertrauten Situationen ausreichendekbverstandigen; im Allgemeinen gute Beherrschderg

grammatischen Strukturen trotz deutlicher EinflidseMuttersprache. Zwar kommen Fehler vor, abéledbt
klar, was ausgedrickt werden soll. Kann ein Repertmn haufig verwendeten Redefloskeln und von tegen,
die an eher vorhersehbare Situationen gebundenaisdeichend korrekt verwenden.

Beherrschung der Orthographie

Al

Kann vertraute Worter und kurze Redewendungen, eirBache Schilder oder Anweisungen, Namen alttigt
Gegenstande, Namen von Geschéften oder regelméfiigzte Wendungen abschreiben.
Kann seine Adresse, seine Nationalitat und andagaBen zur Person buchstabieren.

A2

Kann kurze Séatze Uber alltagliche Themen abschieizeB. Wegbeschreibungen.
Kann kurze Worter aus seinem miindlichen Wortsclpatanetisch' einigermaf3en akkurat schriftlich wiggben
(benutzt dabei aber nicht notwendigerweise diectibliRechtschreibung).

B1

Kann zusammenhangend schreiben; die Texte sindhgliingig verstandlich.
Rechtschreibung, Zeichensetzung und Gestaltungesiakt genug, so dass man sie meistens verstehan ka

Koherenz und Kohasion

Al | Kann Wérter oder Wortgruppen durch sehr einfachertéitoren wie 'und' oder 'dann' verbinden.

A2 | Kann die haufigsten Konnektoren benutzen, um eirdeé@itze miteinander zu verbinden, um eine Gegehith
erzéhlen oder etwas in Form einer einfachen Autzithzu beschreiben. Kann Wortgruppen durch einfache
Konnektoren
wie 'und’, ‘aber' und ‘weil' verknipfen.

B1 | Kann eine Reihe kurzer und einfacher Einzelelememteiner linearen, zusammenhangenden AuRerungderd
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4.3. Textproduktion — Training and testing writing skills

4.3.1. Einige padagogisch-didaktische Uberlegungen

| Erarbeitung im Unterricht

Wie fir alle anderen Bereiche des Fremdsprachenunterrichtsliggitveestandlich auch fir den
Bereichtext productiondass fur Leistungsfeststellungen nur herangezogen werden darf, was im
Unterricht erarbeitet und ausreichend geiibt wurde. Es ist also unehigdaks innterricht Zeit

fur das Schreiben vonTexten aufgewendet wird.

| Sprachkompetenz testen, nicht Gedéachtnisleistung
Im Sinne der Validitat von Testverfahren ist es wichtig, Eigenstéeiignd Authentizitat der
SchilerauRerungen anzustreben. Es gilt daher, im Laufe der Untetstafanend
Aufgabenstellungenzu vermeiden die lediglich oder fast ausschlielidhedéachtnisleistungen
Uberprufen und dem Schiuler realitatsfremde Produkte abverlangen, die in der Lefddinbkeit nie
als Text vorkommen.
Rein perspektivische Umformungen von Texten aus dem Lehrbuch testen Rahidieeit zum
Memorieren und nicht wirkliche Sprachkompetenz. Ein gewisses Mafaasfer soll so frih als
moglich und zunehmend gegeben sein, z.B. in Form von:
1 Textsortenwechsel
[ Perspektivenwechselder eineranderen Standpunkt zum Gesagteerfordert
[ eigenerMeinungsaulRerungen zu Lehrbuchtexten/Themen
1in-role-Reaktionen zu Lehrbuchtexten
"1 anderereigenstandigen Bearbeitungen von Impulseru Lehrbuchtexten/Themen

Authenticity und communicativeness

Im Sinne deAuthentizitat von Aufgabenstellungen ist es sinnvoll, aedl life - Bezug zu achten.
Daher sollen im Laufe der Unterstufe zunehmeéaexite in Schularbeiten Eingang findedig im
wirklichen Leben auch tatsachlich geschrieben werdeand die der Schiler daher in der Praxis
brauchen wird. Natdrlich eignen sich aber auch verschiedene Formeneali@ge writingzum
Training von Schreibfertigkeiten und zur Festigung von sprachlichem ilater

Kommunikativ sindwriting tasksdann, wenn sie:

[ Interaktion mit einem real mdglichen Partner oder Empfanger implizieren

1 der Ubermittlungechter Botschaftendienen bzw.

[ reale Kommunikationsabsichtenverfolgen und dabei dem Schreibenden

[ Wahlentscheidungenauferlegen beziiglich dessevaser sagt bzwwie er es sagt .

Einschrankend sei bemerkt, dass in der Unterstufe - allerdings in adamedym Mal3e - auch
Textsorten, die in der Realitat nur der mundlichen Kommurikation dienen (z.B. Dialoge aller Art)
zur Festigungverschriftlicht’ werden und daher in schriftliche Leistungsfedhisngen Eingang
finden kénnen. SchlieRliamuss auch eingerdumt werden, dass Sclgéeisse authentische
Textsorten in der Unterstufe nur niveaubezogemnd somiteingeschranktbeherrschen werden
kdénnen.

Préazision und Detailliertheit von Aufgabenstellungen

Task fulfilmentist eines der wichtigsten Kriterien bei der Beurteilung $ttistier Textproduktion
(Siehe auch Kapitel 3). Aus diesem Grund sasksso genau als moglich auszuformulieren und die
Lange des Textes vorzugeben. Dazuegie-opener
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Task: You spent last weekend at a friend’s house. Write a postcard to your friend and
thank him/her for the nice weekend

Hier mussen alle Schilerprodukte, die in irgendeiner Form die Whatek yo, weekend
und nice, sofern
sinnvoll angeordnet, enthalten, als ausreichende Aufgabenerfillung akzeptiet we

Alternative:

Write a postcard to your friend. In your postcard, you should
- say what you enjoyed most

- tell him/her about your journey home

- tell him/her your plans for the next weekend

(aus: Objective PET, Student’'s Book, CUP 2003)

Hier wird man anhand der Aufgabenstellung sehr genau feststellen kbnnen, ob bzw. in
welchem Mal3 die Aufgabe vom Schiler erfillt worden ist.

Textsorten und Aufgabenformate
Die nun folgende Aufzahlung und Charakteristik gangigsk formatsrhebt keinen
Anspruch auf Vollstandigkeit.

4.3.2. Kanon an Textsorten

examples
Paragraphs of various kinds 4.3.2.1.
Personal correspondence Cards for various occasions 4.3.2.2.
(postcards, birthday, seasonal
extending/accepting/declining
invitations...)
E-Mails
Letters
Stories 4.3.2.3.
Portraits
Descriptions
Summaries
Basic compositions Introduction body- conclusign
Reports
Reviews
Notes and messages
Instructions
Form-filling
Memos
(Diaries)
(Dialogues)
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4.3.2.1. Paragraphs/short texts

Ein paragraph- in den ersten Lernjahren wird man auch einfstobrt textsagen kdnnen - ist ein in
seiner Lange weitgehend variabler Kurztext, der als Textsortemibler definiert und gerade deshalb
vielseitig einsetzbar ist. Er verlangt vom Lernenden lediglich, igeel&fokabel und Strukturen in
einen sinnvoll geordneten Textzusammenhang zu stellen und ermdgliext-eg;ting mit dem
Eintben und Testen von grammatikalischen sowie lexikalischen Keseirund Fertigkeiten zu
verbinden.

Die Palette reicht dabei von

1 Write a short text about....

der ersten und zweiten Klasse (\§ludy and change The New You & Meiber

[ opinion paragraphsund personal statementaller Art

“Express your opinion about ...... in a paragraph of 50-60 wortéS)hin zu

'] spezifischeredufgabenstellungenim dritten und vierten Lernjahr, die auf diderpriifung
spezieller grammatikalischer Kenntnissen Verbindung mit der Beherrschung anderer
Ausdrucksmittel und Textschreibfertigkeiten

abzielen (siehe Beispiel 1).

Paragraphsundshort textkénnen ab dem dritten Lernjahr ohne grof3en Aufwarkbmplexeren
Texten

weiterentwickelt werden wie z.B

"1 short compositiongBeispiel 2,

0 landeskundlichesummaries(Beispiel 3,

[l personal letters

[ descriptions, portraits, reportsndstories etc.

Beispiel 1:Paragraph

New York and Sydney - a comparison.

Compare the two cities in a paragraph of 60-80 words. (large? hot? fascinating? expensicie
crime? .........7)

Schreibe, was dmeinst oder annimmst

Bringe auch zum Ausdruck, wie sicher du dir bist und ob du das was du sagfirigichtlich, fur
sicherlich richtig oder nur firwahrscheinlichhaltst.

Vergiss auch nicht zu sagen, ob du die Unterschiede zwischen den Stadtef fider kleinhaltst,
oder ob du vielleicht meinst, die beiden seien in mancher Hirgéeizt gleich

Redemittel: Steigerung, | suppose, | guess, probably, obviously
(In Anlehnung an Jennifer Seidl, Grammar, OUP)

Beispiel2: Short composition

The pros and cons of riding a bike in the city

Give your text a clear structure. Don't forget to write ...

- a short introductory statement

- one paragraph about the pros (mention at least 3 arguments)
- one paragraph about the cons (again at least 3 paragraphs)
- a brief conclusion

Write 140 — 180 words

Beispiel 3: (landeskundl. Information)

What everybody should know about Australia

Write an informative text including at least 6 different geographicatfacpieces of information
Structure your text

— by using appropriate linking and sequencing devices

- by paying special attention to how you introduce and conclude it

Write 120 — 160 words
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4.3.2.2. Letters (and emails)

Briefe und E-Mails (unter E-Mail wird hier keine eigene Textsgsondern ein elektronisch
Ubermittelter Brief verstanden) sind, auch auf Grund ihrer inharennkimiRativen Struktur, eine

sehr geeignete Textsorte, wmiting skills zu entwickeln, zu tGben, zu Uberprifen und zu testen. In der
Unterstufe wird es sich gré3tenteils um den Typersonal lettehandeln. Auf die Notwendigkeit, in

der Aufgabenstellung mdglichst prazise Angaben tber den Zweck, den Inhalt und dery de¥ zu
schreibenden Briefes zu machen, sei ausdriicklich noch einmal hingeviAekggmde

Aufgabenstellung soll hier als nachahmenswertes

Beispiel dienen:

This is part of a letter you receive from an English pen friend.

Dear Alice

I've just joined a fitness centre. What about you? Is there a place whemagalo sport near your
home? Tell me how you keep fit..

Nowwrite a letterto your pen friend (about 100 words)
(aus: Objective PET, Student’s Book, 2003)

Anmerkung zur Verwendung des Deutschen in Aufgabenstellungen

Zweifellos wird man in der Regel trachten, alle Arbeitsauftrager Zielsprache zu geben. In
begriindeten Einzelfallen - z.B. um eine Schreibsituation besondereptarsistellensgtting a

sceng oder auch unwordlifting, d.h. die Vorwegnahme von Vokabular, dessen Kenntnis Gegenstand
der Uberprifung ist, hintanzuhalten — ist die Verwendung muttersjmtaehAngaben jedoch
akzeptabel.

4.3.2.3. Stories

Das Verfassen von (kurzesiorieskann in vielfaltiger Weise zur Uberpriifung von Schreibfertigkeit
herangezogen werden. Die gangigsten Arten der Aufgabenstellung werdelgé@nden — wieder
ohne Anspruch auf Vollzéhligkeit — angefuhrt.
* Bildgeschichte
* Reizwortgeschichte
* Das Ende einer Geschichte schreiben
* Zu einer bekannten Story ein neues Ende finden
* In Anlehnung an/in Analogie zu einer bekannten Geschichte eine neue Steilgesth
* Verschiedene andere Formen dagled story writing
- mittels Leitfragen
- mittels Leitwdrtern
- mittels Bildimpuls(en)
- durch Vorgabe von Satzanfangen
- durch Angabe des 1.Satzes der Geschichte:
Your story must begin with this sentence.... (cf. Cambridge PET!)
- durch Vorgabe des letzten Satzes der Geschichte
- durch Vorgabe des Anfangs und des Endes einer Geschichte (Mitte ist zhesthrei
(cf. Objectives PET)

Gedankensplitter zum Schreiben

Prozessuales Schreibefauch als Stufenhausiibung bezeichnet)

wird von immer mehr Kolleginnen praktiziert und ist eine besonders effiziente
Methode, um ein sinnvolles, fiir die Praxis notwendiges Schreibverhalten zu trainiere
Prozessuales Schreiben bedeutet das Einfordern von meleigesrstandig Uberarbeiteten
Fassungenvon Texten (inklmind mapoderoutline), wobei dem Schuler nicht die richtigen
Ldsungen vorgegebesondern nur der Ort und die Art des Fehlers markiert werden. Der
Schiuler erstellt an Hand died#inweise eine bessere Fassung seines Textes
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Auszug aus dem Européischen Referenzrahmen

SCHREIBEN

UNTERSTUFE:

Kreatives Schreiben

Al | Kann einfache Wendungen und Satze Uber sich setldsfiktive Menschen schreiben: wo sie leben und sia tun.
A2 | Kann in Form verbundener Satze etwas Uber alltéglikspekte des eigenen Umfelds schreiben, wie idbér.
Menschen, Orte,
einen Job oder Studienerfahrungen.
Kann eine sehr kurze, elementare Beschreibung weigiissen, vergangenen Handlungen und persénlichen
Erfahrungen verfassen.
Kann in einer Reihe einfacher Satze lber die eifameilie, die Lebensumstande, den Bildungshinterdyder die
momentane
oder vorige berufliche Tétigkeit schreiben.
Kann kurze, einfache fiktive Biographien und eitfacedichte iber Menschen schreiben.
B1 | Kann unkomplizierte detaillierte Beschreibungereiner Reihe verschiedener Themen aus ihrem/seinem

Interessengebiet verfassen.

Kann Erfahrungsberichte schreiben, in denen GefiihdeReaktion in einem einfachen zusammenhangeheben
beschrieben

werden.

Kann eine Beschreibung eines realen oder fiktiverighisses oder einer kirzlich unternommenen Reigfassen.
Kann eine Geschichte erzéhlen.

Berichte und Aufsatze:

Al Keine Deskriptoren verfligbar

+A2
Kann einen kurzen, einfachen Aufsatz zu Themenaligemeinem Interesse schreiben.
Kann im eigenen Sachgebiet mit einer gewissen 8ielitegréRere Mengen von Sachinformationen Uberaue
Routineangelegenheiten

B1 und Uber weniger routineméaRige Dinge zusammenfagseiaber berichten und dazu Stellung nehmen.
Kann in einem ublichen Standardformat sehr kurzécBee schreiben, in denen Sachinformationen wgtgeben
und Grinde
fur Handlungen angegeben werden.

Korrespondenz

Al | Kann kurze, einfache Postkarten schreiben

A2 | Kann einen ganz einfachen personlichen Brief sblreund sich darin fiir etwas bedanken oder entdican

B1 | Kann in einem personlichen Brief Neuigkeiten migeiund Gedanken zu abstrakten oder kulturellenrigme(z. B.

Musik, Film)
ausdriicken.
Kann einen personlichen Brief schreiben und daetaitliert iber Erfahrungen, Gefiihle, Ereignissedbeen.

Notizen, Mitteilungen, Formulare

Al | Kann z. B. auf einem Anmeldezettel im Hotel oddrdez Einreise Zahlen und Daten, den eigenen Namen,
Nationalitat, Alter,
Geburtsdatum, Ankunftsdatum usw. eintragen.

A2 | Kann eine kurze, einfache Mitteilung entgegennehreefern er/sie dabei um Wiederholung oder Neufdienung
bitten kann.
Kann kurze, einfache Notizen und Mitteilungen sitier, die sich auf unmittelbare Bediirfnisse beziehe

B1 | Kann eine Nachricht notieren, wenn jemand nachrin&tionen fragt oder ein Problem erlautert.

Kann Notizen mit einfachen, unmittelbar relevaritgormationen fur Freunde schreiben, oder fiir Dilefstende,
Lehrende oder
Andere, mit denen er/sie im taglichen Leben zuhiaity und kann das Wichtige darin verstéandlich mache
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5. Examples of good practice
5. Schulstufe

SECOND TEST FIRST FORM January 13th, 20...

1. LISTENING COMPREHENSION:
2 Lehrer sprechen tber Dinge, die sie mégen und die sie nicht mdgen. 8P

Markiere die entsprechenden Kastchen mit X.

Teacher likes TeacheA TeachemB likes TeacheB
doesn't like doesn't like

cabbage

bananas

toffees

chips

peas

chocolate

spinach

potatoes

tomatoes

carrots

ice cream

beans

2. TEXT: Was kann/mag Mark (nicht)? Was kann er (nicht) gut?
1 Schau auf die Symbole und ihre Bedeutung. Schreib 6 Satze tber Mark. (12P)

+ means: like

* means: good at
means: not good at
- means: not like

# means: can

X means: cannot

o

3.TEXT:

Vervollstandige den Text mit Dingen die du magst und nicht magst. (7P)

My favourite food ..o,

AN L

lalsolike .............coceoeevnnn. but |

dONt .o AN ..

| really

hate ....coovie e @D

4. TEXT: MY DAY .

) Wann machst du was? Schreibe einen Text.(12 P)
aufstehen

anziehen

frihstlcken

zur Schule gehen

nach Hause kommen

Hauslibung machen
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5. PERCY
Bilde von den Wortern im Kéastchen die richtige Form und setze sie im
LUCKENTEXT ein:

(21 P)
swim swim be can't say
say juggle sing sing can
help run teach go have
laugh fall be juggle help
Percy two friends: Peter, the bear and Matilda, the blackbardafEiMatilda
," Percy, you climb trees and you good at ?”
Percy ;" No, | climb trees and | can't . “Peter and Matilda
. Percy sad and away. In a circus a seal Percy to
juggle.
After two hours Percy is very good at . He back to his friends and says," Look,
I can "
"Phew, that's nothing," his friends say. Then a baby bird into the wateanBdatilda
can't and so they can't the baby bird. Percy is very good at and
the baby bird out. Peter and Matilda say," You super, Percy!"

FOURTH TEST FIRST FORM 28w May 20..

1. THE PINK RACKET:

Setze die Zeitworter in der richtigen Zeit und Form ein.(23 P)

Helen'’s family loved tennis. Helen often (watch)........................ her family (play..............
tennis, but she (be)............... bored because she (not like ................... oo ... tENNIS,
She(read) ....cooovviiiiiii i,

detective stories or (watch).............cooeeeeeiiiinnnn. detective films on TV. On Hslen

birthday, her father (give) ..............cc.oeeenn. her a big box. There (be).................. a pink racket in
it.

Helen (not like) .......ccoovviiiiiinn . her father’'s present. On Saturday, she

(G0) wereeie e to

(Play) «ovviiei tennis with her family. Helen (play) .......cc..ccooovinniis with@ach, Mr.
Richardson, and she really (notlike) ..................cooiini. it. At home, Helen (put) ....................
the racket back in the box with a note: “Thanks for the racket, Dad réalfyt (not

[13) IO playing tennis.” After that, Helen’s family no longer (say........ ,

“(Come) .ocvvvnvnnn.n. along, let's (play) ........ tennis.” Helen (stay) ............... at home. Nmwv s
(have) ..o, time to (read) ....... or(watch) ............ooeiiinninn. TV.

2. THE BOX OF NUTS:
Setze die fehlenden Warter ein. Die Story ist in der present tensghgeben. Achtung: es
sind nur 16 Woérter einzusetzen. (16 P)

like- them —wants —squirrel’s- pond — falls — are —sends - eat — clever — runs s ghad - —
live — kitchen — squirrels — likes — send — lives — eats — run — live- pudding - tells

Mick, Pam and Dave ....................... in Crickwood. They ..................... nuts very much. One
day Mrs Binham ........................ to bake a cake. So there are a lot of nuts on

the . table.

The ..ol hamsters steal ............... .Theyruntoa............... . When

Dave ....cccoovviiiiieinn. down, Mick and Pam ............... angryand ................... him away.
They .oovviiinnin. the nuts alone. Dave ...................... to the squirreland ..........................
him about Mick and Pam: The squirrel ........... Dave alotof nuts. Dave can .......................
with himinthe ...................... tree.



3. EDITING:
Mark the sentences right ( +) or wrong( - )(4 P). Correct the wrong sentsi{beP).

My sisters’ names are Tina and Sue.

Bob becomes a lot of presents.

She hadn’t got the money to buy it.

My friends stand up at 6.30 am.

| never go to a fast food restaurant.

In the afternoon she makes her homework.

I'd like to see the news at 7 o’'clock.

Fred wanted to went swimming.

4. TELEVISION:

Answer the questions in full sentences. (10 p)
How often do you watch TV?

When do you usually watch?

What are your favourite programmes?

Why do you like them?

What programmes do you not like? Why?.

5. PICTURE STORY:
Write the story in past tense and find a tit80 — 100 words)

O

fijff_@m metese.

Gewichtung:
1 bis 4) = 60%
5) = 40%

Quellen:
1) SBX
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6. Schulstufe
FIRST TEST SECOND FORM 14nh October 20..
1. LISTENING : Asking the way.

Listen and find out where the places .. -
are. _- -
a) Mark the route on the map and write = | || s | '
a 1 into the correct box on the map for | . —
situation 1, write a 2 into the correct

box for situation 2 and do the same foi ; [ rT

. |
situation 3. (3 P) k\‘- J )

b) What are the places the people are \ ~ — -' < /1
asking for? Complete | . - - |
the grid (3 P) L O /7 0T 7] |

Situation Place ! =S R B

1 el — e
o -
F - e e [___ —

2 —

3 ::.;_ S g | Se—

Vi wrm Beilia

2. Make questionsabout the drawings (Zeichnungen) in the sentencegl2 P)
a) is an example:

a)l -~ went to my friend's partANSWER When did you gdo your friend's party?

.
gre 41

(Tim):

b) The party was ¢ - =l
o

i

c) We ate ¥-:

e
d) was late for the party:

e) Philipp was late becau ~

o
fy We ' "~ all afternoon:

g) We went home eg :




3. Read the dialogue.
Put the verbs in brackets in the negative past simple. (8P)
Fiona: Hello Steve. How was your holiday in Spain?

Steve: Oh, it was good. The weather was wonderfdidit’t rain (rain) at all! But we

a very good trip there.
Fiona: Why not?

Steve: Well, our taxi to the airportin London ....................oeeee. (come) on time. Then thenee w
a lot of cars near the airport, sowe were late —We ..........coooiiiiiiiiiiiiii i, (gpB to t
airport until 15 minutes before the plane left!

Fiona: Wow. You were lucky to get on the plane!

Steve: That's right. But there .................. (be) three seats together oftathe, go Dad had to sit
behindus—he ..., (be) very happy about that. The food they gave
US ottt e e e e (be) very good, either —and they ...........ccooeviiiiiiiin e,
(have) any lemonade, only Coke. You know | hate Coke!

Fiona: Oh —sothe trip ......ccoove i, (be) very good. What about the holiday?

Steve: Oh — well, there was a really nice beach, we went swimmingdaser..

4. VOCABULARY : Do the following two tasks (Aufgaben) (15P)

a) Match each verb in the box with the correct noun/phrase. There are 3 nouasytbu do

not need!

b) With 5 of these phrases form sentences in PAST tense (Aussage- oder Frdge-

verneinte Satze)

| fall have stay eat write

meet

Verb Noun/phrase

My sentence in PAST tense (insgesamt 5 Sé

itze)

friends

by my friend

postcards

by train

in the sea

at home

ice cream

into the water

with the car

fun

5. READING Comprehension

"IRead the next page CAREFULLY. You must also read the short dialogues betwethe

postcards!! (11P)
Then tick the sentences true(T) or false ( F) or not in the text)( NI
Vocab: save = retten

1. Miriam was on holiday in Austria with her friends T F .NIT
The weather was windy and cold. T F .NIT
Miriam's brother went swimming with his clothes on. T F . NIT
Miriam's room was very big. T F . NIT
2. Liz was in England. T F .NIT
Her grandparents live in London. T F .NIT
Liz went to a boring birthday party. T F . NIT
3. Philipp's father wanted to make a video. T F . NIT
Philipp's sister is 6 years old. T F . NIT
Philipp could not find the video camera. T F .NIT
4. "C.U. soon" means "Call us soon". T F . NIT
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Ms Holzer; Welcome back to school! Did you enjoy your holidays?
Miriam: Yes, | had a great time!

Ms Holzer: Did you go away?

Miriam: Yes, | did.

s Holzer: And did you write postcards to your friends?

Liz: Yes, she did! Miriam sent me a postcard in English. Here it is.
Listen! Where do you think she was?

Dear Liz, August 7
! am on haliday with my family. Yesterda

we walked in tne mountains. If was very ﬁ:‘.
Then we came to a lake. My brother jumped
fir with his clothes on!

Today it is raiming, so | am writing this post-
card. | hope you are Raving 4 wice Summer.
Bye,

Miricim.

Tarek: That's easy! Mountains, lakes, hot weather and rain — did you spend your holidays in
Austria, Miriamn?
Miriam: Yes, that's right. Now, this is Liz's postcard to me:

ear Miriam, Augist &
7 am in London and | dam visiting my grend-
PATEnLs, my Gousing, uncles, aunts and friends ~
a lof of people! IF's hice to be back home.
Nebody speaks German here. Yesterday !/ went
to my friend's birthday party.

It was a garden party, but the weather was
rétny and cold So the party was i the garage.

we stifl had a lot of fun
Love,
liz
Tarek: Philipp also sent me a posteard in English. He wrote:

Ai Tarek, August 10
R.U O K? | am at the seaside in /faly with
my family. it (s very, very hot! So we spend
4 lof of time on the beach, Two days ago my
little sister learned how fo swim My father
wented to film her and fell info the sea.

/ saved the videa cameral

& U soom,

Phitipp

Miriam: What is “R.U.C.K." and "C.U."?

Philipp: You need the letters of the English alphabet! Say them out loud and you get
“Are you okay?"” and "See you."

Quellen:

1) You & Me alte SA Mappe, Year 2, Test 1
2) Friends 2, AB S 11

3) Mag. Doris Steiner

4) Friends 2 AB S 3 + distractors

5) Friends 2, CB S9 u. 10
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SECOND TEST SECOND FORM January 2%, 20..

1. LISTENING COMPREHENSION: A STORY (10P)
Listen to the story and put the pictures into the correct order

H Ligtert 13 [ siony and pud ihe piclures in ihe cormict order,
rivg [ i 10 fn the pictures.

,:_E\-l r//,r-'}f/ s Loag oa e :
e Ao fa e B e RS

e Fidy BB LAY, 'd| 2!

‘ AT Y VI =

2. COMPARISON: (5P)
Write 5 sentences of comparison about Fred and Molly.

Fred Molly
2 brothers 3 brothers (viele)
© (glucklich)
12 years old 12 years old
think fishing riding (interessant)
Maths 2 3 (gut)

3. ADJECTIVE or ADVERB? (7,5 P)
Fill in the correct forms.

Mr Miller is very old and he can't hear very ............... (good). So everyone must

speak ............... (loud).

When people speak ...................... (quiet), he shouts atthem ............ccoooiiii s
(angry), “I can’t hear you!” He canonlywalk ......................... (slow) but he can ride a
bike ..o (fast). He likes .................. (loud) music but he plays the

piano ........oovei i (terrible). Mr Millerisn'ta ................. (happy) man but when he
hears a joke, he laughs ...................... (loud).

4. MUST or MUST NOT? (5P)
Fill in the correct forms.

a) John’s dad can't take him to school today, so he ............................... go by bus.

D) You ... park here. It is forbidden.

C)l.eviiiiiiiiiii e oo pay for my ticket. |1 don’t have a bus pass.

d)I..................... forget to feed the cat because my parents are away over the weekend.
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5. AGHOST STORY (20 P)

Choose an ending and finish the storyrite 100 — 120 words.

It was a dark and windy Saturday night. The poarsglwvalked through the park.
‘I wish | had friends. | wish | had a home,” he tighit sadly. He sat on the grass.
It was wet but the ghost didn’t notice. “| needeawjob,” he said. “l need a
house and a family to scare!” Then he saw a nevesgapthe ground. There

was a page of adverts for flats and houses. “lateagp idea!” the ghost said
excitedly. “I'll move into a new house.” .....

Ideas: - family with terrible children
- children scare him
- sees ghost train in town
(AT - perfect job for him

—F

- very nice house
- plays tricks at night
- people not very happy

o
i~

Quellen:
You & Me SA Mappe
6) Bayswater 2

Gewichtung:
Aufgaben 1 —4 = 50%
Aufgabe 5 =50 %
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7. Schulstufe

FIRST TEST THIRD FORM October 20, 20..

1. READING COMPREHENSION (10 P)

UNUSUAL TRIPS

We asked readers to tell us about trips they've
had where something a bit different happened.
Here's one from reader Linda Cartwright about
her trip to Peru and the old Inca city of Machu
Picchu (which was lost for hundreds of years,
until an American discovered it in 1911). Two
years ago, my penfriend Pilar invited me to go to
Peru to visit her. So last year, in April, | went to
Lima to stay with her. We decided to visit the old
Inca city of Machu Picchu, up in the Andes
mountains.
One sunny morning, we flew to a city called
Cuzco and stayed there for the night. The next
morning, we went to the railway station at 6.00
a.m. to get the little train that goes to Machu
Picchu. Usually it takes three and a quarter hours
to get there - but this day was different!
Everything was fine at first. During the train ride,
Pilar and | talked, and from time to time
welooked out of the window at the mountains. At
9 o'clock, the train started going more slowly so
we began to get excited about arriving. Suddenly,
there was a loud noise and the train shook,
moved from side to side and then stopped. A
woman who was standing up fell over, some
people fell out of their seats and a lot of people
screamed. A suitcase above us fell down, but
luckily it didn't hit us.
I looked out of the window and saw that the first
part of the train had come off the rails! ! The
woman who fell was crying and her head was
covered in blood. A man who had fallen off his
seat was saying, "lI've broken my arm!!" It was
awful, but it was lucky that no-one else was hurt.
- | wanted to see Machu Picchu! When we got
back to the hotel in the evening, Pilar phoned her
dad and told him what had happened. The next
day, when we went for breakfast in the hotel, a

man came to see us and told us that Pilar's dad
had bought us helicopter tickets to

by helicopter and this time it only took us half an
hour to get there. Finally, we saw the old Inca
city - and it was wonderful! But what a trip we'd
had to get there! P.S. We also found out that the
man and woman were both OK after the accident.
Everyone started to get off the train. We were in
the middle of nowhere, only mountains and a
river around us! We didn't know what to do.
Then we saw a man with a mobile phone - Pilar
told me he was telephoning Cuzco for help. After
twenty minutes, we heard a helicopter coming,
but there was nowhere for it to land, so two men
had to come down a rope. It took them a long
time, but finally they were able to lift the man
and the woman into the helicopter and take them
back to Cuzco. The rest of us just had to stay
where we were, and wait.

Read the above text and tick the correct answer:

1. The text is part of
A a radio play
C an interview

2. Linda came to Peru, because
A she was invited
C she worked there as a tourist guide

B a newspaper
DaTV report

B she went there on holiday
D her friend worked there
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3. On the morning of the accident, they wanted toato

A Lima B Cuzco C Machu Piccu D Pilar

4. The train stopped, because

A a woman was standing in front of the train B they had lost a suitcase
Cthey had arrived D the train had an accident

5. What happened in the train?
A A suitcase fell on a woman’s head. B Many passengers were hurt.
C A man broke his arm. D Linda was covered in blood.

6. The helicopter came, because
A it crossed the mountains and saw what happened B a girl had phoned for help
C a man had phoned for help D two men had fetched help with a rope

7. What happened to the injured people?
A Two men came down a rope and cured (verarztetenm).d They had to stay where they were.
C They were taken to hospital by another train. D They were taken to hospital by helicopter.

8. The next day the two girls
A told their dad what had happened. B could finally see the old Inca city
C were allowed to fly back home by helicopter D visited the man and the woman in the hotel

9. Which means of transport did they use?

A two trains, a helicopter and a plane B a train and two helicopters

Ca car, a helicopter and a plane D two helicopters, a train and a plane
10. When did the story happen?

Ain 1911 B two years ago

C hundreds of years ago D one year before this was written.

2. STRUCTURES

2.1. Fill in the correct prepositions: (12P)

in —on — at — during — while — 0

......... summer, the Segals usually spend their holidays in France, but ........ lasteyedetided to
stay in England....... Easter, Mr. Segal saw an advertisement for a house.nt@aawall and not
too expensive. They wanted to go there ........ the first Tuesday ....... July. But ...... NsSeg
birthday, ....... the dof July, something terrible happened. .......... the night, ........ they were
sleeping, a storm came up and destroyed the roof of their house. The repaartsam...... the
following day, worked very quickly and so they could leave ........ 10 o'clock ........ the next day

2.2. Housework - Modal Verbs (12P)

Fill in the English expressions:

In my family nobody (muss die Hausarbeit machen) :
because we have a robot who does all the work. We (wir miissen nie den Gagdehieiaraumen)

, because the robot is much quicker than we are. (Er braucht nur eine Minute

daftr)
Last week, (durfte ich den Abfall hinausbringen ) :
because our robot (darf nicht gehen) into the cold air.
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2.3. if - sentences: (types | and 11)(9 P)

A: Hi, how is your boyfriend?
B: I would be happy if | (KNOW).........ooooviiiiinl.

A: If he loves you he (tell) .........cccccol. you what the matter is.

B: | know. But you don't know him. If I (try) ........cccooeeeeernnnns to speak to him, he turns around and
goes away.

A: Nevertheless, (trotzdem), | would try to speak to him, if | (be) .................... you.

B: Perhaps | (talk) .........ccoovvveeeeenniiinns to him tomorrow, if I meet him.

A: Why shouldn't you?

B: Because always on a Monday, if the weather is fine, he (play) ................tennis. So, bad luck
for me! Even if | wanted, he (cannot) ........cccccccvvvvviiiniinn, speak with me. Maybe he
(talk) wooeeeiiiieeee to me if | were Pamela Anderson.

A: Come on, if he likes that lady, he (mustbe) ...........................L. blind. You are much better
looking.

3. TEXT PRODUCTION (20 P)
Face to Face with a Tiger

The scientist Joanna Flash went to the jungle of India, because dlee veastudy the life of tigers.
One day .......

Joanna writes a letter to her boss in London, in which she describes what happened to her
Write Joanna’s letter.

Your letter should contain the following information:

- Length of stay

- Detailed description of her exciting meeting with the jungle animal

- A surprising incident

- How she was saved

Use sentence starters to make it an interesting letter. (200 words)

Beurteilungskriterien:

1. Reading comprehension 20 %

2. Structures 30 %

3. Text production 50 %

Quellen:

1)You&Me, Grammar Practice 3 (text)
2) eigene

3) Headway, Pre-Intermediate
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SECOND TEST THIRD FORM December 17th, 20..
1. Focus on Listening (25 p)

Situation: Mandy went to London with her friend Hat and Mrs.Fitzgibbon.
Colin went to London with a group of pupils.
a) Which of the statements ameie (T) , false (F), not in the text (NP
Mandy had a great time in London.
Mandy met her cousin at Victoria Station.
They arrived at about half past eleven.
They stayed at Mme Tussaud’s for nearly five hours.
Harriet took a picture of Mandy standing next to Prince Charles.
When you travel by the “Time Taxi”, it all seems very real.

b) Complete these sentences:
In the afternoon Mandy went
At Covent Garden she bought

In Camden Market things were

In the evening Mrs. Fitzgibbon took them to

c) Fill the blanks with the words used by the speaker:
Interviewer: Well, I'm pleased to that you had such a nice day. And what , you
Colin? Did you also go on a with school?
Colin: Yes, | did. Our teacher, Mrs. Tarrant, took us for a day in
London.
Interviewer: So did she take you?
Colin: Well, we went to the Tower of London of all. That was reakly.green we went

Tower Bridge. We went up to the top of one tower and to the
other one. That was quite .
In the afternoon we went to the London Dungeon. There we see what was
like in London hundreds of years ago. Sometimes it was quite . My

bit was the Fire of London.

2. Focus on Grammar (13 P)
Past tense simple — or past progressive?

One rainy day Colin (work) in his flat when the phone
(ring) . It was his cousin Fiona. She (ask) him to come
to their grandmother’s house. His grandmother (want) to make a new will.
When he (get) there, Fiona and her brother Peter (sit)
in the living room. They (discuss) their problems

when somebody (want) to speak to Fiona on the phone. When Fiona
(come) back, Colin (mix) some cocktails and Peter (read)

a book. Suddenly they (hear) a terrible cry. The nurse
(shout) , “Mrs. Harmon is dead.”
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3. Focus on Reading: AUTHENTIC LONDON (22 P)

Read this leaflet

Sherlock Holmes Tours

Celebrate 100 years of Sherlock Holmes with gulMkdking tours of
Sherlock Holmes’s London
PROGRAMME OF TOURS
This programme starts on Saturday 20th June, 20@4saepeated
unchanged until Monday f8anuary ,2006 (inclusive). THERE ARE NO
TOURS ON SATURDAY 26th DECEMBER.
Each tour takes you around a completely differesa &f London, and can
be taken in any order.
The cost is £2.50 (£2.25 for IYHF cardholders).|@en under 14 are free if
accompanied by an adult. If you wish to take adle8ks you can buy a
SHERLOCK HOLMES CARD for just £6.50 - a
saving of £1. (This card remains valid until Jagu2006 - you do not have
to take all the walks in the same week!)
Each walk lasts 1.5 to 2 hours and will take plagardless of the weather.
There is no need to book. Just turn up at the tamesplaces listed below.

SATURDAYS (except 26 December) 2.00 gitHE LONDON OF SHERLOCK HOLMES

In this ramble through the heart of the City of Hon we see places that feature in some of Holmesss$ fascinating cases
including the intriguingly named "Adventure of tBessex Vampire" and "The Man with the Twisted I\We also see the
oldest hospital in London, where a plaque commetasrthe historic first meeting of Holmes and Watson

Meeting Point: Monument Underground Station (Figle& Hill exit.)

SUNDAYS 1:30 aniN THE FOOTSTEPS OF SHERLOCK HOLMES

In this walk through London's West End we see wittaknes and Watson used to eat (and where youtitiadirse today)
and where the 'imbeciles' of Scotland Yard usesldik. We also find out how Holmes saved the coufrtoyn disaster on
several occasions (and was rewarded by Queen Va§tdiscover how Holmes was ‘killed' but then retd to life; and
solve the mystery of the Hound of the Baskervill& finish at the "Sherlock Holmes" Pub and Museum.

Meeting Point: Covent Garden Underground Statignnflain entrance)

MONDAYS 11.00 anON THE TRAIL OF SHERLOCK HOLMES

We examine the area around Baker Street, discayérmexact location of Holmes's and Watson's roan221B Baker
Street. We also see many other places associatieterlock Holmes, including the places where he attacked by the
dastardly Professor Moriarty, the "Napoleon of Gim

Meeting Point: Baker Street Underground Station

Now answer the questions underneath in note form

1. When does this tour programme start?

2. How much does it cost for a child under 14?

3. Can you take the tour on Friday, 25th Decemidén9/ Why not?

4. Can you take the tour when it snows? Why? / Wt

5. Where did Holmes and Watson first meet?

6. Where does the Sunday tour finish?

7. Where were Sherlock Holmes’s and Watson’s rooms?

8. Where do you meet for the Saturday tour?

9. If you buy a Sherlock Holmes Card: how much do fave to pay and what do you get for it?
10. What is the name of the tour that takes yooutin the City of London?

4. Focus on Writing: (20 P)
You are on a school trip to London.
Write a postcard to a friend who had to stay at home including the following
information:
Remember to tell your friend what you saw and if you liked it or not! Remembé&s how
write a postcard!!
1stday: sightseeing: Tower of London, Houses of Parliament, Trafalgar Square
2ndday: Madame Tussaud’s (morning); shopping in Oxford Street (afternoon)
3day: Buckingham Palace, musical “Lion King” (evening )

Quellen: New You and Me 3.KI. Listening (Schulatbeiappe)
Sherlock Holmes Tours (Original Leaflet)
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8. Schulstufe
FIRST TEST FOURTH FORM October 20w, 20..

1. Listening Comprehension: SPORTS (24 P)

Fill in the missing information below:

SAFETY FOR HILL WALKERS

1. DO go as a party of at least and DON'T set out on the
hill by :

2. DO expect and DON'T rely on (= sich verlasseeatingr
forecasts

3. DO give yourself plenty of and DON'T get caught by

4. DO walk as as the walker.
5. You need to take a and a and DON'T rely on

your own sense of
6. DO take warm clothes that are
7. DO take proper
and DON'T wear or

8. DO let before you set out you are going and
you'll be

9 When you get back DON'T forget to report that you have

2. Reading Comprehension AUSTRALIA (14 P)

Read this extract from an English Travel Magazine. Mark the sentenoestbet or false or

not in the text.
Down under - the holiday of a lifetime!

Have you ever thought about going down under fooladay? Australia may be a long way away, bus ivell
worth the journey. It is a huge and spectaculantguwhere Aborigine culture and modern life tdggatmake
it one of the most fascinating nations in the wollds a land that offers the visitor everythigeautiful natural
scenery, wonderful national parks, tropical foresieiting modern cities and golden sandy beaclits w
marvelous swimming, snorkeling and scuba diving.

How to get around

Before they arrive in Australia, many visitors dat neally have any idea of just how long it takegét from
one city to anotheThe distances are huge. For example, it takesHours just to fly from one side of the
country to the other. So if you wantgee a lot and you do not have a lot of time, tist vy to get about is to
fly.

A less expensive, but of course slower way of ggtéiround, is to go on a coach tour. You reallydregdeast
three or four weeks for this, as your tour can ber thousands of miles. There are lots and lotoath tours to
choose from. There is something for everybody.

If you want to be free to do your own thing andvgtere you want to when you want to, then a goaaigthd do
is to get a self-drive car. There is very littlaffic outside the main towns and cities, so you&ajoy the
freedom of the open roads. The distances betweecities are great, but if you want to know thd Aasstralia,
this is the way to travel.

For even greater freedom, you can get a "motorhofrt@re are three sizes: a campervan for two peaple
motor caravan for four people and a travel homesifopeople. Then you can travel across the hugfamties of
Australia at your own speed and not have to wobigua finding hotels. Everything you need for cogkand
sleeping is in the motorhomes, so you do not havwihg lots of things with you.

You can also go on some wonderful train journeyAustralia. For example, you can go from Perthtenwest
coast to Sydney on the east coast on the famoienlicific, one of the world's great train joursiey
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1. Going "down under" means to go scuba diving.

2. The journey to Australia is very long, but &'svonderful place to spend a holiday.

3. When you go to Australia, you can study Aborgaulture

4. You can have whatever kind of holiday you likeAustralia.

5. Visitors to Australia know that it takes 4 hotowdly from one side of the country to
the other

6. If your holiday is short, the best way to sdetaf Australia is to fly around

7. Going on a coach tour is not so expensive asgly

8. A coach tour is nice because there is not muadfid on the roads.

9. Driving through the Australian countryside igamfable because there is not much
traffic.

10. It takes you three weeks to drive through Aalistiin a self-drive car.

11.Motorhomes give you the freedom to travel arouistihow you like

12. A "motorhome" is for 4 people.

13. If you want to be free to travel or stop whesreyou like, the best way to travel is
by train

14. Take the famous Indian Pacific to travel frdva west coast to the east coast.

3. Text production: WALKABOUT (20P)

After arriving at her uncle's place in Adelaide, Mary writes ardéttéer girl-friend telling
her about her adventure in the desert.

This letter should contain:

- why Mary and her brother got lost in the desert

- their first meeting with the bush boy

- what the bush boy knew about survival

- the boy's fear about "The Spirit of Death"

- how Mary and her brother got back into civilization.

Write this letter (about 250 words)

* Do not forget that you are writing to a friend!

* Use the past tense when you tell her your story (control)
* Make paragraphs!

Beurteilungskriterien:

1. Listening comprehension: 30 %
2. Reading Comprehension: 20 %
3. Text production 50 %
Quellen:

1) LC: Geoff Tranter,Tasks,Klett,1992
2) New You and Me Schularbeitsmappe
3) eigene
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2nd test FOURTH FORM Jan 14th, 20..

1. Focus on Listening
Another story about Douglas A. Kettlebroom. Take notes in your test book!

1.1. Answer in complete sentences: (6p)
Which three things always go against him? (test book)

1.2.Now listen to the rest of the story and themumber the sentences (1-9h the correct

order.Attention:

There are 5 sentences too many (13 p)

_____Then he checked and saw that, indeed, he didn’t have his flight ticket.

____He went to the airport and there was no queue at the check-in.

_____Atfirst Kettlebroom did not believe her.

__ Of course, he had to take a later flight.

1 In this story Kettlebroom wanted to fly to Orlando.

____He became really angry with the children.

____He went to the airport and joined the queue.

____He was in a hurry but there was a woman with three children in front of him.

_____There had been trouble with one of its engines.

____Soyou see, if Kettlebroom had had his ticket, he could have landed in Orlando much
earlier.

____When Kettlebroom got to Orlando, he heard that the earlier flight was stifigvaiti
Atlanta.

____The woman at the check-in told him that there wasn't a flight ticket in his.folder

____When Kettlebroom came home, he heard that the earlier flight was already in
Atlanta.

_____So he took a taxi home to get his ticket.

2. FOCUS ON GRAMMAR (33P)

2.1. Passive Voice:
In the following textunderline all passive forms

The national drink
If you asked an Englishman to tell you what his favourite drink was, Hismeght be, “Tea™. It is
said that over 27 million cups of it are drunk every day.
But tea is not the only thing people drink in Britain. Nowadays coffee and cidiet) san be bought
in pubs, are very popular, too. But even more popular is beer, which is drunk allriv&ier. B
Beer is made from malt and hops. Hops are mainly grown in Kent, the courtyesstibf London.
Up to the 18century beer was brewed at home. Later great quantities of it were @dogiuite
cheaply by breweries. From thiisie on the law did not permit people to produce it at home, as a tax
had to be paid on it. This particular law wasnged in 1963, and since then people have started
brewing their own beer again. Special kits which make bregasy are sold in some shops. Over four
million people have brewed their own beer until nowadays.

Voc:
to brew: brauen/ brewery: Brauerei/
hops: Hopfen
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2.2. Phrasal Verbs:
Fill in the correct phrasal verbs in the sentences below (Mind the forms and)tenses!

nachschlagen - aufpassen - herumlungern - sich sehnen nach - sich getdien las

1. I would love some ice cream. | have ........cccccoeeeivviiiiieennens it all day.

2. Sorry, but it is forbidden for children to ........ccccceeveeeeeennnn. in front of the disco.

3. If you don't know the word, ................. | SO in the dictionary.

4. As ateacher lwould ..............coeoeeeis all my students.

5. Can I talk to your boss? | am not going to ........cceeeevvvviiiiiiieeveiiiee, that kind of service.

2.3. Adjective or adverb?
Fill in the correct adjective or adverb:

Ms Hungerford had been working (hard) ..................... all day and was (extreme, hungry)
. when she sat down in a restaurant (late) .................
one nlght The restaurant Iooked (good) ..................... but she had never been in it because
she didn't know this part of the town very (good) ............. , as she had moved to a
(new) ................ house only (late) ................ .
She felt (terrrble hungry) .. cievirneeeneen..... @and had been hoping to get a
(good) .. ..meal at a (reasonable) ......................... price. But now this soup was
(ust, terrible) ......................................... . “Waiter!” she shouted (angry) ......... .
The waiter walked (slow) ........................ up to her table. He had a (stupid) .............cceue.

smile on his face.

3. FOCUS ON WRITING: (20 P)

Remember the story 6The Trail of Tears” . Imagine you are the little girl sitting on the
horse behind Chief John Ross’s wife. 50 years later/ytell your story to your
grandchildren.

You tell them

- why the Cherokees had
to go on that journey

- what happened to them
- how you survived

Begin like this:

“Have | ever told you the story of
when we, the Cherokees, had to
leave Georgia? Well, it was like
that: ..., ”

Quellen:
1) New You and Me 4, Schularbeitsmappe
2) Passive Voice: “Getting Better Bd.1"” (WanzenbiRkst : eigene
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