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Suggestopaedic teaching methods (in foreign languages and other scheoiptines) are
completely different from all other methods of teaching.

After continuous research twenty UNESCO experts from éiint countries came to the
following conclusions: (Published in the USA: The Journal tthe Society for Accelerative
Learning and Teaching, volume 3, issue 3, Fall, 1978, p.211)

“1. There is consensus that Suggestopedia is a generally supesaeching method for
many subjects and for many types of students, compared witaditional
Methods. ..o

2. Suggestopaedic teacher training should be started as soon as possible.

We should never ever forget that in this world of incredibigpid implementation of
innovations in all spheres of science we should not keep tol¢lel of the pseudo morality
of past epochs but the morality should make a decisive step forwatdss we want to
tragically devastate our children and ourselves.

The best way to liquidate something very good is not to rajedtut — to accept it and, not
qualified, to imitate it.

We wouldn’t advise you to try any of the methods described here without conging a
trainer certified by Dr.G. Lozanov. Many things cannot be described on paper. Téy
have to be seen and experienced, for example, the intonation of the voice oftéacher
all through the whole process of teaching not only during the concert sessjar how the
teaching process should oscillate, or how to use peripheral perceptionkish are
extremely important for acquisition etc. You should require a signed andtamped
certificate from the trainer.
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The Research Institute of Suggestology at the Ministry
of Education founded and managed by Dr.Lozanov in
the course of 20 years.

All rights reserved. No portion of this book, except for a brief revieay be reproduced,
stored in a retrieval system, or transmitted in any form yraby means — electronic,
mechanical, photocopying, recording, or otherwise — without writtemipsion of the
authors.

In the training of teachers (not only linguists), doctors, psycfist® and managers, the
course material, presented in a systematic and condensed form presiemt book, is for
some parts considerably expanded and discussed in detail elsewhereveBuin this
abridged format, it could be useful as food for thought and as a thabfetimework in order
to prepare a checklist of practical activities.



The top floor of this building was the Centre of Suggestology and Personal Development at
the University of Sofia, and was founded and managed by Dr. Lozanov over the course of 10
years.

The School in Victorsberg, Austria - placed at Dr. Lozanov’s
disposal by the local State Government of Vorarlberg,
Austria for education and specialisation of teachers - which
he managed over the course of 5 years.



PREFACE

Many will ask why 40 years after their creation and follogvtheir establishment in most
countries, the author of the scientific term of “Suggestology” aBdgfjestopaedia”
seemingly offers new scientific concepts, which seem tolyttentradict the previous ones.
However, that is not the case.

First of all, let me stress that the terms do not begih Wie prefix “anti-” but with “de-".
This means that Suggestology and Suggestopaedia are not rejected. Theyse¢enain,and
also as a basis for developing practical methods, but with a tendency more artd bear in
mind the humanistic love and the inner freedom of personality, thenooroative freeing,
deprogramming, desuggesting from the social suggestive norm Wdscheen impressed on
us over the centuries that our mental abilities are considerabied. Suggestopaedia,
however, frees us from those pathological suggestions. That is why we use th&dpréfi

There is also emphasis on the fact that Suggestopedia is a method of the hiddes oéser
the human mind. The results have been so unexpectedly positive that they exceed those of all
other methods, as 20 UNESCO experts from all over the world l&wvelaimed and insisted.
With the unusually positive byproducts of the method we can safely say that work ¢$, in fa
going on in the field of the reserves of the mind, unknown up to now.

The essentially emphasised real humanisation of learning and the frieatipnships within
the group, so characteristic of the method, raise hopes for a new culture of sosietyd in
the future. Without these new humanistic interrelations there are no new suyts-fidss is

a positive “trap” of nature. “If you want to learn more, more easily, morsahtly, in a

stable way and with a better impact on health — then accept Suggestopaedia, desuggesti
learning, because it is learning with love.”

The so called “techniques" used in Suggestopaedia (classical art, aesthegisslasighter,
games, games in games etc.) are not decisive by themselves. Whaive decis
communication in the spirit of love, respect for man as a human being, the specific
humanitarian way of applying these “techniques”, the specific gentignassnt of

complicated tasks by means of our “communicative suggestion”, the gentle and indirect
correction of mistakes, the lack of complicated homework, a stimulating atmesphaking
use of conscious and sub-conscious processes and light, spontaneous absorption of teaching
material.

Knowing that Desuggestology and Desuggestopaedia exist, colleagues who werk in t
sphere will do all they can to come close to the new development in content and approach.
This will eliminate the authoritarian position (even if it is very soft) of sarot properly
trained teachers (psychologists and physicians as well) which is wnamggystood by some
people. The already organized additional training and information will also helpegeopl
understand how to work in practice. The setting free and utilisation of the reapagties

of the brain/mind will not be due to the visible influence of the teacher (psycholodist a
physician as well), but to joint work with genuine respect between the individtlz¢ group
members and the teacher. The kitsch of Suggestopaedia in general will be avoided. The
reorientation of colleagues from Suggestopaedia to Desuggestopaedia witbitues g
become easier.

At the very beginning Suggestopaedia was not based on clinical saggdsit on the basis
of our formulation on normal everyday life, “communicative suggestidike-suggestion of
classical art, of beautiful nature or of the loving mother, dhefloving child, or of a good,
honest and reliable friend — without any insistence: only harmonmusnanication, i.e. to
suggest is equal to allow you to choose. Very often, if not always wants to get such
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stimulating offer-suggestions as much as possible. But some ureplaldrsons understood
our suggestions as a kind of hypnosis. However, now with the term “Desuggestion”igiis eas
to understand that it is not possible to think about hypnosis in Suggestpadyifreedom

of personality, inner freedom.

We are seeking ways to an unprogrammed, unimposed, spontaneous otlis@seeserve
capacities (unused capacities) of the brain/mind, suppressed i3y soggestive norms.
Desuggestology is a science of spontaneous, not forced releasenfibiting, limiting and

impairing influences. So is and was Suggestology, but some people did noitamdlet.

Now, with the term “Desuggestology”, | repeat again, is not ptessfor such a
misunderstanding.

The book includes my lectures of the last nine years. There have been reports of some
novelties in the theory and practice of the methodology which have been acknowledged
experimentally in daily work too. A number of practices (already published)deere
presented from a new theoretical aspect and with new practical touches.

2. ARE THERE ANY VIRGIN, UNCONQUERED “LANDS”
IN THE BRAIN AND MIND? ARE THERE RESERVE CAPACITIES ?

| will not delay the answer for too long: there are! And these territoreeslanerous. Perhaps
there is no limit to them, as the brain/mind functions which are used today ame also i
themselves subject to development. The more the brain/mind is used the more it develops.
And vice versa. If this is a well-known fact in relation to muscles, it should be muehso

with respect to the brain/mind. There are enough scientific data on the mattdro¥ge oot

to dwell in detail on the extremely interesting evidence about the myseahievements of
ancient civilizations. We shall not discuss the information coming from varibgens,

occults, and yoga schools. We are only interested now in those exceptional phenomena that
have been proved through research studies and can always be demonstrated by highly
gualified specialists. Our aims are as follow:

1. To demonstrate that the human personality possesses potential itapafalr
exceeding those recognised by generally accepted social norms;

2. To analyse the extent to which various individual achievements couekpexted
from all, or from most members of society;

3. To promote interest in the search for methods of exploration.

We shall dwell on the results of our investigations upon these unuseditiespaf the
brain/mind which are mostly connected with our type of training.

First of all, in our medical psycho-therapeutic practice we have witnesaggartime fits of
super recollection of a number of details from life, which have connection withseesdi

This is not about Freud’s ungrounded sex hypotheses but the simple hypermnesia (super
recollection). Most often this hypermnesia showed a tendency to complite h€ae better,
the more systematically and the more emotionally the patient recolldatauptre stabilized
his/her recovery was. There are two Bulgarian psycho-therapeutic methmsks of N.
Krastnikov (1929) and K. Cholakov (1933), with which the healing effect is based on
hypermnesia. That is something we later noticed with suggestopaedia. Thesshaderd
considerably enhanced memory and a by-product of suggestopaedic learning igrige heal
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stabilization. This was something which the seven Bulgarian professodeststed. Those
were specialists who under the request of the Ministries of Education and aidl&tealth
had to give a qualified opinion about the possible injuries suggestopaedia might have on
health. However, they reported that suggestopaedia can ba pggoho-therapeutic

method.

3. WHAT IS SUGGESTION? WHAT IS TENDER SUGGESTION? WHAT IS
SUGGESTOPAEDIA?

SUGGESTION

In every communication, in every thought, in every feeling, in every percepiibim &very
mental activity there exists one central, clear complex of experiandesany peripheral,
background experiences. In the perception of speech, for example, the content,thearing
specificity, the basic thought, falls in the center of consciousness whegseliiijected to

critical analysis and logical processing. But we react not only to the spasiic for speech,
but to a whole complex of accompanying and, in some cases, preceding or sucsti&ading
non specific for this speech. The number of these non-specific stimuli is incdrigdarge -
gestures, gait, facial expressions, expressions of the eyes, diction, intonatiorhex of
ideomotor movements unnoticeable for the mind, environment, the person who speaks with
his level of prestige, the physiological state of expectation or bioloygeals of the recipient
and, in general, everything which for the moment is linked with the words that are spoken.
These non specific stimuli if synchronized can play some suggestive rolehlpge of the
power of the words. The conclusion can be drawn that the suggestive is a constant and
indivisible part of every communicative process. In some cases, it may mtnegsower of

the words; in others, it may decrease; but it always participates in mamtal @nd emotional
life.

However, the word suggestion does not involve those continuous influences in life. It is not
merely an influence but a clinical term. It makes use of all those factotisdyuare

considerably enhanced. People talk about suggestion in hypnosis and suggestion without
hypnosis. With or without hypnosis suggestion always has commanding functions. The
patient who is experiencing suggestion stays passive and lets his/her psychig or bod
experience what is being commanded. The reason for this is that both the plesictae
patient believe this is beneficial to the health of the latter. And indeed, very often do the
complaints fade away. But they do not think about whether there are any sidevefiebts
occur with that most often used type of suggestion characterised by the dugninat
commanding on the one hand, and the automatic and non-critical obedience on the other hand.
That is the reason why we did not use this kind of suggestion in our clinical work in spite of
the fact that the characteristic features of these suggestions raakeather tempting for

work and quick effects.

Tender Suggestion
In our long-term research on the harmonious guiding of the reception towards a bést decis

of the student (or the patient) we have come to the development of a new type of
communication without commands and non-critical automatic obedience. We have come to
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the understanding of a communication where no commands exist and the problem ig tenderl
discussed. Due to the high prestige of the teacher (or the physician) no commanding tone, nor
obedient and passive behaviour on the part of the recipient is needed as was dethonstrate

the first big experiment of memorising 1000 French words and phrases in one dayéWith t
highly prestigious teacher convinced in the high results which is evident in his/halt over
behaviour, the effect of his/her teaching is really on the level of the res®we to lack of
terminology we have called this variant of reaching the reserves 'wmgigestion’. It is

difficult to accept mutual enthusiasm and unanimity with the teacher (or thieiphyss a
suggestion in its classical meaning.

With hypnosis and ordinary clinic suggestion we cannot even talk about creative thinking
Even independent thinking is not evident with the former two. While with suggestopaedia and
the soft suggestion we use everything is creating thinking only. This proves unquestionably
that suggestopaedia and the soft suggestion we apply have nothing in common with clinic
suggestion and hypnosis. This is the learning and teaching communication of thevfuttre

we have to acquire.

Instead of suggestopaedia in the future the science and the methodology veidllleel
reservopaedia.

Although it seems a little early to talk about reservopaedia before the sciersazvology
has been entirely established, it will be right to gradually replace the waglyestopaedia
by the word reservopaedia. And the science called reservology can be develdpéaewit
initial research of the laws of reservopaedia. These laws are very typidlavédneed is
highly qualified and respectable scientists.

Suggestopaedia

Suggestopaedia is a teaching system which makes use of all the possemiderssuggestion

can offer. Of course, the systematic academic participation is not teeghed is always in

accord with the suggestive. The first experiment of memorising 1000 French words in one day
was merely a memorisation experiment. It would have served as a bdbis development

of the suggestopaedic methodology. The first suggestopaedic courses that followetl marke
the beginning of the development of the methodology. Three stages in teaching the new
lesson were recognised and they have been preserved with slight modificatientheyeare:

1.Deciphering. This was the first stage of each lesson. The teacher explaheedttménts
in the classical way the content of the lesson, the new vocabulary, the gramrsanee
peculiarities so that the latter achieve speaking skills.

2.Memorisation seance. At that time we thought that hypermnesia is due torticatgra
seance as this was the case of the first memorisation experiment with thedd@®words.
Later the experiments showed that such a memorisation takes part on eadif &aghing.
The seance was divided into two parts: active and passive. During the activetheanc
teacher read the whole huge bulk of the text in the foreign language whitadbats

actively followed in the textbook. That was the reason why the seance was ctiledTdne
teacher read at a normal speed and occasionally slightly intoned some wboilg arity

music or additional instruction to the students. He/she repeated each new word #ésee tim
That was because at that time we thought that some repetition was needegrocdbs of
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memorisation. Later the experiments showed that memorisation was ey atrd so no
repetition was needed. Then we introduced vertical reading without repetition ofamords
phrases. After the active seance when the students actively followedttbanexthe passive
seance. It is called passive because the students did not follow the texy.atheglonly
listened sitting calmly on their chairs. They did not receive any ingingtiAt a musical
background (some Pre-Classical) the teacher read the whole text withtnanlation in a
calm and normal manner. That was the end of the first course day. The next day was
dedicated to the elaborations. Then the material that had been taught was el&yarsans
of a lot of games and songs.

Gradually the methodology took on its final version after hundreds of experiments and
thousands of students. The classical explanation of the material, i.e. decipheruhg,séu

to comprise the first stage was replaced by an artistic introduction, i.e. a gammlof the
teacher and the students during which the whole material was taught in a plaghér,
through role-plays. In this way the classical art was introduced in the methodblegy
second stage, the seance (active), was carried out with selected andspydegied whole
musical classical works of Mozart, Beethoven, Haydn, Tchaikovsky, etc. Lpaytebute

to Dr. Gateva who carried out the necessary experiments and suggested introducing the
classical art into our work and methodology. The teacher read and intoned in achdrgwit
music like an accompanying instrument. The passive seance was carriechoutalé
musical Pre-classical works by Bach, Vivaldi, Corelli, etc. On the nexth#astudents sang
classical songs. The classes were full of jokes and games. There apfdeartdsaage, that
of production, when the students tell interesting stories and have conversations inghe fore
language quite by themselves.

Putting on the cloak of classical art brought about the great success of the nogihddol
became much easier to reach the reserves because it important withopaggkatnot only
what but much more how is being taught in order to reach the hidden reserves of mind.
Furthermore, art has made the learning process much more enjoyabletiéesthis become
particularly important in learning, and thus in life. Classical art now iatagrial part of
suggestopaedia-desuggestive teaching. Its educational impact has lsweeérand this is
the last but not least place where ethics in relationships lie.

It is wrong to consider suggestopaedia a methodology of foreign languagegeaay. In

our experimental schools all the subjects were taught suggestopaedicathg elgldren

learned the Bulgarian alphabet and were able to read 40 words only on the basis afgperiphe
perceptions without having to put in any effort. They learned Mathematics througb fipera
children which were specially composed for the purpose. The children liked Matseara
showed remarkably high grades. The subjects like Geography, Histomyeetcacquired

very easily, too. The other suggestopaedic methodologies are also subject to a special
gualification on the part of the teacher. The results of all the subjects$ &gealwere

reported by both the Ministry of Education at national conferences, and the UNEHEE ex
whose opinion was published in the American media (find detailed information at the end of
the book).
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4. SUGGESTOPAEDIC RESERVE COMPLEX

Suggestopaedic desuggestive teacing/learning releases a @saplex with the following
obligatory characteristics:

1. Memory reserves, intellectual activity reserves, creativityrveseand the reserves of
the whole personality are tapped. If we do not relezmey-sided reserve capacities
we cannot speak of Suggestopaedia.

Among the many examples of suggestively tapped reserve capacities watian again
the following:

(a8 hypermnesia— super memory (in long-term memory). This super memory
surpasses the possibilities of ordinary memories many times blgermnesia
underlies the methods of catharsis as one of their curative mechanisms.

We can assume with great probability that the proved psycho-cefiegt of
Suggestopaedia is partially due to the spontaneously manifold increased memory.

Mass hypermnesia can be brought about under the conditions of suggestopaedic
instruction with both healthy and sick people, when the educationalv@u@abcess

is carried out properly. Hypermnesia as an important reserveitaisacharacterized

by the following specific psychophysiological lawg: it is manifested either after a
latent period and without any conscious effort, or suddenly and spontanda@ysly;
increasing recollection without reinforcement (reminiscent cur(i@) amnestic
covering and sinking of the basic sense bearing nucleus of th@ecostimulus into
paraconsciousness until it is "raised” out of paraconsciousness mgoi@esnessjv)
making the first recollection easy under the conditions of emotiomadtus, of the
associative connections of peripheral perceptions and of concentrative
psychorelaxationfv) great durability of the reproduced memory tra¢es;decreased
susceptibility to tiredness, arfdi) a considerable psychotherapeutic, psychohygienic
and psychoprophylactic effectiveness.

(b) provoked hyper creativity— suggested or autosuggested creative super
productivity. Intuition is activated and states similar to inspratrise. These are
outwardly expressed in a decidedly greater creative manitestatipersonality. A
number of experiments have shown that the manifestation of artraigical and
even mathematical abilities (in accordance with any givesopé& manifested and
potential abilities) increases considerably both quantitatively amalitatively.
Suggestological experiments have shown the possibility of acezlereeative self-
development. Here again we find the same psychophysiological tlaatsare
characteristic of hypermnesia (some absolutely the same &eds owith certain
modifications according to the nature of the reserve phenomena).

2. Instruction is always accompanied with an effect of relaxation or ableasithouta
feeling of fatiguelf pupils get tired in lessons, we cannot speak of Suggestopaedia.

3. Suggestopaedic teaching and learning is alaasasant experience

4. It always has a favourable educational effect, softening aggressiemtes in pupils
and helping them to adapt to society.
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5. A significantpsychoprophylactic and psychotherapeutical eftact be observed in
cases of functional illnesses or functional components of organic illnesses.
Suggestopaedia can be used as educational psychotherapy, psychoprophylaxis and
self-education.

By reserve capacities we understand the unmanifested but geneticdéiiepmraned
capacities operating mainly in paraconsciousness and surpassing the nosmaaopéimes
over. The laws governing these capacities are to a certain extent,differe the ordinary
psycho physiological laws. We maintain that the reserves we discover taet, revealed
and not created. These are normal possibilities for development of the inborn genetic
capacities, probably suppressed by society, i.e. social suggestive normiréhgesaccept
that Suggestopaedia is desuggestive learning, releasing the reserigesdpatearning, for
which there are plenty of data in the teaching process itself.

The tapping of man’s reserve capacities can only be achieved thmelezonditions of
excellent suggestive organisation, orchestration and harmonisatiorheofcdnscious-
paraconscious functions. Though inseparably connected with consciousnessiclistda”
of the reserve capacities is in paraconsciousness.

5. Some Basic Differences between the Approachesafggestopaedia
(Desuggestive Learning) and All Other Methods (inial information)

There are a number of major differences in the approaches of sSogedia and all other
traditional methods. Suggestopaedia frees réserves of the mind (deprogramming,
desuggesting from any guided techniques in teaching, from hypnottations as well,
desuggesting from limiting social suggestive norms) constantly keeping

1. The golden proportion the golden mean.lt has been for centuries recognised as the
greatest harmony in nature. In tHQ\.(Santury B.C. Euclid mentioned it. Plato and Pythagoras’
schools elaborated on these issues too. Leonardo da Vinci illusiratedle book about the
golden mean, which was published in Venice in 1509. The golden meansywlese — in

the structure of minerals, flowers, animals, monuments, the humarabhddire cosmos. The
golden mean exists in the structure of Suggestopaedia (desugdeatning) as well. | am
not going to comment on the significance of that fact, thoughk.dkear that it surpasses any
didactic requirement of a certain methodology.

2.Multiple personality. Other methods pay attention to psychological factors, too. However,
in the course of the learning process they do not observe the éxpsess multiple
personality. One continuously changes emotionally, thus logicallyreTihe no other
methodology which observes the constant changes in the personaiigyiodividual student,

nor approaches in which the most essential points of learning @etedi to the most
appropriate variant of the personality. Besides, in Suggestopaediagfestive learning),
teachers are taught to both homogenise the group as much as possiblérato address the
variant of the student’s personality which is most receptive, thusappsopriate for learning.
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3. Simultaneous, not alternating learning of the elements (paal) and the whole (global)
From a didactical point of view the partial is usually taugtst fand then the global is formed
from it. This particular approach is very slow, laborious and dentotgzaAnd the most
important thing is that at the end one can hardly get an entaaligtic vision of the global
and its structure. The modern holistic trend tries to overcome teee points of the partial
approach by starting with the global. However, this trend missesttucture and is forced to
go back to the parts after the first stages. With Suggestop@ediaggestive learning) due to
the extensive use of peripheral perceptions, the double-planness approagbarand
consciousness, it is possible to study the global and the partial simultanéotislyway it is
possible to overcome the weak points of the two approaches mentioned above.

4. Very fast creation of hypermemory and hypercreativity in garaciousness through
peripheral perceptionsand doubleplanness of the students. Reganai@igporization. With
all the traditional methods learning involves memorizing in thd fitace and then the
memorized bulk is elaborated creatively. The teachers, if begrdonsidered that problem,
would say, “What could | elaborate creatively if | didn’t havememorized in the
consciousness beforehand. There is nothing to work on in an empty space.” Forcsatlrie
has been the way of thinking of the teachers. For the same rdesommpply various
techniques, though sometimes tormenting, of memorizing as a basienegni for whatever
training they want to commence. But is that the way thimggmafact? Is nature so limiting
and severe to us? For centuries traditional university psychologyeaaogy have not
offered any drastically different approach. Indeed, there have besgain attempts at
introducing some memorization games, emotional stories or shockaituatto teaching in
order to memorize, or visualization for memorization. But all tloesee as a continuous and
laborious start of the training process with every new lesson im ordy to memorize, not
develop creatively. Another alternative has been proposed by thelesb-cainmunicative
approaches, which promise to enable learners to communicateviideyut memorizing. In
fact, this is impossible and it has led people to abandon suchsclassause they cannot
suffer the strain exercised on them when they are required to prepieeeh without having
learnt the language forms. In Suggestopaedia (desuggestive |¢ameirdp not ignore the
significance of memorization, as the communicative approach prodose® contrary, we
make provisions for paraconscious, spontaneous memoaorization which occutsrsously
with creative work. The students have the impression they are mobnzeng, but in fact this
is happening in a subtle, pleasant, almost natural way. On the lodinel; as already
mentioned, the whole of traditional pedagogy assigns primary iemp@tto memorization
through drilling, and this is all understandable. That is the reasonpetyie are afraid of
memorization and complain about their poor memory. That is why thie @othusiastically
welcomed our first experiments at the beginning of the formati@®ugfestopaedia in 1964,
and mainly the experiment of memorizing 1000 French words in one day,zaddry me at
Postgraduate Medical Institute in Sofia. Then 1000 English words &@dQ@izek words on
one and the same day, organized by me in the State InstitBedafogy at the Ministry of
Education in 1965. The experiments war broadcast on television. The wpddsecame to
the conclusion within the normal traditional style of thinking thatieg would make a huge
step forward only due to improved memory. That is what imitatbrSuggestopaedia still
think nowadays. They consider that everything in Suggestopaedia isctmhrie the
application of a few “techniques” like guided relaxation, guided bregtleitc. However, they
do not have those definitely positive results that have already been published.

The issue of Suggestopaedia is quite a different matter. With owifiks experiments we

saw that the huge bulk of memorized material takes a lot eftinbe developed afterwards
in creative communicative speech. According to our calculationsntieespent on this equals
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the time we would need if we didn't have that preliminary supemorization. In our
continuous experiments we pursued the optimal balance between increasedy and
increased creative thinking. We decreased the number of isolated amddphrases to
memorize from 1000 to 700 in the first lesson, but increased the numtier pérts of the
sentences which needed further creative elaboration. Creativenthidikd show certain
improvement, yet not sufficient. So we referred to the method dere memorization in
consciousness is not so much needed because we referred to thenizatoga of
memorization by our tender suggestions on a subconscious level, the |gvetipiferal
perceptions, paraconscious and sub consciousness where in fact hongéegrory is. It is
long-term memory that we need in each and every learning prace=sative thinking and
development go together with the functions of memory. For examplee ireadding training
of young children they do not have anything to memorize. For tws, gagtures from the
children’s world with the word of the picture written below it hanglowalls and the first
letter of the word is introduced by means of a hidden picture. Thdrahis attention is not
drawn to that sort of decoration of the room. After these two dagyg already know all the
40 words as well as short sentences, and all the letters alpthebet without having learnt
them during those two days. The teachers are suitably trainedohcommunicate with the
children, how to show them their positive expectancy and so on. The activity ofg &adks
is then developed in a happy and playful manner without the boredom and demotivation in the
first phase of the introduction of letters. And this has been applieliltiren at the age of
three. Their peripheral perceptions have introduced this informattiortheir paraconscious,
where long-term memory is. In the foreign language trainingdhflts, for example, the
students do not remember how exactly they have acquired and nowausesative manner
the numerous new words, sentences and grammar because thewrattedidistracted to
watching a play or listening to classical music, or evenqiaating in hundreds of didactical
role-plays. Their peripheral perceptions or the double-planness of th& here
imperceptibly introduced the memory items into paraconsciousnbeseg \ong-term memory
is, which is much needed for studying. So the students do not suffdootitg and
demotivating phase of memorisation.

This is not the only approach in Suggestopaedia. Nor the only so callecktsseof
Suggestopaedia. Actually those are only different ways of introduairtguge bulk of
systemised information into paraconscious where long-term menssyUinless there is a
profuse system of approaches for eliciting this knowledge fromacpascious into
consciousness so lightly and enjoyably introduced, it will remain isedikimilar to all the
chaotic paraconscious information, which inhabits paraconscious. Thatufzarsystem of
eliciting knowledge from paraconcious into consciousness is markedlgrstio and full of
love indeed. However, the system of introducing new knowledge ésnapletely new
approach in pedagogy, which confronts the centuries’ old “principle of ioussess”. The
laws of subconscious are not known very well and that is what put pessgoti entering
those unfamiliar areas. They did not comprehend that consciousnesstrahsubconscious
and make use of it, gaining much time in this way.

On the pages to follow | will try to explain how we achievedramaase in creative thinking
without suppressing memorizing but even vice versa.

5. soft andtender communicativesuggestions with freedom of the personality to choose.
No other methodology uses soft communicative suggestions with the freetidime
personality to choose. Even the existence of such suggestions islifatowe. Most often a
suggestion is associated with dictation without the right and freedarhoice. Some even
regard it in its manipulative aspect, as is the case wigimdsis, to which we are entirely
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opposed. We understand and use suggestions, which resemble a mothe®arfriend’s

advice, or the communication with classical art or nature when yonotdave enough
communication and want more and more of, but which you can interrupt iiaae some
more important work to do.

6. active lovefor the human beingAgain with freedom of the personality to choosdt can
be seen in the whole structure of the method and the attitude ofatieet.The means,
which oscillate typically in the method, like: funny games, classical art, aesthetingss
laughter, changing the names and professions, etc. are orchestratedhigdmttme, but they
are included in the same systenPrincipals and inspectors demand that the teachers behave
and have respect for the students/pupils in the traditional coassesell as at school.
However, it is well known that they are not so strict in thapeet. With Suggestopaedia
(desuggestive learning) there is no such issue as a requoirefine structure of the lesson
itself requires that love for the human being is a basiofg@h the learning/teaching process.
Of course, | am not talking about any sentimental emotions. Lovthéohuman being is
called for as the only opportunity on the very first day when theests/pupils encounter a
volume of material at least five times bigger than the usnalat and it cannot be acquired
without genuine love, relying solely on different techniques and methosuhrealistic if
the teachers ask the students/pupils to memorize the matecalde such a requirement
implies that the latter are not able to do so. They will g@ytéhink that somebody is joking
with them, and as a result the course will fall apart. Thehter has no other choice but do
his/her job with love, as is the approach to young children. Heréhkegreat paradox — the
huge bulk of material on the very first day requires love infitS¢tict behaviour demanding
that the students learn is quite inappropriate. Teaching with fogemething the teachers
need to learn by themselves. It is not necessary for them tasbected in humanistic
behaviour, and the behaviour of love for the human being in general. The methoited|f

is designed in such a way that teaching with love is not a questilearning. For example,
the teacher enters the classroom, announces that he/she isliaidtor and is going to make
a film and invites them to take part as actors. So the gamte ke and all through the
course the students are film actors with new names and profedsansing is disguised as
preparation for the film. So, out of love for the students, the teachérgives them the
chance to choose new names, professions and biographies in the classrdaah if they
make a mistake it will be attributed to the new personality. psyehological approach helps
students to save their face but teachers should not discuss th&vghudents. As has already
been mentioned, memorization is imperceptible and pleasant and acthatgaraconscious,
helping to store knowledge in the long-term memory. Besides, thgss@kes, classical
music and art in general as well as aesthetics as a tgankthod with Suggestopaedia prove
every time that the method is based on the love for the human bamgtuldents can feel the
atmosphere of love and they build firm and friendly relations amlosigndelves which later
transfer to their social lives.

7. knowledgeable teacheto know the specific way of using all the means by desuggestive
teaching (i.e. songs, classical art, games changing the raardgzrofessions and so on) to
create and support subconscious (paraconscoamsinunications with the hidden reserves

of mind of the students

This is a new culture and a new philosophy of [ifeis is another wise trap of nature:You
would like to learn five to ten times quicker, easier, in a moeagasnt manner and
experiencing a positive effect on your health. This is possible nowetsy, your learning
process should be based on the above mentioned points. It is evident thmbhdhean
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neither acquire a huge amount of information without love, nor think crbatvighout
freedom. This is the trap of nature.

It is interesting that the Hungarian genius poet and revolutionary ShBettweffi wrote the
following relating to his poetical and revolutionary activities he kel century, “There are
two things that | need on earth — love and freedom. For love givél out my life, and for
freedom | will give out my love.” A similar trend of thinking é&vident in the poetry of the
Bulgarian genius poet and revolutionary Hristo Botev at the end of theetfury.

Therefore, love and freedom are necessary for the development @idesa of the human
being not only in science but in many other spheres of $ifevell. Those are necessary in
suggestopaedia too.

There are a number of other differences between the approaches of suggestepe@diy t
(desuggestive teaching) and all other methods, but those mentioned above are the most
drastic.

6. GOLDEN PROPORTION

Suggestopaedia, especially in its final version of desuggestigprogramming and
‘acquisition’ of knowledge, skills and habits, is the only method which complies vatlaivs
of the GOLDEN PROPORTION.

But what is in fact the golden proportion?

For ages the golden proportion has attracted the minds of many erpim&@dophers,
scientists, architects, etc. It is considered the most pgxfepbrtion. It is mentioned for the
first time in the3" century B.Cin the basic work oEuclid. Leonardo da Vincspent much
time studying it. He illustrated a book on the golden proportion andghelliit inVenice in
1509 It was found as a primary and essential principle in a greatynplaces: in the
dimensions of Egyptian pyramids, in the proportions of human body, in zkeos$ithe
paintings in art galleries, in architecture and in nature — iprihygortions of flowers and trees.
The school of Plato and Pythagoras developed the problems of tlem gelction. It is known
that onceBuddhaarticulated hig=lower Sermorwithout uttering a word, just holding a flower
in silence before his listeners. Through the pattern of a fls(veeshowed the unity and
harmony in nature to them. And how could we really imagine the gadetion? Let us
divide a segment into two unequal parts, so that the ratio of thé ganalto the big one
should be equal to the ration of the big part to the whole. This @@aeal relationship. On
any given line there is only one point for such a section. Ancpthid is called the point of
golden section. Expressed in equation form:

A:B=B:(A+B)

Expressed mathematically, this is
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What we get is the square equation x2+ax-a?=0, and the resulwafteolve the equation is
x=0.6180339 Therefore, any two variables that are in a ration of 0.618033&nwertain
degrees of this ration are within the golden section.

This number finds a good expression in the Fibonacci series devéﬂnﬂrmjlf‘ century by
Leonardo Fibonaccknown as Leonardo from Pisa. It is expressed by a sequenceggfrinte
in which each integer is the sum of the two preceding inte@ie: 3, 5, 8, 13, 21, 34, 55,
89... etc. For example, 2+3=5, 5+3=8, 8+5=13, etc. If any integer frorkitfenacci series
were taken and divided by the next one in the series, the result beothé number 0.62, and
this result would be closer to 0.62 with the augmentation of their value of integers.

Indeed, after the fourth integer this ratio approximates to 0.618.

Such an art is frequently used in painting and architecture. ¥aonpe, Niel F. found it
between the width and height of the doors of the main portal ofaftee ©f Monsegur used
as a hiding place by tlreatarswho started activities in France after the spiritual movement of
the Bulgarian bogomils was destroyed by the government and thgyedstma France. In
accordance with many autho@yorgy Doczpointed it out in the structure of thdaisy, in the
aureoleof thesunflower in the keys and thetructure of musical instruments the leaves of
the lilac in the structure of thehododendron, begonia and cobwein the spirals of
fingerprints in thePythagorean musical system certainfolk dresses and capms the design
of someMexican carpetsin thewar paints of American Indianstc., in somevasesand
amphoraedating from hundreds and thousands of ydafS, in sometattoos from New
Zealand,in a series oprehistoric spirals on stone or wopth the structure of the brain and
the wholenervous systemn thedouble helix of hereditary matter (DNAM certainHindu,
GreekandBulgarian folk dancesMany authors have also found itBgyptian hieroglyphsn
the evolution ofvarious writings in a series of prehistoric stom®numents for measuring the
time and seasonsn the Cheops pyramidand a number ofther pyramidsin the Tower of
Babel in biorhythms in the structure of a number ofarine animals andish, in the bony
structure of the dinosaur, frog, and horse thevertebral columnin bee flight in snowflakes
in the spiral structure of certain galaxiesn the structure oinsects and butterfliesn the
famous drawing of the structure of human bodylLlypnardo da Vingiin the well known
Pythagorean trianglein the ancient monuments in Greece, inTieetan figures of Buddha
in the pagoda of the Yakushiji temple Japan in the sculptures of &hinese monkn a
moment of enlightenment, modern aircraftconstruction, in variousiandala patternand a
series of other cases.

Emil Georgiev pointed out the golden proportion in the basis of various sides in the structur
of music.
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Some examples

(Golden section is:the union of complementary opposites. Minor and
major here are opposites united in a harmonious proportion.)
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Diirer's drawing “Studying the proportions” — the ratio
among the parts of human body. Human head is taken
as a unit of measurement. The main unit of measurement
relates to the body according to the golden section
(1:2:3:5:8 — Fibonacchi series).

The famous drawing of Leonardo da Vinci showing the
Proportions belonging within the range of the golden
section.
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The spiral cochlear of the human ear.
(After J.Engel, Canadian Health Guide)

The leaves are arranged along the stem spirally in a way

not to stand in another’s sunlight. The sum of the two

previous steps of the spiral beginning from the top
equals to the size of the next step, i.e. A+B=C,B+C=D, etc.
(After L.Latishev and V.Latishev)
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The symbolic double woven spiral
of the to snakes of Hermes — Mercurius

21



piral galaxy’s mandala pattern is similar to spirals of
organic growth. (After Palomar Observatory, California
Institute of Technology and after Gyérgy Doczi)

First of all, the very classic art, the harmony and beauty,dbiainates in Suggestopaedia
and facilitates the desuggestive assimilation of materialbuit predominantly upon the
golden section, as many authors have pointed out. But within its phasel as in the force

of the intonation and dynamics one can see that the golden sec¢t&arianto consideration.

In the Foreign Language Teach&ugggestopaedic Manual published in the USA in 1988, we
wrote on page 28;That is where the teacher's mastery lies: to be ableotawluct with
precision the transition between the three tempi of work: fast, stomderate; to introduce
light and shade in the dynamism: high, low, medium; to fix the duratiotinesfe stages
according to the rules of the golden section which, for the timegbes still the soundest
psychological criterion for a good balance.”

If we analyse the ratios among the concert session we \ilthst the golden section is
preserved approximately or absolutely. For example, the activeertogession for the first
lesson in English (according to the Foreign Language TeachgogeS§opaedic Manual, 1988,
p.22) lasts for 50 minutes and the passive concert session for 30 mirhaess 30:50=0.6.
And the second lesson has active concert session of 40 minutes a&siva pancert session
of 25 minutes. That is 25:40=0.625. Golden mean is kept in all parts of the course.
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In order to avoid both monotonous, drowsy or hypnotising learning, and tiring, noisy or
superactive learning, the best measure proves to be the golden proportion, as alechdy
mentioned in the English Manual for Teachers (1988), and in the Bulgarian Manual for
Teachers (p. 59, 1981).

After all, a lasting concern of the teacher is to elaborate an intuitive eétise harmonious
eternal proportions and observe these where possible for him/her. Thus he/she wdréa
of the more harmonious dynamics of the process of learning.

7.SUGGESTOPAEDIA
— WHEN THIS TERM APPEARED FOR THE FIRST TIME

For 40 years Suggestopaedia has created problems and questions for people all over the
world who wish to learn the true meaning of the term. | published this term forghinfie
in Bulgarian in 1966 (Suggestopaedia — a way to hypermnesia in learning, NarodmaProsv
magazine, 1966, 6, 23-41). | applied this term in English in 1967 (Suggestopaedia and
memory, Proceedings of the International Psychosomatic Week, Rome, 1967, 535-539). With
the publishing of this new term | unwillingly created many hardships for mgisek there
wasn'’t a traditional stable meaning, which meant i had to explain it alhtiee After the
publishing of the primary research | didn’t have the opportunity until now to explain in a
more understandable way the very true meaning of the term. Now | will do iy lgeplain
something more.

8. THE ORIGIN OF SUGGESTOPAEDIA.
THE RESERVE CAPACITIES OF MIND AND BRAIN

In my continuous psychotherapeutic activity | was able to discovemiduay patients of mine
were above average in their capabilities exceeding thecgations regarding the potential of
human personality. | was primarily interested in non-hypnotic or ewerclinical wakeful
suggestive impact i.e. in everyday communicative suggestion theskmgird for which is to
offer, to propose. So | “suggedbut you are free to choos&his means, not only what but
how to propose so that for you this should be the most acceptable and thatgrahnd the
anticipated phenomenon will occur. But this should not be a kind of dshgiorAdequate
orchestration is required to involve the paraconscious with periphereéptens and
affective stimuli.The communication is holistic

A. EARLY EXPERIMENTS
WITH RESERVE CAPACITIES OF MIND AND BRAIN IN MEDICINE

On this background, a series of medical experiments were pedofwithout hypnosis or
dictating and dominating clinical suggestion). The majority of thegerements were

communicated in the medical press. With this communicative suggessowe call it,

sometimes resembling classical art and the placebo effectomducted a group of
experiments which pleased us and astonished our colleagues, fongbesments proved
successful. These experiments were gradually expanded into atlos &s well but

primarily in education.

| will make an attempt to expose comprehensibly even for thedayhe very essence from
my 50 years of experience in the field of suggestology and 4€s yieathe field of

23



Suggestopaedia. | will share the evolution of my thoughts regardingsbeses (the unused
potential capacity) of the brain and mind for learning through suggedia that | have
developed, and now recently already through Desuggestopaedia.

It is not clinical suggestion in its all non-hypnotic versions anc dges hypnosis in the
process of learning with its pseudosecrecy that | was it¢erés either in the past or at
presentThe reserves (not used potential capacity) of human brain and mind, and theoways
reach these reserves safely, were and still are my great dream

| have always considered that metaphorically speaking we huanafallen angels, locked
up gods, hypnotised soutkat have believed in our restricted humblendssl we have
resigned ourselves to. iThis is because any transgression of the sociohypnotically sedges
range of human capacity is penalised. The history of many ggebplk documented the age-
old tradition of massacring the gifted people who stand higher thanctirapatriots. For
example, there is a legend that ancient Bulgarians two or titwesand years ago killed the
most gifted individuals because they believed that this was #ne tv send them as
ambassadors to Tangra, their god (they had only one god). In more tietes)t methods
have been refined. Direct killing is not applied but it is a well-kmd&ect how most geniuses
live and die in poverty and oblivion for they cannot (and some of thebaply do not want
to) combine “heaven and earth”. Maybe this is the reason &rwhen | encounter an
exceptional young talent, to feel joy and pity at the same.tiMany people do not
understand why | say so often, “Oh, he/she is an exceptional taleotry!’.sBut things
could be changed. Can you imagine? All at once, talents are notsofifjentrigues, not any
stranger and incomprehensible, not rudely used and outcasts of societyngot... You
might say, “Those are stories for children. When will people besmteumane? How will
they change?” And you would be right, tragically rigBtit | had a dreamAnd this dream
incessantly whispered, talked and shouted to me, “There is a methaal,ishe form of
communication for “locked up gods” and for “hypnotized souls who have believeheir
humbleness”. There is one! There is one!” This method, this foroomimunication will
change things. If this happens we all will learn and develop nfaster and in a more
creative way... and with joy. Then talents will not be so far futmmWe will understand and
accept them, and maybe some of us will also be seen to be gifted people.

| will not further elaborate my thoughts because you might lsatywe are really entering a
world of fairytales. But listen to what once happened to me. | suddenky presentortune
had decided to give me a great presédmbugh | did not deserve such attention.

And here is the present: In my psychotherapeutic work | had oneeyanteresting case. In
1955 a patient of mine, who was an arch welder attending evening higbl stasses, told

me “Doctor, now | have to go to the evening class. We were giy@em to learn by heart
but I didn’'t even open the textbook. If they ask me to recite ithwilterrible.” | asked him,

“Did you hear the poem in class?” “Oh, yes”, he answered, “we elabotavegther with the

teacher”. | told him very calmly, “Don’t worry. If you have heard the poem onge in class,

it is in your subconsciousness. Don'’t refuse to talk. Start witHitsteword that comes to

your mind”. And he went out. The next day he came to my office eenylarated and said,
“What did you do? It was a miracle. | was asked to recite thenpbied and to my surprise
| recited the whole of it without any mistake”. As confirmatiedinowed me his mark book
with an excellent mark.

| myself did not know what had happened the day before. | thought that | might have made
involuntarily suggestions for refreshing his memory. | communicated Hgeicdulgarian
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(Suggestology, 1971, p.20) and also in the USA (Suggestology and Outlines of
Suggestopaedia, 1977, p.12). | neither hypnotised him nor made any attempts with non-
hypnotic clinical suggestion. | just had a calm friendly talk with him. | was ooedi of what

| was telling him. | was really convinced. | recently had had severairés on the matters of
spontaneous unconscious memory and in a medical journal in Bulgaria (Contemporary
Medicine, 9, 1955) | even risked publishing an article on these “miracles” wherevieelnet
(p.74) 1 wrote, “And we will certainly be amazed if we realise that, wdnidsving our

attention selectively to phenomena which we are interested in at the moment, oiousonsc
mind has not missed some quite insignificant and unimportant things — especiallgfiew
encounter these things — like the number of stairs we climb every day, the numbell of sm
panes of glass of which the window of the study is made, the number of hooks in the coat-
stand in the hall, the number of buttons on the clothing of people around us, etc. it should be
underlined that these phenomena have nothing in common with Freud’s unconscious.”

Thus according to my theoretical anticipations (expressed pagral quite cautiously in my
lectures and articles) and in my modest experimental exyperiat that time, |1 had this
present — this hope that my dream was not groundless. | sharedienttsf “there is a safe
non-hypnotic way to the enormous potential capacities for accelerdaé@monious
development that are locked within us. Some were glad togethemeitout others looked at
me quite sadly. Later | understood why. They loved me and piteetbnthe complicated and
hard life that was in store for me. But they didn’t know that | accepted it gladly

This case was in fact only “one bird”. And as the saying goes, satalow does not make
the spring”. Examinations had to be performed.

| repeated this later purposefully with other people who had to tdkeuliiexaminations.
The results weren’t so dramatically high but always someip®siésults were to be seen. In
fact, | could not repeat exactly the same spontaneous staterafndyike the first time. And
that of course, reflected in the new smallest peculiaritiesyofbehaviour that | could not
notice. This time | interpreted the positive results with involyntam-hypnotic suggestions.
But now, after many years of investigations, | think that thé ¢mse was a result of a quite
normal, spontaneous, desuggestive communication. | made no attempt to entberage
patient emotionally. There was nothing in my intonation and overall balrathat could
resemble a suggestive process. We talked calmly and imdlfri&ay, even without special
involvement on my part. The communicative method for liberation of thedbm potential
capacities in the course of education and development had begun qgbilg wigh
domination of the desuggestive component in the desuggestive-suggestives.pRgeto
reach experimentally, theoretically and practically thelfimeost appropriate version turned
out to be a very slow process. Thousands of persons, adults and studerd asre
examined.

From the first case in 1955%he qift of fortune, till the elaboration of certain methods, thoug
they were not perfecten years elapseith intensive experimental work. | had the opportunity
for such an activity in my spare time at the clinic wheveotked and later in my working
hours at the Institute for Postgraduate Qualification of Plamssciand at the Bulgarian
Academy of Sciences.

In modern scientific psychotherapy, whose historical origins deriwa £soteric practices,
the tapping and stimulating of man’s reserve capacities lieslynaithin the sphere of
treatment for neurotic and psychosomatic diseases. But in proceedinghe treatment,
considerable additional and identical reserve capacities may Iéased. This happens
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sometimes ira clinically provoked state of hypnosss an example of this we can take the
hypnotic”supernatural” recollection of forgotten or only vaguely perceived events alsasel
the evoked changes in the sympathetic nervous system, in metabolism, nutrition etc

Hypnotic experimentation is of limited significance. It cannotibed on a large scale for the
purpose of developing man’s personalifpe personality’s subordinated positionhypnosis
and itsweakened volitional self-contralhe problem of man’susceptibility to hypnosighe
legal restrictions on hypnosisand a number of other factors make it contra-indicabeckpt
in hospital

The attempts of some psychologists to replace some psychotherapdatims with
psychological ones, such as expectancy, motivation, attitude amgh,seid thus explain
those cases where the tapping partly of the personalisésue capacities is manifested in a
not quite clear state in this field, have proved very useful indedubrary experiments
have shown, however, that these psychological terms cannot compégtielger the complex
psychotherapeutical concepts.

The works of Barber T.X. (1962, 24, 286-299), Barber T.X. and P.D. Parker (1964, 69, 499-
504), Barber T.X. (1965b, 21, 19-25), Barber T. X. (1965a, 70, 132-154), ; Barber T. X., N. P.
Spanos and J. F. Chaves, 1974) are of particular interest. By giskgntdivating
instructions they achieve results similar to those obtained in hypridswever, they do not
admit that, by using the same means some sleeplike modifisati consciousness, similar to
psychogenic derangements, may also arise.

But even in J.Charcot’s time hypnosis as a state used tods#ield at the Salpetriere under
hysterical derangements of consciousness.

The question of man’s reserve capacities and their accelerated harmonious deneismihn
special importance. That is why we went through the literature of sonmenasources and
also of some sources of historically later ages where such mattersiseussed. We
compared these data with data obtained in present day experiments in the spheenof hum
reserves in order to see whether there were any common psycho-physiohagicanisms.
Besides this research, we organised a number of experiments. In our case itevas thos
experiments which dealt with men’s paraconscious activities and hisegesgracities by
clinical hypnosis that were of importance. We had been carrying out thesemeysifor a
period of 10 years (before the Suggestology Research Institute was lesthinlid966).

These experiments can be grouped as follows:

1. Graded changes in sympathetic reactivityaccordance with the “depth” of hypnosis
suggested (as far as we can speak about “depth”) (Lozanov G., 1955, 9, io. 71
these experiments an automatic rise and fall in blood pressurebsgasved, the
degree of the rise and fall depending on the suggested “depth” of hg/phlbsisame
holds true for the pulse rate and other vegetative indices.

2. Graded changes in the latent period of motor reactiassociative time and the
character of the answers — changes which are in accordatiteth®i suggested
“deeper” or “shallower” hypnosis (Lozanov G., V. Bakalska and kawetl957,r. I,

p. 567). The relations between the mean values of these physioliagicak remain
constant and are in accordance with the relations between thesmlifignades of
hypnotic “depth”.

3. Searching for the optimal hypnotic “depth” for the spontaneous agpeaofa model
of schizophrenia— katatone-stupor syndrome and stereotype movements . This
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spontaneous appearance (as a result of the hypnotic “depth”) bizagwenia-like
syndrome proves that A. Bostroem’s clinical observations and higf belat
stereotypes run nonverbally are correct (Bostroem A, Bd, Ideaieine Teil 1l, 1936).
4. Hypnotic age regressiomnd the possibility of a spontaneous, reliable and non-
simulated manifestation of unconscious past functional levels of patgdhakzanov
G., 1959, 9, p. 1095; 1963, 16, 7, p. 781; 1964, 17, 2, p. 201; Lozanov G., Deviations
from Herring’'s law of the movements of the eyeballs, Bulletinthe Physiology
Institute, Bulgarian Academy of Sciences, 1966, vol.X, p. 47; Lozanov G., 1971, s.
133-142). On the background of the hypnotic “play” there arise momentsabf r
regression to past functional levels in some activities. Neatoaophysiological
forms of activities are blocked and old ones are manifested. (Oeahsnassociated
eyeball movements with regression to the age of a new-born akmyhandwriting
and drawings very much resembling, when compared later, the hangwn old
letters written in childhood and old drawings.)
Some degree afmall recollectiorunder hypnosis (Lozanov G., 1955, 9, p. 71).
Biochemical changes blood and urine (Lozanov G., 1955, 9, p. 71).
A lastinghypnotherapeutical healing effaotcases of psychosomatic diseases.
Minor surgical operationperformed painlessly and with no bleeding while the patient
is in a state of hypnosis.

© N O

In some of the experiments a number of objective laws were demaweasand afterwards
these laws were taken into consideration in the development obonoemt of the tapping of
human reserve capacities without resorting to hypnosis. For iestdme experiments in
which we were able to observe graded changes both in the vegetatitigity and the latent
period of motor reaction, the associative time, and the nature ahtiveers. They suggested
to us that the nervous system has a tendency towards unconscious algimidmisation in
the communicative process and a corresponding adaptational reprograatreveyy level.
These experiments and those of the spontaneously appearing modehizmplsrenia
(syndrome of catatonia) and at times the surprisingly preggeduction of past activitieis
hypnotic age regression showed tha}:“fothing is lost” of past life experiencdy)(not only
conscious but also unconscious perceptions are presem)edhe( reproduction of past
activities is realised by emotionally associating thererdomplex of stereotypes of the past
levels with the self-consciousness of the actual time and placegibbal past level “drawn
up” to the actual time, carries with it an enormous amount of infldmabout its separate
elements. Now attention can be drawn to the latthr.  nsuspected “reminiscences” and
manifold variants of model of future normal and pathological reactiodsdevelopments are
stored in the unconscious form of mental activity.

The prospects opened by the hypnotic experiments are, howevegniitance only for
laboratory work in a clinic. In mass practice, as we have alreaid, hypnosis is inapplicable.
Thus we have to look for ways of tapping and developing man’s eesapacities with the
aid of suggestion in a normal waking state without hypnosis. foatad in some literary
sources show that it is possible to obtain this phenomenon without gadughhthe phase of
manipulative suggested sleep. Hypnosis, as a sleeplike psychogeinig geitonsciousness
is an unstable state.
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B. Tender, non-manipulative, communicative
Suggestion

During my research of hypnosis in my early years as a @hygsi came upon some literature
about the negative impact of hypnosis. At that time | had alreadynaulated my own
experience. So | stopped any further experiments with hypnasigjuekly and strenuously
started searching for a soft, non-traumatic and tender method ofbetukin the field of
psychotherapy and for the research of the supposed reservesiohthe was not interested
in the clinical suggestion without hypnosis either, because ohgsrative character, which
put restrictions to the personality. In my search | came to dheept of a soft and tender
communicative suggestion with which the patient had the right and fretedomoose, accept
or reject the suggestion of the physician or the experimentaton. &tender suggestion is
hard to accept as a suggestion, but the terminology in this filed is rather limited.

Suggestion in its mild, tender and non-manipulative variant that wesws&ommunicative
factor, which to some extent can change the state of mind andaeice and in collaboration
with the patient. From this standpoint we researched the possibdittbat suggestion in a
normal waking stateboth in psychotherapeutical treatment and laboratory experimentation.
We researched:

1. The possibilities of provoking and curing allergic reactions ofttigen-antibody type
with the respective biochemical changes and neurovegetativevitga¢t.ozanov G.,
M.Markov und P.Kirchev, 1962, Band 8, heft 1, s.40) by suggestion in a wakiteg ¥e
wrote: “An attack of urticaria is described, provoked by suggestianawaking state. The
attack is accompanied by alteration in the reactivity of theta&ge nervous system and also
with alteration in the histaminous and cholinesterous activity.”

2. A suggestively non-manipulatively obtained difference in the size of the tws pdipiie
eyes (Lozanov GE. Sharankov, I. Petrov, and A. Atanasov, 1968, p. 47).

r b

Provoked and resolved difference in the size of the eye pupils not by
means of hypnosis or dictating clinical suggestions but through calm,
tender, everyday communicative suggestion.

3. Suggestive, non-manipulative and non-hypnotic hypermnesia (Lozanov G., 1968, 6, p. 23;
Lozanov G., 1967, p. 535; Lozanov G., 1971).
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4. Suggestive, non-hypnotic anaesthesia and abdominal surgical opeaatied cut with
tender suggestive anaesthesia and accomplished with the additieatbefess bleeding and
of a shortened convalescent period (Lozanov G., 1971; Lozanov G., 1967, p. 339).

| t
|
Painless 50-minute operation of inguinal hernia with
reduced blood loss and accelerated healing in a 50-year-old
man without hypnosis and through calm, tender communicative
suggestion.

5. A common suggestive basis of all psychotherapeutical methods withatethedements
of “placebo” effects in them and enhancement of psychotherapeefieats by using our
“integral psychotherapy” (Lozanov G., 1971; Lozanov G., 1967, p. 529; Lozanov G., 1968, p.
221).

6. Common suggestive basis of the hypermnesic results of hypndmedyn¢v G., 1968, 6,
p. 23; Lozanov G., 1971).

7. Suggestive intellectual activation and hyper creativity (Lozanov G., 1971).

8. “The symptom of the scales” — the autosuggestive linking of twdpsgmatic illnesses
in a mutual-balance system — one requiring a special psychothecaggutbach (Lozanov G.,
1968, p. 47).

9. Suggestive control of neurovegetative, trophic, endocrine, inflammatatyother
syndromes, not only in cases of psychosomatic diseases, but dsusénof organic ones
(Lozanov G.E. Sharankov, I. Petrov, and A. Atanasov, 1968, p. 47).

This research under the conditions of mild, tender, non-manipulative and communicative
suggestion without inducing a state of hypnosis has shown as has the similahresetrer
authors, that most chaotic “hypnotic phenomena” can be brought about not chaotically,
systematically and usefully without hypnosis. It was especially impidida us to establish

the fact that under the conditions of scientific organisation of the suggestive and
autosuggestive factors, control and self-control of a number of psychological anctcsomati
functions can be achieved. The personality of a physician, his/her attitudeoofpromised

love towards the human being in general, the inner freedom of the patient, the cortoept of t
power of placebo, the knowledge of the capacities of paraconsciousness, and application of
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the golden proportion in communication are important factors which will prevent fiem t
development of a tendency for manipulative suggestion at times.

C. EARLY TEACHING EXPERIMENTS

WITH THE RESERVES OF MIND

Our research in the field of non-hypnotic suggestion confirmed ourompthat suggestion
can be used successfully not only in medical practice but aleachihg. It can have its place

in all spheres of activity where the highly developed human persomabit decisive factor.

For example, a wide and still unexplored field is the organisatipnoaoluction processes. But
we ourselves have directed our efforts mainly to the field of psSyereqpy and pedagogy.
First, however, we had to try to formulate the concepts, the objeletive aims of and
prospects for this scientific trend, which we called “Suggesyobigd Suggestopaedia”. A
detailed description of the experimental material and our thealredasons for founding this
science are to be found in the book “Suggestology...”(1971, 1978). The additiona
development throughout the past 30 years is presented in this book.

Conditions for experiments to improve memorisation by creatingasaie, tender suggestive
atmosphere in groups already formed to study foreign languageswtprovided until 1964,
in the Department of Psychiatry of the Postgraduate Mednstitute (ISUL). From these
experiments we obtained the expected high memorization results.

Description of the experiment: At Sofia University a group of teeem students had evening
classes in French after work. The students were aged 25 to 6QmAer of them were
prestigious persons. There were physicians, pedagogues, sci@mdstsuperior officials at
the Ministry of Education. If the experiment proved unsuccessfulvibald prevent any
further experiments, but if it proved successful it would be rebéorta expect a good
opportunity for future work in the field. | was so convinced in the posdiveome of the
experiment that | decided to carry it out. | asked the studedtthair teacher how many new
words they had per day. The answer was 20 to 30 words. | toldttfa¢nhey would be able
to memorise 1000 new words with my method. However, that did not mastenng the
language yet. They would have to learn grammar afterwards, ecopyir speaking skills, etc.
They responded slightly jokingly in spite of my high prestige aphgsician. But the
university teacher Ivanka Dimitrova took my words seriously. Alt being, mimics,
intonation, unguided, spontaneous and ideomotoric movements radiated, even inighgrcepti
to herself, deep conviction that the experiment would be a big suandsof great use to the
students. Finally, they all agreed to take part in the experifhbay chose 1000 words in the
textbook crossing a word in advance if they knew it, receiving froin téscher a new one.
So all of them had 1000 words altogether. That procedure took a whyl®nldhe next day
with the same deep confidence the teacher simply read the vediaigirfig my instructions.
From time to time she slightly intoned her voice in order to avadatony, which might
evoke hypnosis. That was by all means to be avoided. There was no ptaysd, nor
instructions for relaxation were given to the students. As sdntkeostudents had 2 or 3
words more she did read them as well.

The following were the final results of the written tests on the 1000 words giverhto eac
student in one study session:
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|A.K. -- aged 53, a physician at the Government Hospital. | 100%
|B.P. — aged 26, a planner at the rare metals Enterprise | 98%
B.G. — aged 38, an architect at the Chamber of Commerce | 97%
V.M. — aged 46, an advisor to the Ministry of Education | 98%
V.M. - aged 36, a chemical engineer at the Research and Desigaténefitthe 100%
Electrical Industry

G.D. - aged 60, chief engineer at the science and TechnicgfeE’mStat%%
Committee

L.T. — aged 25, a judge 1100%

|P.V. — aged 48, a senior research associate at the Pedagogy institute | 100%
|R.V. — aged 40, a chemical engineer at the Higher Institute of Mining and Gedﬂﬂj&a

|R.T. —aged 41, an employee at the Pedagogy Institute | 100%
|R.D. —aged 42, an employee at the Pedagogy Institute | 100%
H.I. — aged 29, an accountant at Sofia Airport | 100%
H.B. - _aged 40, an employee at the Transptathinery State Econom 94%
Association

|Y.K. —aged 42, an engineer at the Science and Technical progress Statet€®d198%

The first experiment with the memorisation of 1000 new French words in session.
Average number of memorized words: 98.08%+7.39%

Consequently the average memorisation of the given 1000 words was 98.08%w§ lcas,
assume with p=0.95 that this figure will not fall below 90.69% under the same conditions.

It was obvious that those convincing results of such a representative group promised a
possible development.

This was only a memorisation experiment. On the basis of thealtsr¢he methodology of
tender suggestion in teaching will be developing.

My discoveries in the field of mental reserves soon became faribesState Pedagogy
Research Institute was informed of them. The Board of theutestihen took a decision to
begin experimenting immediately under their supervision.

In the summer of 1965 a research group was formed at the StizigoBg Research Institute
for the study of problems arising in teaching foreign langsi&dyethe suggestopaedic system.
The group was set up under a joint ordinance Nr. 2541 of 26 June, 1965, igstiexl b
Minister of National Education and Minister of Public Health and @dbfelfare. It took the
research group very little time to get organised. In Novembereo$dime year experimental
suggestopaedic French and English courses began.

There were 75 students divided up into 6 groups, 3 experimental and 3 gootqos. Each

lecturer taught two groups / an experimental and a control groumftenehe other the same
evening. The experimental groups started immediately with thgestopaedic system in so
far as it was developed at that time, but the control groups, altitbagrstudied the same
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material, were taught by conventional methods. The students in thelogmoups did not
know the nature the nature of the experiment and were surprisétebyreat volume of
material they were given. They decided to show what they coulddio@ to get behind in
learning the material. A competitive atmosphere was thusecreBy the eighth day, however,
it became impossible for them to keep up with the groups which taeght by suggestive
methods. They were visibly tired, on the verge of a nervous breakdownpratested
insistently against the unbearable burden of the program. At the tgamn the experimental
groups were advancing rapidly, they were in excellent spirits, and learnedter@ahwithout
feeling any strain. A short time before the control groups rdfticego on with the course,
written tests were given to check the amount of material oniead. The tests showed the
learning peak the control groups reached after which they were uttaldéarn any new
material. Then the control groups began to be trained by the sog@edic system. They had
a feeling of relief immediately when the lessons wevergito them in the same way as the
experimental groups. After being given desuggestive-suggestivengathie control groups
caught up and attained the same level as the experimental oaesh&end of the course a
number of the nervous complaints (headache, insomnia, depression, ity)tadiich some
students had at the start, disappeared.

Taking into consideration the exceptional results obtained duringimeal teaching by
the suggestopaedic method, as well as the recommendations ofséerdReGroup, which
observed and controlled the experiment, the Scientific Council of ¢ésedRch Institute of
Pedagogy in the Ministry of National Education suggested higatwio ministries should set
up a Suggestopaedia Research Section.

As the work of the Suggestopaedia section of the State PedagsgprBh Institute grew,
some of its research went beyond the scope of this Institutee &inamber of people were
involved in the experiment the results could not be kept secret.ultneat public of Bulgaria
became interested. Interest was also shown in Suggestopaedia icooihteies. Our success
attracted due attention and conditions were created for our fuekearch work. On"6
October 1966, the first State Suggestology Research Centredstetindependent life.
Television filmed an educational programme in which 15 respectecnstiz scientists,
politicians, public workers etc. — confirmed the amazing resuta their participation in my
experiments.

The incredible results provoked the interest of the Ministry of &filut and the Ministry of
Health as well as the President of the Republic. A seriedmtfol courses were initiated,
always with incredibly good results. The tumult rose and this ledsigniicant expansion of
experimental work. Meanwhile the methods were continuously improved. Margjons
were tested. Dozens of books were written. Journalists from all treemworld came.
Everyone saw some version of the experiment and made a deb&ionkept‘the secret”.
Thus, without my knowledge, some of the most inconceivable versions announcegeas
were distributed all over the world. Journalists or non-erudite tesdinem their aptitude to
simplify the methods or reduce these methods to certain technjeggve answers to some
of these claims below:

1. First of all, hypnosis was explicitly rejectebecause | already had considerable
experience at the clinic, and the reference from serious awtbaisst hypnosis was
accumulating and well-known. It was also well-known that anthods using “order”,
“guidance”, “monotonous intonation”, and “monotonous rhythm” might cause
hypnosis and provoke in this way a series of psychogenic diseasesl o reduced
creativity, lack of will, or automatic subordination.
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2. Any link or resemblance withILP (Neuro-Linguistic Programmingyvhich appeared
much later than Suggestopaedia, wgsctedbecause any programming results from
dictation and manipulation that, similar to hypnosis, suppress perseadbm. On
the contrary, we provoke deprogramming from pathological progrartisctieg our
capacities. This becomes especially clear in the newest dewwioprof
Suggestopaedia — i.e. in Desuggestopaedia when the traineesotugebisee or can
even take the initiative in the process of education.

3. We have never experimented witlreathing exercise’and“visualization exercises”
or “guided fantasy”because these could principally lead to hypnosis being at the same
time a too primitive manipulation lacking any knowledge at all.

Guided breathing exercises. Some people
used to believe that there was a breathing
rhythm, which enhanced memory.

The way some people imagine a future easy
training by mysterious equipment
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Guided relaxation (this is one of the methods
to induce hypnosis).

Some people explained the effectiveness of
Suggestopedia by a special diet and magic
pills.

“Guided imagery” (which really is one of the
methods to induce hypnosis).

Some hold the opinion that the secret lies only
in the music programs, which activate the
right cerebral hemisphere as well.

4. Some authors wrote that we uselining chairs That this was the reason for our great
results. This statement is even ridiculously primitive, apart foeing so far from the
truth.

5. The two women journalists who described Suggestopaedisuger learning
present an amount of false data, which only confuse readers. Mqréoess data
bear nothing from the new development of Suggestopaedia.

6. Many other techniques were specified in these publications assanréor the great
results, for example, usirfglpha waves” of the brain, isolatetslow baroque” music,
“selling tapes” etc. However, our investigations took a different course. We exdmine
peripheral perceptions, the unconscious, and affective stimuli. Butofirsll the
teacher’'s personality with their objectives, expectations anduspidevelopment.
These did and still do underly communicative suggestion (not clisiggiestion or
hypnotic impact). In this connection we examined the methods to sapeh memory,
which should be an integral part of super creativiégr practical purposes the matter

34



of their orchestration was studied, i.e. how to introducsic, songs, gamesd also
what should be thkigh prestigeof the teacher etc. The dozens of persons pretending
to have command of the so-called secret of Suggestopaedia bedatine @iore
aggressive. That is why we introduced a system for certifyiageachers we trained.
Thus anyone can prove whether his or her knowledge is real.

Dear reader, | hope that you will not take for granted each arg pwint | will set forth here.
| hope that on the basis of your own professional background and expeymnwilltry and
verify them for yourselves

9. WRONG APPROACH IN TRYING TO MEMORISE
DIFFERENT THINGS IN LIFE

We often complain of difficulties in memorising (not in understandingreativity — very
curious). And the more difficult the study material, the more inapjaiaty we try to
memorise it. What do we do?

1. We repeat the material as often as possible — sometimes ataugtjrmes by copying
it again and again;

2. For the purposes of memorising we select small, difficult, ananimgless parts in
isolation from the context;
3. We place the material to be memorised in the centre of our ioaesess and

attention

4. We neglect our motivation, fatigue, and mental state.
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Many more wrong approaches are used in an attempt todtilitemorisation. However, a
great amount of evidence points to the significantly higher potential of human yésnder
certain circumstances this higher potential is not limited t@xipected 10-20% improvement
in comparison with the accepted average capacity but it cam ogac 200-300%. In science,
the term for this superior memory is hypermnesia, not supermem@®it has been recently
referred to in some publications. The “super” reminds us of “Superaraah’as in anything
that smacks of pure advertising, provokes distrust.

10. CHAOTIC AND TRANSITORY HYPERMNESIA IN CLINICS

Increased memory — sometimes up to the level of hypermnesialmoalohically observed as
a very rare, transitory, chaotic and non-obligatory, and a pragtivailuseable symptom in
the course of the following diseases:

1. Epilepsy: independent of the main process causing the diseaseittyehanges of
consciousness and a clear syndrome of ecmnesia (from the Gkéekntl “mneme”
= remembrance; i.e. simultaneous playing and remembering)

2. Schizophrenia: most often in cases of neurosis-like early stdgbee disorder, with
auxiliary chaotic ecmnestic symptoms.

3. Hysteria: in the presence of hysterical seizures with psychocatbapieriences of
striking detail of a psychotraumatic situation.

4. Brain tumours: with symptoms ranging from psychiatric to neurological.

5. Infectious brain diseases: with symptoms ranging from psychiatric tological.

6. Oligophrenia: many cases have been reported. Most famous are dhdabe
oligophrenics Inodi and Diamandi (Shipkovensky, 1954).

7. Brain damage.

8. Some types of brain surgery, for example the interventions perfdmgn®d Penfield
(1952), etc.

9. Many drugs for strengthening memory, but with non-guaranteeceffields. A whole
branch of pharmacology exists but it will probably remain withe timits of
experimental pharmacology. Among the variety of chemical compound®dtand
partially administered in the psychopharmacology of training andang we should
mention a few as an illustrative sample (ginseng and centrophe(©xiGuirgea,
1973, 1982; C. Giurgea, M. Salama, 1978); catecholaminergic drugs (Lte SHui
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Davis, 1981); amphetamine, caffeine, mesocarb (E. B. Arushanian, U. @3By,
1978); methylphenidate (R. M. Knights, G.S. Hinton, 1969); orotic acid (HthMat
et al., 1978); and many others).

10.Some cases of poisoning with narcotic intoxication etc.

Considerable increase in chaotic memory potential can be observedrarety with
psychological techniques (guided fantasies, some forms of guidedhtimgitmantras, tantras,
etc.) when the users, or their trainers are not familiar Wwahfundamentals of psychotherapy,
clinical suggestion and clinical hypnosis, and mix these two fieldewever, such
hypermnesic phenomena are transitory and of no practical use.

At this point it is interesting to note that some monotonous, prolongedisese restricting
personal freedom lead to moments of veiled consciousness, automatic rsatimrdand
hysteria-like ecmnestic syndromes, which are in fact chdotger-remembrances. Such
activities could include exposure to many hours of aggressiveggzen the contrary,
continuously and monotonously watching a TV screen, creating conditions for monoideatism

It is well-known also that there are cases of normal heagltdgple who under ordinary
conditions show very high memory potential without any special eSoith is, for example,
the case of A.R. Luria’s (1968) patient Shereshevsky, often idedcand discussed in
literature. We also announced two similar cases: the Indian YogaaBlahe Bulgarian K.M.
(1978).
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In science and art, there are also people with such a gift. dftest they do not discuss the
matter, nor realise their talent. Well-known, for example, ist#s® of Toscanini who, in just
one day, learnt by heart an entire new opera, which he had to conduct.

All the cases mentioned so far show beyond any doubt that incrgmdedtial for
memorizing does exist. Even hypermnesia exists, i.e. memanyficigtly exceeding the
estimated probability. In most cases, however, this memory isttngnand very often bears
the characteristics of ecmnesia, i.e. hyper-remembrances #seicase with abreactive
psychotherapeutic methods or certain changes in consciousness lthesso it can be used
only within the framework of psychotherapy, but not in the course ohtimal training
process.

Furthermore, until 40 years ago, there was no evidence that acsigthyf increased potential
for memorisation, up to hypermnesia, existed in every individual and t@uprovoked and
used in the course of common educational praatitteout any noxious side effects.

With the aim of solving this problem, a number of experiments havegdestarmed — mainly
during various hypnotic states. However, the results are not encourdgpgrmnesia cannot
always be invoked in hypnosis. Moreover, the hypnotic state itself aaldsnber of dangers
and can cause damage that will be discussed later. Notwithstaheliolgar contraindications,
some teachers (we believe that they were not aware oftisatvere doing) have organised
training by means of hypnosis at various institutions.

In order to avoid hypnosis some authors have tried to draw on the reserves of memgry duri
sleep. They cited the experience in ancient practices in Egypt, as wedltasiple traditions

of other cultures, when enormous passages were memorised in states whidimat the t
resembled sleep but in our opinion, were hypnosis. A practical stimulus for the devalopme
of sleep-learning came from the doctoral thesis of the St. Petersburggmysid. Svydosht
(1962) and later from the work of Kiev linguist L.A. Bliznichenko (1966). A number of
courses were organised for learning a foreign language during sleepatintehconferences
were held, mainly in France. However, the advertised great results did not Bneve
dominant commanding position of the teacher regarding the sleeping pupils dltbeate
process of training from its most inherent features: the emotional synchithiry thhe normal
human and training communication. This method gradually faded away.
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In March, 1965 we performed experiments with this method (1978, S.151) applied in a high
school by T.1., a Russian teacher. At that time, the method Wed ttze Hypnopedic method.
The results of the experiments discussed in detail in our aforementioned workleldaol

the following two explicit conclusions:

1. During training under this method, sleep turns into hypnosis; and
2. Suggestion, soft communicative suggestion in a normal state odinggilis in itself
sufficient to improve memory, and neither sleep nor hypnosis is needed.

Some early experiments in using muscle relaxation and autogenous trRieider( E.G., S.S.
Libikh, 1967) as a means of increasing memorisation failed to proveckaiens to efficiency
and harmlessness in ordinary practice. Furthermore, the manrteiofimplementation
suggests a possible occurrence of hypnotic states. These exsnmere conducted after the
methods of Suggestopaedia were first reported. They proved that Suggeéstopaen in its
earliest phases, was not a method of muscle relaxation, asauntnys tried to present it
later.

In the search for methods designed for ordinary practicepdtential of clinical suggestion
was also used. Clinical suggestion is, to a great extent, conditiancshgubordinating, i.e.
limiting personal freedom. Moreover, it programs the personfiitystereotypic and non-
creative answers. Although the experimental subject is conscimsg influences resemble
hypnosis.

After studying all the possibilities described above, our experimental work tedtus notion
of non-clinical, non-programming and non-dominant suggestion. Everydayfliierices are
organised in full awareness of the psychological process, freediofortm others about their
decisions and search for creative solutions. Here it is importamote that significant
hypermnesia was achieved for the first time by all trar(@&hough to various degrees with
the individual group members). This indicates that the potential abilities of Swnpéty, the
brain and the mind reserves can be utilised by every individual, proti@edppropriate
methods are used.
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Thus, the issue of the existence of a significantly increased @btlEmtmemorising, which
can be applied in ordinary practice, including at school, was reduagdlymto the
specification of the methods and, most important, to the training of trainers.

We must stress again that this is not only a matter of a new significaaiuie® of memory
but also of creativity and overall personal development.

11. SUGGESTION — (COMMUNICATIVE) AS AN ART AND IN ART

Like the science of suggestion, suggestology is in an unfavourableopodia begin with,
the attempt to found a science on a phenomenon which, for more than g,ceasubeen
defined in quite different ways and subjected to keen discussion ttzaseat the attention of
both scientists and laymen who hold preconceived ideas about suggaptaoinfrom that,
our standpoint that suggestion is a universal communicative factor \plagh its part in
every moment of our lives, though not always in an organised mannecatagliits
significance. That is why it is extremely important thay experimental work on the subject
should be based on theoretical clarity and the exact meaning tdrthe with which it is
operated should be precisely defined. There are many definitiaghe térm “suggestion”. In
different languages these definitions have different nuances #e icase with the term
“love” which is an essential part of our definition of suggestion. Duthe lack of a more
suitable word for this psychic phenomena, for now, we called the fvayggestion used by
us “communicative suggestion”. And under the word “love” we understand Idkie tmuman
being in general. The way of suggestion that we accept is rkersiticere, friendly releasing,
deblocking former psychotraumas and restrictions due to mutual trusfresegtbm. This
friendly help is accepted with trust and love on all levels chlgintuitive, subconscious and
even spiritual. This can reveal the personality’s universatwvesmpacities and stimulate its
creativity. A visual representation of suggestion is [@ot. is art not the greatest form of
suggestion?

As mentioned, there are many definitions of suggestion. Even defingtuaging suggestion
with hypnosis. And we must not associate it with the dozens of aefimifor the very old
understanding of suggestion only as a dictate, command, subordination attesidror
sometimes this is one of the methods to have hypnosis. But isnibffuignce and impact
such a command, if it turns us into hypnotised slaves or robots?

What about the influence and impact of nature, of the mother, of the belogedf the child,
of classical art etc? Of course, the enormous range of continuotrsldinfluences and
impacts has communicative and informative functions.

In any meeting, in any conversation, simultaneously with the lbgité reasonable side of
communication, we communicate consciously but most often unconsciously and intuitively by
means of verbal intonation, numerous body movements, significant itigriicaand verbal
metaphors, through energetic fluctuations and countless known or unkndoss.f&ut we
communicate not only when we meet. Even while sleeping we comnririftaugh the
influence and the reactions of the air, energies, noises, detams the list is infinite. The
spirit, the soul and the body continuously experience influences aridoghese influences
in order to develop or vice versa, to suffer or degrade. Nobody and gnathime universe is
absolutely isolated. All is interacting. But the infinitely ioaus forms of interaction are in fact
infinitely various forms of communication. Thus, art is also one ofethiesms of
communication. The scientific image or idea requires understandirig W@ artistic one
requires not only understanding but also the experience of theygegrdewas more than 24
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centuries ago when Plato and Aristotle stated that art has a profound impactsamaley
and society It is because art as a communicative phenomenon not only influencaksdout
provokes additional rich associations related to the specific ngfahoontent. It should be
emphasised that art might influence the whole personality — gdleictual development,
mnemonic resources, emotional background and volitional tendencies.

On page 76 of the psychotherapy manual (1963) while | was still ardbefore | had started
dealing with Suggestopaedia, | wrote about suggestive therapy fugimghatural factors,
such as “the regenerating effect of nature, the freshharsun, the silence of woods, the
grandeur of tree tops and the endlessness of horizons”. On page 78 bixsaggestion and
music, “Music has been wused for curing purposes ever sinceenandimes.
Homer...... Democritus....etc. And now? ”

The intellectual impact of art could be continuous or brief dependirtheostrength of its
communicative and suggestive influence and consequent logical procedeimgver, the
potential of art should not be absolutised. Its use in practice depandsseries of other
factors, which will be discussed hereatfter.

The aesthetic perception of certain creative work is alwagengganied by suggestive
influence. Suggestion always takes part. One of its forms —tbypapiritual resonance —
was very carefully explored in detail by the aesthetes aetideof 18" century and at the
beginning of 28 century as an aesthetic reaction in contact with art. In #ss suggestion
could be accepted as communicative process in which the content psyaine is transferred
into another immediately through this empathy. It is realised freuently by the emotions,
peripheral perceptions and the expectancy of a respected anceradither in the course of
learning. In the case of art it is realised through the sap@hanisms directly from the stage
or indirectly through artistic work (music, paintings, architeet literature). The
communicative relation is realised through the artistic wortaaas the author has skilfully
put his/her ideas in it. A number of authors seek methods of greater impact.

Thus, in his letter to Theo, Van Gogh wrote about the “suggestive{létiers 517, 523) or
about the relations between colour and Wagner's music (letter S28)gestive colour, he
wrote, has a magic influence like the stars in deep blue heas@d). (Not only is artistic
work capable of such influence but so are its components — colourses inh music, etc.
Like in life, single tones or hues might provoke different reactiamsn combined in various
ways. The tones of lion’s roar or its colour in the jungle might prowokeaction which other
peaceful animals with the same colour or pitch do not invoke. Thieeiseason why some
artful predators (and humans as well!) try to imitate. Howewarponly the components of an
artistic work of some kind have suggestive impact but so does tlgeainteork. It exerts its
influence by its form and content. Aesthetic suggestions ar@tadctgether with the purely
suggestive ones, and both are inseparable. But what we are maesit@den, and of special
significance for Desuggestopaediathe need of man for more and more similar impacts
These are in fact interactions. A great number of these itima@re unconscious. A feeling
of pleasure and spiritual growth is the most common experience.thiemeed of aesthetic
delight is satisfied. We use such a suggestion in desuggestion. Anadikally differs from
commanding, automatising and hypnotising suggestions. Only the word sartiee That is
why we say that we use communicative interactions as inicdhsst, andSuggestopaedia
itself uses this art and is a pedagogic form of art as.well

The classical painting art, which is most often used in suggestopaedic textbooks, earbodies
artistic concept of that which is global with its components, nollstration of the separate
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objects. The principle: global-partial, partial-global is bestneplified by means of the
classical painting art, i.e. an illustration in textbooks. Thestithted individual objects in
traditional pedagogy are separated from the whole and the prio€iglebal-partial, partial-
global is violated. Not all objects cited in the texts have beemphfied in a classical
painting. However, the latter suggests the global direction. Inwhis the whole and the
component can be really absorbed simultaneously.

12. WHAT HYPNOSIS ACTUALLY IS.
TYPES OF HUMAN COMMUNICATION

In our opinion there are four types of human communication relatiripetgoroblem of
suggestion, namely:

1. Free communicatior without, of course, any possibility to avoid the variety of the
natural influences we experience all the time, consciously or not.

2. Directed but non-manipulative communicatiein a free organisation of the
numerous natural impact factors such as art, prestige, para realizeptioers,
emotional background, etc. while preserving the freedom of personal choice: to
suggest=to offer, to propose.

3. Clinical suggestion- partially manipulative communication with elements of
suggestive dissociation of personality.

4. Hypnosis- manipulative communication accompanied by an almost complete loss of
self-control, with a profound and most frequently long-lasting change of pétgona

This classification of communication is also made from the viewpdiqtersonal freedom
and development. It is clear that hypnosis pertains to the fourth wgeh is the most
perturbing one. This type of communication (hypnosis) as well ashttee type (clinical

suggestion) may be applied only in a clinical environment, with patieitih strictly defined
clinical indications.

The third and fourth types of communication could also occur intentionally or accidentally
outside the clinic in various cases. Since we are concerned here with the padcess we
shall restrict ourselves to consideration of the situations that are creatmddoccur mainly
in that field. You can consider for yourselves the other domains of human communication
where such cases could occur. Therefore, the next question is:

13. WHEN DOES HYPNOSIS OCCUR?

There are a number of methods in hypnotising. Our task here is not to train hypnotists but
rather to indicate to teachers some of the most essential mechanisms fimgilgpaosis.

This will help them not to provoke hypnosis but to guard themselves from inducing it
inadvertently.

One of the oldest methods still applied to this day consists of the following: an &uthora

person suggests a sleep-like state using a firm and sometimes sofyeberaphatic in both
cases,
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starting from a sensation of warmth and relaxation in the entire bodygdidisd relaxation

is intended to make the subject lose touch with any sensation of the surrounding environment.
Most often, it is commanded directly or only prompted that “everything happenays | s

The voice of the hypnotist is to some extent cryptic, inferring that a miielready taking

place. Suggestions such as “Your legs are heavy and warm, your arms arendeasyna,

your neck is flabby, your eyelids are heavy and closing, you are sound aslespairi valid

till the end of the hypnotic séance.

Another method, which is very frequently applied is the methapiiofed imageryWith this
method, a hypnotist enjoying prestige up to authoritarianism tells the subjetax and

listen to what is narrated to him. For example, “You are on top of a mountain, theisungis r
you can feel the whiffs of pleasant fresh air... Everything is happeningsjlisiag” (this can
be said directly or merely inferred) etc. It is possible not to suggestiyliaesieep-like state
but automatic subordination is already taking effect. Subsequent action depends on the
objective of the hypnotist’. There is also the methodwfled breathing exercisegth

similar mechanisms of influence.

The following methods are also reportednfusing suggestior{suggesting mutually
contradicted statesjeep-like breathingthe hypnotist breathes as if falling asleep, and the
hypnotised subject imitates him/her intentionally or unintentionattyyoring (the aim is
affective synchrony by a mirror-like imitation of all actions of the hymsatisubject, who is
unaware of the factyonditioning(use of unconscious associations with elements of a
formerly used complex of hypnotising stimuliirect brutal suggestion for hypnotic sle@p
hypnotising command is uttered unexpectedly for the hypnotised subjectptonous
rhythmic stimulilwhen the sleep-like state caused by this monotony is used for additional
hypnotic suggestionsjixation of attentioron an object, sensation or idea (when distracted
attention is used for hypnotic suggestions); various forngsiioled and dictated meditations
(where in meditation the teacher, the guru, directly guides the mental protiessiggestions
about what is happening or what is being experienced, very often using monotonous music or
speaking in a mysterious voic@garco-hypnosigwhere drugs are used for the purpose of
reaching a sleep-like state on the background of which hypnotising suggestions@retna
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What are theommon mechanisnad these and dozens of other variations of hypnotising
methods?

1. A prestigious (verging on authoritarian) hypnotist capable of modulating hisitoe
and behaviour.

2. Decreased self-control due to complete trust and (most frequeothpliance, fatigue,
relaxation, distracted or decreased attention, monoideatism or a-ideaitisathar
similar states of the hypnotised subject.

The methods related to mirroring, conditioning and other similar techniques nouerity
commence subliminally but eventually subside back to the aforementioned tworuhsic a
mutually related mechanisms.

It is quite clear that all methods employing the mechanisms of “guided” cated” states of
mind use in fact hypnosis or at least the induction into hypnosis. At their best, they use the
third type of communication (clinical suggestion), which cannot be recommended far use i
the training process. Both types of communicatm@miCal suggestion and hypno¥isan

occur not only within the numerous variations of so céditedelerative learning”and

“super learning” where“guided” techniquesare used buh ordinary school practicas well.
That is why we advise the teachers to be careful with authoritativenessmantbny at

school.

To our great surprise, today hypnosis is applied everywhere and by everybddg. Wimna

now | would like to introduce to you the publications of some of the most outstanding and
well-known doctors and psychologists specialising in the field of hypnosis, wbd end
discuss their experimental and clinical observations on the subject.

14. WHAT DANGERS DOES HYPNOSIS ENTAIL?

There are hundreds of research reports on the positive effdogpradsis in patients suffering
from various diseases. Many of these results were confirmedriwork with patients at the
psychiatric clinic. We have also done a great deal of therapmdiexperimental work at the
clinics of internal diseases, dermatology and allergology. Withpatients from these three
clinics we used mainly non-hypnotic clinical suggestion, which shewese features with
hypnosis.

The potential of hypnosis and clinical suggestion to influence theseonfr neurotic or
psychosomatic diseases is well established. It is also siadblithat hypnosis can have
beneficial effects on some somatic diseases and not only on thenofgical symptoms. It

has been established that it is possible to achieve anesthesmslingery or childbirth. It is
doctors who should decidehether to use hypnosis or not, bearing in mind its side effects
These problems do not pertain to teachers, hence they will notdusske here. The great
experimental potential of hypnosis will not be discussed here eitleso concerns only the
medical professionHere, we just want to assure you that hypnosis exists. So does clinical
suggestion. The teacher should be aware of them, know when and how they occunjdand av
them.The teacher must possess some knowledge of these matters legalisevorks with
people who are always experiencing some state of mind. The re$uhg training and
educational process largely depend of these states. To some thé¢enbrk of the teacher
with people in different states of mind also affects the health and developmemntaddra

As already mentioned many teachers resort to hypnotising temwjiintentionally or not. So
let us now refer tthe dangers of hypnosis
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It is a common belief (especially among laymen) that hypnosis is al#leegtate or that it is
some kind of suggestion. Neither concept reflects the truth. It is true thatretpsaritly the
hypnotised subject looks like a person half asleep, in a so-called trance, bar¢heases
when such an impression does not occur. W.S. Kroger and W.D. Felzer (1976) wrote that,
“hypnosis is an induction of conviction or programmed faith”. They added: “This is what
differentiates hypnosis from forceful suggestion and persuasion. The latteiotvilcsen
resistance, whereas hypnosis allows faith-laden suggestions to peedaaecritically” (p.17).
This idea is very close to the truth. It should only be added that the hypnotised suiméct is
only uncritical; his/her entire personality, in both its realised and unrealizetibfus)ds

under the influence of the hypnotist. M.H. Erickson (1976), the eminent American gpeciali
in hypnosis, wrote quite explicitly, “I cannot ask for permission to do somethingnioetr

while she is in trance... You must be careful to protect the integrity of the petganal not
exploit the trance state” (p.13). There are no guarantees that this recortiomeoidis.

Erickson is observed everywhere and by everybody.

Another internationally recognized American specialist in the field of hypnad\.
Weitzenhoffer, in his most recent two-volume book, “The Practice of Hypnosis” (1989),
devoted a special chapter to “Dangers of Hypnotism” (p.24-27) where he wroteg ‘arker
dangers in the use of hypnotism. Some are quite obvious and | think it is absurd to deny their
existence as certain well-known clinicians did in the past, even when facedtuih a
evidence to the contrary”. He reported a series of cases of damage and danmgm®rrectly
implanted posthypnotic suggestions. He warned especially against damadyed tofji
improperly trained clinicians and, above all, by imposter hypnotists, hypnothsraipast
hypnotechnicians.

The eminent author of autogenous training I.H. Schultz (1935) recatledsuch case. It
referred to hystericablindnesswhich occurred following a hypnotic séance performed by a
lay relative and which lasted for 14 years. After a greatqgddrer life had passed in blindness,
a specialist physician succeeded in terminating the inflicted condition.

In another book entitledDamaged Health Following Hypnosis(1954), I.H. Schultz
compiled publications by more thab0 authorsreporting negative impacts on health
following hypnosis and abuse of the hypnotic state, and discussededheed legal
safeguards. He performed his own studiedlauniversity clinicsas well as in many other
hospitals. In just a couple of years of research he gathered dataabdQ0 impairments of
health following hypnosis.

H.Rosen H. (1960) took a very critical position on the problem of misapphcand abuses
of hypnosis. He cited (p.143) the “Report on Medical Use of Hypnd4i858) of the
American Medical Associationvhich reads, “the utilization of hypnotic techniques for
therapeutic purposes should be restricted to individuals who are quhlifieackground and
training to fulfil all the necessary criteria that are reegiifor a full diagnosis of the illness
which is to be treated”.

P.F.D. Seitz (1953), H. Rosen and L.H. Bartemeier (1961), B. Teitel (1961), R.M. Brickner
and L.S. Kubie (1936) and many other authors pointed out the noxious effect of
unprofessionally performed hypnosis. E.R. Hilgard (1965) wrote, “Without exaggetfating
dangers, there appears to be justification for discouraging amateur hygmbsine use of
hypnosis for entertainment purposes” (p.66).

The dangers of hypnosis do not consist only of the damaggatth thesubordinate position
of the hypnotised subject and tlduses by imposter hypnotidtsit also of the marked
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tendency for increasinglgasier reoccurrence of hypnosisllowing its initial induction.
Having been hypnotised once, the subject is more apt to subsequent siyphisshas been
repeatedly confirmed in the specialised literature sinceagbing of the research studies at
the turn of the century up to these days (Binet A. and C. Fere, 1888;B, 1899, Bernheim
H., 1902; Forel A., 1907; Bramwell J.M., 1913; Hull C.L., 1968; Hilgard E.R., 1965;
Weitzenhoffer A.M. and B.M. Sjoberg, 1961, and others). Today this increapingss to
hypnosis following the first séance is an ordinary clinicadt.f Subjects who have been
hypnotised once show increased alacrity to new hypnoses not onlgtiorréb their original
hypnotist but also to any other hypnotist even remotely resenthinfirst one. We observed
a number of such cases in the early years of our therapeutic@rddtis was one of the first
symptoms that caused us considerably to restrict hypnotherapy at the pycliat.

We began therapeutic work mainly by means of clinical suggestions partially
manipulative, with preserved capacity for self-control. Thihés major difference between
clinical suggestion and hypnosis. It can be applied at the clinicraotre freedom but it is not
suitable for the purposes of the learning process. Even in a cknghauld not stay too long
on this kind of suggestion, but pass as fast as possible on to our non-miamsipulat
communicative suggestion. When we began to develop Suggestopaedia by means of
manipulative suggestion, i.e. totally preserving personal freedom ofeclitm suggest=to
offer, to propose), it was important for us to monitor what happens with clinical slgdegsti
This type of suggestibility exists in everyone as an aptnessapofing degree. The
experiments we performed with 236 students trained in foreign langumgeseans of
Suggestopaedia (1978) showed thbical suggestibility significantly decreases after the
training course (p. 221)This phenomenon was contradictory to all earlier research on clinical
suggestibility, which was usually reported as increasing witttipea Nevertheless, we were
especially pleased with our findings since they proved that tliedégpe of communication,
directed non-manipulative suggestion, had been used. This opened a great dpgdorttire
activation of the unused potential of the brain/mind without the noxidestef hypnosis or
clinical suggestion.

In our opinion, adverse effects on personality are also caused byposwbility for
posthypnotic suggestions to persist over the course of many yeatsadMBree cases when
the posthypnotic suggestions lasted for more th@ryears This means that thBypnotic
impact on personality is very persistefthis continuous dissociation of the personality
cannot be beneficial to the latter, of course, because those hypaggestions are like an
alien entity in the patient’s psyche.

Laymen usually argue that hypnosis weakens volition. This has not doeginmed in
research experiments. The increased tendency for easier indottiypnosis, however,
could be assumed to represent a weakening of willpower in the seasseakening of the
power to exhibit resistance.

The possibility to use hypnosis as a means of increasing memory is oftenetidouss is

never stated whether such a memory could be used in a creativéheag.are a number

of publications on the creative potential of hypnosis, with a positiitece. One of the

most active proponents of this idea is W.L. Raikov (1969a and 1969b). Hebieat a
suggest to hypnotised subjects that they were great artistsydewtlj they began to paint
very well. However, it is not reported what happened after the hypndghy not
reproduce hypnotically a hundred or a thousand great artists? Bésiglest known what

these people could paint in the absence of hypnosis, just through support and
encouragement. And the most important thing is whether they could naekendently
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and creatively, i.e. create new styles, produce new theoriég meav discoveries etc. Or
perhaps they could only play a game, in order to satisfy the wiheothypnotist? Our
experiments confirm that hypnosis does not only fail to develop neativarecapabilities
but it restricts the existing ones as well. At first glasgstematically hypnotised subjects
do not appear to exhibit any difference from their personalitiésrdodrypnosis. They
succeed in discharging their everyday duties. They even takeitibéve. But there are no
genuine novelties in their initiative. They expect all new dessito be taken by the
hypnotists. It is easier that way, some readers will proksdly In the experiments of A.M.
Weitzenhoffer and B.M. Sjoberg (1961), the hypnotised subjects sahéyabave left all
creative work to the hypnotist. The authors report: “One of the nmbstesting and
perhaps significant distinctions our best waking performers madedetcarrying out
waking and hypnotic suggestions was that in the first case thetp Hadrk” very hard in
order to bring about the desired results, whereas once hypnotised thewtding —
instead it was the hypnotist who ‘did all the work” (p. 218).

Despite all the dangers of hypnosis indicated above, many sgisciatganised very
meticulously and with professional care experiments with theo&mpplying hypnosis in the
training process. W.B. Ziegenfuss (1962), L. Uhr (1958), E.A. Betts (1957),ntbrose
(1961) etc. observed good results with the application of hypnosis. TarkeB(1965) also
conducted experiments in this field. However, due to his original thedmout the nature of
hypnosis, he found that the experiments were not successful becahedawk of control of
the critical variables. From the point of view of the theoriesogiitive behaviour and on the
basis of a series of experiments he concluded that the samts oesild be achieved through
instructions substantiating the task with solid motivation.

The ideas of T.X. Barber expressed in a series of experimauiéitations such as Barber
T.X. (1965a), T.X. Barber and P.D. Parker (1964) etc. provide a possibilithernystify
hypnosis; this view approaches to a certain extent our own conceptladsuggestive basis
of so called hypnotic miracles. It would be interesting to consider a study oppiieagon of
hypnosis in the training process conducted by S. Krippner (1966). He edaxigerimental
work to improve the reading skills of 49 primary and secondary schddtexi The parents
of 9 of them wished their children to be trained by means of hypn8amificant
improvement was achieved in both groups but the percentage was mgiher group of
hypnotised children. However, the author asked himself whether #mssmat due to the
additional attention paid to those children. He wrote, “Finally tihemo assurance that the
same techniques, carried out without formal trance induction, would not gradeced
similar results” (p. 262). But the author does not write what happethe twill of the person
hypnotised many times. It is known that they become more and maegpsbke to dictating
suggestions often without being aware of it. Be careful when you ooimate with
individuals who have been hypnotised before. There is always the ipystilat somebody
suggests that they do something bad to you and they carry it out.

15. RELAXATION

Indeed, at the beginning of our experimental work we allowed #weets to relax in their
chairs while the teacher was reading the training programh.w® have never conducted
guided relaxation where the teacher dictates the traineestserss the way a hypnotic
séance is most commonly conducted. The teacher is not a phyaiciazannot involve the
health and the personality of the trainees who have come to him/her to be trained.
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Relaxation, if it is not guided and dictated during its conduct, hasalf & favourable impact
on mental and somatic functions. At the same

time, there is evidence that relaxation serves as an auto suggessverhte placebo effect.
In our experiments with hundreds of patients and later on with studeiai®ign languages,
we repeatedly observed this phenomenon. Some authors have also repulaéedisdings.
One such article was published by W.S. Agras, M. Horne and C.BorTEéyd82). They
organized experimental treatment with relaxation for patientiersuj from high blood
pressure. A group of 30 subjects was divided into two. Half of therpsitwere told that a
favourable effect would occur as soon as the first séance wasaetechplhe other group was
told that the result would come after some time. Despite théasiralaxation procedure for
both groups, the first group really achieved an immediate efieat,had been suggested to
them. It appeared that the suggested expectations had definitegnecegd the result in both
groups.

This example shows that relaxation has no independent impact antheéhekxpectations
formed through suggestion or in some other manner can play a significant role.

If relaxation, being a state in itself, is the basis and catiegpermnesia, then the thousands
of relaxed people | saw lying in the streets of Calcuttat inage had enormous memory and
hence speak foreign languages. Apart from that, the pathologseas eehich, as | noted
earlier, could demonstrate temporary hypermnesia, should hamdrbetates of relaxation.
Clearly enough, they were in fact far from such states. Tlaeee people in whose
electroencephalograms alpha waves prevail in their day-tinvtyacs well. These alpha
waves are most often accounted for by states of relaxation. Sogie pgo not exhibit
increased memory potential either. Therefore, some other misgh# added to relaxation.
This can be anticipation, suggestion, faith, mentality attitude &is. Seems to be the only
way to explain the high efficiency of relaxation observed withtageryoga techniques,
insofar as such results have been documented and proved.

In our authentic suggestopaedic courses, where hypermnesia anciegtsity have been

proved, relaxation manifests itself in the form of calmness. $tate is produced by the
overall organisation of the learning process and is maintaingtebyeal outcomes, which
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each student can assess for oneself. The organisation of sucting fpaocess and the role of
the trainer are a matter of training.

Since relaxation in its own right cannot produce hypermnesia, acd guided relaxation is
normally an introduction to hypnosis, as has been noted not only by ogrbelvalso by a
number of other physicians, then we should be looking for other waydise titie potential
capacities of the brain in ordinary practice. As mentioned eavlie have arrived at the
conclusion that the second type of communication should be used, thatded guon-
manipulative, non-clinical, real-life suggestion, which we have ctertaed by the following
clarification: to suggest = to offer, to propose. It is on the hasikis pedagogic suggestion
that we have built suggestopedia.

16. PLACEBO

The most common suggestions in experiments with regpectancyvalues are the
Hawthorneeffect, well-known in the USA. (Roethlisberger F.J. and W.J. Dicksa8Q), and
the Pygmalion-in-the-classroomffect (Rosenthal R. and L. Jacobson, 1968). The Hawthorne
effect refers to experiments conducted in the Hawthorne WorkseofAbstern Electric
Company located in the Chicago area. At the end of the 20s numerousnexpe were
conducted there to investigate the effect of various changes enthloyment conditions on
employee performance. It was found that changes themselves rradspecific beneficial
effect on the performance of the employees. This effect tudsuded to the expectation that
every change leads to improved conditions. The Pygmalion-in-the-classftexnis due to
the expectations of the teachers that they have been givers afctaied and clever pupils to
work with. Such classes achieve better results because of a nufnatffects in the behaviour
of the teachers who have raised positive expectations.

The placebo is known to the general public as “the white lie of décmdren a neutral
substance is given to the patient and he is informed that thisasyeeffective drug. Most
often, good therapeutic results are achieved. In fact, things argatosimple. There are
numerous studies and publications on the issue.

The placebo has been used mainly as an element of psychothevegly as for maintaining
the respected position of the physician (Shapiro A.K. 1960, Liberman 1962, $£4962),
etc. Till the middle of the last century the placebo waatedl mainly to the temporary and
isolated effect of “magical pills”. A.K. Shapiro (1961) proposed a l@oauerpretation of
the placebo which coincides with our own view about the non-specific infgaots in any
communication: therapeutic, professional, everyday life etc. Haetethe placebo as a factor
for the therapeutic effect of any medical procedure despitetitesic characteristics. These
effects on the overall environment, for example of the aesthetid®iclinic and the entire
behaviour of the medical staff in the therapeutic process are present agdalhe influential
in the process of training. Teachers may not be aware of thieutaali stimuli during training
have an impact on its effectiveness. Therefore the high levektietics from the first till the
last moment of the course is a permanent methodological reguiteém Suggestopaedia.
Most frequently these signals are incorporated unconsciously thrdwghperipheral
perceptions and the paraconsciousness but their elimination is im@o3$its is to a great
extent, the content of our practical classes in teacher training.

In order to realise how strong this influence is we must balifanwith the research
publications on this issue. The placebo has been found to have an infareacs organ,
system, or function. For example, a placebo has beneficial effegain (Beecher H.K.,
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1955), peptic ulcer (Backman H., H. Kalliola, G. Ostling, 1960), high blocbspre
(Grenfell R.F., A.H. Briggs, W.C. Holland, 1963), angina pectoris g@mam E.A., S.
Wolfson, R. Gorlin, 1969; Benson H. and D.P. McCallie 1979), rheumatoid @rtfirraut
E.F., E.W. Passarelli, 1957)).

The placebo effect is effective at the psychiatric clinicethsA positive impact has been
reported on a number of psychiatric disorders, such as depressese(Malitz S., M.Kanzler,
1971); anxiety and tension (Uhlenhuth E.H., A.Canter, J.O.Neustadt et al. Basfe H.R.,
1971). Schizophrenic patients have also been influenced positively totaan cextent
(Hankoff L.D., D.M. Engelhardt, N.Freedman, 1960).

The placebo effect is used not only within the framework of psych@yreitashares certain
common features with some forms of supportive psychotherapy (RosénthaD. Frank,
1964).

All research data clearly show that the key to the effyeof the placebo effect is the
physician with his/her profound belief in the efficacy of the thgraaccompanied by
stimulating affective relations and mutual trust with the paigitouston W.R., 1938;
Wheatley D., 1967; Fischer H.K., 1956; Bogdanov M.D., C.R. Nichols, R.F. Klein, 1965 etc).

Detailed information on the stimulating significance of the pdaceffect is given by H.
Benson and M.D. Epstein (1975), as well as by L. White, B. TurskyGEd Schwartz
(1985).

The reference cited here is only a small part of theatilee available on the matter. Teachers
should be aware that such literature exists, and that phenomené#hdikplacebo, the
Hawthorne effecand thePygmalion effecalso exist and have a great potential for impact. As
mentioned earlier, their involvement in any communicative processdsoidable and we
should take them into consideration. Yet whether a system of training clantasgng effect
should be built on such a base is another issue.

However, in Suggestopaedia a significdifterence regarding the resujtthe generarends

and themethodexists. In Suggestopaedia the expectancy is directed tpotbatial of the
personality, and together with its results and the unexpected pdsitm@duct this potential
was unknown as individual and collective potential befSugggestopaedia makes sense only
when it is directed to the potential of personality (3 to 5 times quicker ared Essning with

a positive by-product expressed in a favourable health impamuatton of social conflicts
and problems of the students etc.). Another difference of Suggestopmehedthe tutors
have not got false data regarding the students they have been given, but thekdtramy
individual possesses potential uncovered to that mormedtthe third great difference is that
the tutors possess methods specifically designed to that aim.

We can state here that bearing in mindglaeebo effects does not imply their usefulness as
training methods They are transitory, unstable, requiring constant support, and sometime
could produceainexpected negative effects.

That is why any attempts at explaining our suggestopaedic systeamnafg by means of the
placebo effe¢tthe Hawthorne effects, and the Pygmalion effect are far from tie trut
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17. PARACONSCIOUSNESS

Paraconsciousness involves subconsciousness or non-consciousness as ydefinachber
of authors. However it is far broader and larger than that. By pa@cossess we
understand more or less unconscious mental activity. Here we irelaedghing that, for the
given moment, is outside the scope of consciousness. Not all levels of paracoessdave
yet found the place they deserve in suggestopaedic experimentaBubiky uniting them in
one system we ensure that they will be researched in the future. We niustrbewa that the
psychophysiological laws governing the different levels of paracmmseess have much in
common. Paraconsciousness comprises peripheral perceptions, emotionk| different
variants of the unconscious, acquired dispositions (viz. Uznadze’'s setupa iaad
secondary automated processes, the unconscious components of motivaitiode, att
expectancy and needs) and also innate and genetically preidegrmnconscious
dispositions. Here we include the genetically predeterminedatise tendencies, which S.
Freud reduces to dominating aggressiveness, and |.P.Pavlov explaingresirtbéve basis
of the conditioned reflexes. No matter which explanation we adhemgetonust take into
consideration the significance of the instincts as an archatadeederived from philogenesis
and ontogenesis, a heritage, which unconsciously influences the sugdesgtosstions in all
directions. The term paraconsciousness comprises also all non-wgidrabted activities in
their mental reflexion. It also comprises the unconscious autdrements within the limits
of conscious mental activity. When we operate with various concepés, wé read or solve
problems and are, on the whole, consciously concentrating our attention erasrity, we
are not aware of many elementary components which constitute #utigities and are
unconscious for the moment. For example: the ideas which build up notionstténe and
even the words of sentences which we happen to be reading; the ungspsdgments and
premises hidden in the shortened formulas of thinking, as well asottess and symbols.
Paraconsciousness is of paramount importance for suggestopediasébewe make
purposeful use of many of its resources. For example, by meaaswofle variety of
peripheral perceptions we quickly send what is to be memorised tortheéerm memory.
The ease of the acquisition brings about the humanisation of the (papnatess.
Paraconsciousness is a substantial source for development tofitgred lot of interesting
ideas can be hinted at by paraconsciousness. Paraconsciousnesssethbraceonscious
sides of creativity as well as intuition and inspiration.

All these sides of paraconsciousness penetrate each other and take part irgtiestiesu
suggestive process.

18. PERIPHERAL PERCEPTIONS

Peripheral perceptions are part of paraconsciousness. We will anlakef review because
they play an extensive part in our lives and are very easy to temtbrand utilize. Their
organised involvement can be denoted everywhere in Suggestopaedia. xireinety
important to know that they are in fact controllable, although they part of
paraconsciousness. If attention is deliberately directed to theyneinter consciousness and
then one can either accept or reject them. Very often, howevegrcdineenter consciousness
spontaneously as well. It is not only the character of communicatiggestion in
suggestopedia and the teacher’s behaviour that contribute to ttenfre¢ the personality to
choose, but the peripheral perceptions as well. In terms of stremgtiusation, these are
normal supra-threshold stimuli. However, when these stimuli falbiythe scope of
attention and consciousness, which happens all the time, they adoupeoperties of sub
threshold signals. This situation is temporary and dynamic. theemext couple of seconds,
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these signals may again fall within the focus of attention amgaiousness, and then they
will have the effect of any regular signal which is beindised. Peripheral perceptions are
dynamically sub-threshold. They are relevant to the consciouslgipedcstudy program and
significantly enhance its achievement. Our experiments have shbain peripheral
perceptions implement long-term memory. In the moments when tlegoascious, they
contribute to the clarity of the task under study. At the moment when they fladl petiphery
of attention and consciousness, they easily become automatic by cinashsfalling into
the respective functional systems. In our suggestopaedic methedsisav peripheral
perceptions as a complete and extremely important system.rattcal implementation of
this activity is also subject of training for future trainers.

Peripheral perceptions as sub-threshold irritants demonstratéheallrelationships also
exhibited by common sub-threshold stimuli, which are typically quieakwand short.
Peripheral perceptions, however, cannot be subsumed under so-called pasgslueiary
memorization or under incidental learning because these fapnesent conscious activity.
They can be observed quite clearly, but are often neglectedirgs ibvelevant. Peripheral
perceptions dynamically alternate between being realised apdliged, and are relevant to
the programme of study.

Most often, the mechanism of peripheral perceptions is followed by the means atgugge
The means of suggestion can service any of the types of communication describéeerom
communication to hypnosis. Their role is dependent on the level of authoritativeness
requiring, at one extreme, automatic submission, or fully free and unlimited waoation at

the other. Thus, the means of suggestion are in fact intrinsic communicative faetiors.
depends on what for and how they are being used. For example, an intonation can be soft,
warm and non-domineering. Conversely, an intonation can be harsh, peremptory,
manipulative. Every well-educated person, especially if he/she is a testobeld be aware

of these communicative factors, which are most often not conscious enough, yst alwa
present. They could be divided into two groups of non-specific comunicative means.

19. NON-SPECIFIC COMMUNICATIVE MEANS

The first groupcan include: factors of equal bilateral or multilateral comwation such as
the dual planen providing information, and also thetonationandrhythmof speech, which
can be considered also as part of the elements of the dual plamaryppiane and secondary
plane) in the behaviour of the communicating parties.
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The second groupf factors or means of unequal influence on the communicative cesidt
include:the credibility (prestige and reliability) of the source of informatiorfantilisation,

in the sense of increased trust and receptivity while retaiaigtical attitude and self-
control, andpseudo-passivifyin the sense of a calm and relaxed, undisturbed and controlled
activity. Infantilisation is the natural and spontaneous reactiorcemiag information with a

high degree of credibility (reliability). On the other hand, pseudsipag is largely the
expression of good self-discipline, and at the same time a &rrmoncentrative self-
relaxation. Very important for the desuggestive process is theofatet artificial but real
prestige (credibility, reliability).

There are variouypes of prestigeof personality, of sound logic, of the beauty found in great
works of art etc. Here we are interested mainly in the auyhofrithe teacher and that of the
physician.

In most cases, the person receiving the information does not realise thatdpts/ity has
increased because of the increased credibility of the source. He does noanddbett at a
given moment, the informative process has begun to run at a higher level. Ma@ved,
understood and memorised than usual because the source has increased credibility.
Experiments in this sphere were carried out in some comprehensive schools. wvtisdof
from different poems was drawn up. These words were recorded on tape and prederted t
groups of students. One of the groups, selected at random, was later told with firastige
words were from the poetry of the prominent Bulgarian poet P.K. Yavorov, The other group
was not told where the words had been selected from. Then sheets of paper weutedistri
the students asking them to write down the words they remembered. The resultsexam be
in the table No 1.

Table No 1.

Effects of prestige for memorisation

Reproduced Reproduced
words words
Group Informed Number fNumber of| %
subjects words
I Words from 56 532 56.613.24
P.K.Yavorov’s
poetry
Il No author 49 245 30.113.10
specified

The table makes it obvious that there was a considerable ddénerthe number of words
memorised by the two groups. The statistical analysis of the materiad shatthe difference
of memorisation between the two experimental groups is stafistiehable at a guaranteed
probability of over 0.99.

It was especially important that the prestigious source was argwuaicthe end of the
experiment. Consequently, the difference in memorisation was dueonenhancing
acquisition but mainly to enhancing the reproduction after perception.

A great deal more experimental research into the influenpeestige on memorisation has
been carried out and all has given the same results. Thesenexmsrishow that also in
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school prestige plays an important role in memorisation, hence, tmreic effect of
establishing prestigious teachers and methods of teaching. Isuggestopaedic foreign
language courses at the Suggestology Research Institutelehg@ayed by prestige is very
clearly marked. For example, a high percentage of words or pHragesbeen memorised
due to the considerably increased prestige in individual groups. ImahH@guage group,
the meanings of 165 new words were memorised in this way on 15th tAd§&S. The
average percentage of memorisation for the whole group was 96.5 %. Aguaibprhad
classes in the presence of specialists from abroad. From tiiebgginning the factors
creating prestige were intensified. The control tests forntleenorisation of phrases and
words showed an average group memorisation of 96.3%.

In a number of similar experiments on the influence of prestigeratdaasts were held of the
students’ ability to translate from a foreign language into Bulgarrahfram Bulgarian into a
foreign language. In other cases, only the translation of pronounced evosdatences was
recorded. Many times the control tests were in mixed order.ré@s@ts in the different
languages did not differ very much.

It can be assumed, from the work in the suggestopaedic courses and our exdeesearizh
into the role of real prestige in memorisation, that the quawmBtaissessment of
memorisation in the future investigations of this problem will alsppl a quantitative
criterion for the qualities of the teacher. Such a criteriortferteacher can be obtained not
only from the assessment of memorisation but also from a numbehef attivities, and
especially so from the students’ creativity.

It is obvious that there is nothing mysterious or magical about theseygestive/suggestive
factors (means). They are involved, whether we want them to be or not, in anyccative
process (treatment, training etc.). Even when we meet an atapu in the street, we
unintentionally employ unrealised intonations, rhythms, facial expressbehaviour etc.
which add nuances to what we say, strengthening or abating the effect of our words

In the very first manual of psychotherapy published in Bulgari@revhwrote the chapter on
suggestion (1963, p. 49-91), | characterised suggestion as the patesdenirto intuitively
have feelings and take decisions. | wrote, ‘Non-specific psy@aictivity grasps the hidden
meaning of human speech, and creates the intuitive sense of correctness antitplatigilei
words we hear. It is the soil where suggestion grows.’

In my medical practice, | came across a case whemmadyf was facing a divorce only
because the wife had allegedly called a family friend ‘stupidé fiusband argued, “But she
said it with the intonation she used when we were dating!”

It is a well-known fact that the sincerity of a smile canbetfaked since there are facial
muscles which can contract under volition into the grimace of ke sMusculus zigomaticus

is under double control, both conscious and unconscious. Musculus orbicularis, hosvever, i
under unconscious control only, and it cannot be activated by willpowemulate a sincere
smile. We feel this intuitively. Such “markers” exist, iesss, in all means of suggestion and
operate in the field of peripheral perceptions and in paraconsciousiess. il is very
difficult to cover up a lie in front of a listener who has a vdeleloped intuitive feel for the
“sincerity markers”.

The increased use of the above-mentioned unspecific desuggestive/segtpstrs has
been verified experimentally, and it has always produced very gesadts with respect to
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activation of the potential capabilities of the brain/mind, and maaflynemory, in its
capacity for creative utilisation. The results of these experiments haveubelkshed (1978).

The second groupf the suggestive/desuggestive factors (means), particuidalytilisation

and pseudo-passivityis connected with certain dynamic changes in consciousness and

various levels of psychical relaxation. They are also relatéioe dynamic change in many of
the personality characteristics, and are not just isolatessstd they might appear at a first
glance. This has led us to the need to discuss an issue of pariopbrtance in training,
namely the issues of muliple personality.

20. MULTIPLE PERSONALITY

The view that we are a synthesis of a multi personality stieds further clarification.
Commonly used terms include “Multimind”, “Divided Consciousness”, “Diggmn” etc.

We prefer the term “Multi personality” because any chamgesychic activity leads to a
variety of changes in the whole personality, including functions obduy and brain. For
example, an emotion or thought can automatically change the cédrgibmr blood pressure,
respiratory rhythm, metabolism and many other body functions. Itatsm change the
dynamics of brain activity. Electroencephalograms can aetel®r slow down. Beta and
alpha waves can increase or decrease, new parts of the brdbe @mtivated, and so on.
Needless to say, EEG can be connected with changes in tensieati@ctof other functions
of brain activity, yet not with the content of the mind. One can redthem neither the
content of thought, nor that of emotion. Oligophrenics can also exhibit perfectly nde@al E

One and the same emotion or thought changes the overall physical activity astregse
well. It can change the rhythm of physical activity, attitudes,vabtns, readiness for one
activity or another etc. Anything affects everything. Any partévay is indeed a global
activity, because the psychic, brain, and body activity of the whole person change to one
degree or another.
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We will refer to the indivisible unity of the human person as esga@ in psychic, brain, and
body activity as mind/brain activity, assuming that this incluasdy activity as well. Thus,
when we talk about full or partial change of personality using onlyettme “mind”, we will
mean the full or partial change in the person as a whole.

In this case by change of personality we will not mean the makbiichitive aberrations
resulting from, say, alcoholism, schizophrenia, brain poisoning, or lesb@gations caused
by social factors. We will mean only alternative, tempordrgnges occurring most often as a
result of internal psychic relationships of the personalitythefmind. Most often, these can
be provoked by external factors as well, such as strain, stres&fations, psychological
traumas etc.

But they can also be incurred by unknown causes. There are caseshidesn, and
sometimes adults, living in an environment of irresolvable conflethibit different
personality traits in communicating with a different parent,itegdriend etc. In some cases
they have a memory of the differences in their own behavioumdseland thoughts. In other
cases no such memory exists. Their performances in the othes atat engulfed by full
amnesia. This dissociation of the personality, in its lightest $piminherent in each and
every one of us. We have all noticed, for example, how with nectanmunicative contacts
our creative energy is stimulated, inspiration prevails, whilb wailher contacts we might feel
almost dumb. The same is true of moods, and hence of thinking. It is olivadudifferent
emotional states provoke the unfolding of different intellectual geslithen in love, we
think in one way. When depressed, our thoughts are different, we gulg different persons,
ready for a different type of reactions and actions. That iswéhgay that there is an intellect
of love, an intellect of egotism, an intellect of hatred, an extelbf fear, an intellect of hope,
an intellect during and after an encounter with classical arintallect during and after an
encounter with pseudo-art, an intellect in the case of an encourtiegaeitl people and in the
case of an encounter with bad people, an intellect in the caseaf@mmunion with nature
and so on. We are so different, and quite often, should other people poiot wsithow
different we have been, we are surprised and refuse to believe, or we offeragyapol

Such cases of dissociation of the personality have often been abgea suggestopaedic
training courses. A number of adult students, and later also childinem, taking our courses,
have exhibited impressive qualities in acquiring the study raht@tria creative level. They
have studied with inspiration and attained incredibly good results. Outiselecourse,

however, they quickly encountered a block and relapsed into being nsae tggders. This

obvious change of personality brought us to the idea of introducing adaptive coyagsohs
our methodology and to make some additional changes, both for adults and ymlemngsst
and for the teachers. The effect was astounding and we managed to avgjuketbisnegative

dissociation. This is one of the cornerstones in our methodology that tiztuners need to be
trained in.

As a director responsible for the treatment of 350 patients ipspehiatric clinic where |
worked before | embarked on my psychological and pedagogicalchheel many cases of
dissociation of personality. Yet for more than 40 years now, thrédeese cases have been
imprinted in my mind.

Case 1: Ilvan, a 40-year old male, the clinic’s ambulance driver. Extyeocoehmitted to his
work. One night he set a store on fire without any reason whatsoeverg8eibte he did
not remember anything about it. When told about his act, he was in disbleéefotirt heard
all the facts and he was relieved from liability. He then wishedots ¥or the clinic, so as to
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remain under psychiatric supervision for longer. He never did anything wrongh.agai
Throughout his 10 years with us, he retained the continuity of his conscioasukekss full
self-control.

Case2: Manol, a 50-year old male, a patient of the clinic for 10 yearsngtayithe ward for
chronically ill patients, diagnosed with schizophrenia and degradation. Throughout his stay
with us he never spoke a word, we often had to feed him by a probeawemndusly, he
suffered from incontinence. It was in the fall when he developed bronchaprnauie was
obviously dying. All doctors from the clinic gathered for a consultation ardusided to
decide how to proceed. | had to resuscitate him. After we had been fighting hard for his life he
opened his eyes, looked at me with resignation and gratitude in his doveybkjendnose
colour | then saw for the first time and | shall never be ableotget, and spoke calmly,
slowly for the first time in ten years, “Dr. Lozanov, thank you. Nadreecontinue. | am

going home”. And he expired. We all stood there, completely at a loss, ndbdireathe,

not a thought in our heads. We had an elderly doctor on the team, Dr. Shehanova, a
psychiatrist, psychotherapist and a musician, already retired. She was thermlto find
strength and say quietly, yet with strong emotion, “Boys, the soul ofmsjust played its

swan song on a single string”. We all went away silently without saying any comment.

Case 3: Vesselina, a 25-year old female, sent to us by the court fopeh medical opinion.
She got involved with a group of unruly young people without any common propriety. She
participated with them in a number of petty thefts and committed offexgaenst public
order by exhibiting her genitalia in public and calling out vulgar arrogant remadaated
in the detention centre, she behaved properly. Every time she canm®mact with her old
friends, also detained, she would lapse into her vulgar behaviour with thenfancement
officers and try to steal from them. Brought to the clinic she behass well. She did not
remember most of her actions from the past. Under hypnosis sheedeeadlry one of them.
After the psychiatric treatment she regained her memory of what happenecould not
understand how it could have happened. She showed a desire to assist thegtelmiants
with sanitation. On meeting her friends in the clinic she wouldattalk them into changing
their behaviour. She wished to be moved to another clinic, served byritedrom a Catholic
Nunnery, with strict medical care provided by psychiatric doctors.\&s transferred there
and later discharged in a good condition. Monitored for 20 years she did not relapggent
described induced conditions of dissociation and change of personality.

Multiple personality (two, three, or more alternating persomralithas been studied quite
often in hypnotic experiments. However, it is difficult to prove whethese are personalities
existing in the hypnotised subject beforehand or induced under hypnosisxdfople, the
experiments conducted by P.L. Harriman (1942), C. Leuba (1942), H.C. (E24/it) and M.
Bowers and S. Brecher (1955) do not prove any affirmative evidente alssumption that
multiple personalities are not induced. It is especially impottaait most often there is a
continuity of memories, which supports the integrity of personsliteuch incomplete
dissociation of the personality is a fact of everyday emewhat more convincing are the
experiments with age regression under hypnosis, an area in whichweentale some
verification tests (1971, 1978), as we have already mentioned. TRpsengents were
mainly held because of the ecmnesic healing syndrome. But quée tfey led to a
convincing regression of the personality to its previous stages of development.

The ecmnesic syndrome can be observed very clearly in a subgeseegression under

hypnosis. Some scholars (Kraft Ebbing, 1927, Lowenfeld L. 1901, Platonov K. 1957,
Danilevsky V. 1924, Mayorov F. 1950, Mayorov F. and M. Suslova 1952, Suslova M. 1951,
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Stokvis B. 1955, Hilgard E.R. 1965) have carried out research into the question of whether the
changes in the behaviour, speech, handwriting and attitude towardrldemthe time of the
suggested younger age of a subject made them correspondent to what theyweeteavhen

the respective subject was that age. Some rather specifimasehave been employed. P.
Young (1925, 1926, 1940, 1942), using test methods, investigated the intelligence at
suggested younger ages of subjects and then made the same suhjdate a younger age

level in a state of normal wakefulness. He came to the coogldisat intelligence did not
respond to the regressive age, and that regression to an age iwridemgossible. In his
experiments with adults the demonstration of a child’s age withgpndsis gave results
closer to the demonstrated age than in hypnotic regression. M. dimed at similar
conclusions (1951). T. Sarbin (1950), however, repeated Young’'s experimentaiaddHat
Young had not paid sufficient attention to the fact that the deephésgmosis may be of
importance for the results. He found that intellectual regressmater hypnosis is more
convincing than simulated regression in a state of wakefulness. tR. (I849) in an
experiment with age regression in 40 men and 10 women, asked them todawlaf the

week some memorable event had occurred at a suggested age. Téwes desreceived were
amazingly correct. Thus, for example, at the suggested age #8%0of their answers were
correct, at the suggested age of 7 — 82%, and at the age @9 %6- Before and after the
hypnosis when the subjects were asked the same questions, onlyl pexceit of their
answers were correct.

L. Wolberg (1948) obtained regression down to the age of one year. Gairo-Erand M.
Bowrbuch (1948) found the appearance of the Babinsky reflex in suggegtedsion down
to the age of 7 months. R. True and C. Stephenson (1951, 1952) also observesbhatve
the reflex of the soles of the feet in hypnotic regression toatfee of one month. In
experiments with 12 persons E. McCranie and H.B. Crasilnech (1955) fhanadrtly the
volitionally controlled conditioned reflexes disappeared after thgestion of age regression.
L. Le Cron (1956), and K. Platonov (1957) reported spontaneously appearinggiagdol
conditions in suggesting an age when the subjects had actualgresuffrom these
pathological conditions at that age.

As (1962) restored a language (spoken by a subject in childhood, bufolafetten) in
hypnotic age regression. H. Kupfer (1945) observed normal EEG whegrhesed a patient
suffering from epilepsy to the age he was before the diseggmeared. But
electrocephalographic investigations by H. Kupfer (1945), B. Schwadk (1955), L. Ford
and K. Leager (1948), McCranie et al. (1955), and R. True and Stepheitsdrdgroduce
the characteristic features of the suggested age. Varioustregdunctions at a hypnotically
suggested younger age of subjects have also been investigatedvai. ahd J. Haskovec
(1962) investigated the changes in the respiratory and pulse freqasnegll as some
reflexes of early age. They did not find physiological regression of thestdis.

In the literature on this subject several viewpoints have been formed Btafig (1927) and
V. Sreznevsky (1927) hold the view that under the suggestion of a youggyéheaae is an
actual return to the suggested age — a regression of the pigysdna_owenfeld (1901),
Young (1940), J. Horvai and J. Haskovec (1962) find that there is no persoegiigsion
but a more or less successful playing of a role under hypnosis.

J. Stuchlik (1965) compared hypnotic age regression with some psyicablteptures of
dreaming. M. Erickson and L. Kubie (1941) defined two types of regressi one, the
subject recalls and acts past events, and in the other, the saadijeadty returns psychically
and physiologically according to the suggested age. The wholeilenqgedisappears at the
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same time. A. Weitzenhoffer (1953) distinguished three regeesgpes. To the first type
belongs the hypnotized subject who plays a role; to the second, the suige®ally returns
to an earlier functional level; and to the third, the subject whe nsixture of the first two
types. He expressed doubt regarding to what extent there carcdrapdete return to an
earlier functional level. According to him, this would mean losing rapport withygedtist.

The hypnotic state in itself is already a split of the ped#grend is a cultivation of a new,
hypnotic personality, although in many cases no amnesia is observed.

Back in 1889 Pierre Janet wrote about dissociation of the persanaiggiucing for the first
time the term “subconscious”. Alfred Binet (1889, 1890) also talked alamtble
consciousness”, Max Desoir (1890) talked about ‘das Doppel Ich’, Votmiian (1896)
talked about “the Philosophy of the Unconscious”. It was afteofalhese and after many
other authors that Freud emerged, reintroducing the term “subconsasudvierton Prince
(1890) introduced the term *“double personality — co-conscious” and published T
Dissociation of a Personality (1906). B. Sidis published his Studiéfental Dissociation
(1906).

In more modern times, the multiple personality issue in the framewof almost all hypnotic
phenomena was discussed in detail by Ernest Hilgard, the US hyjsholaghis book,
Divided Consciousness: Multiple Controls in Human Thought and Action (197@perR
Ornstein in his book Multimind (1986) explored the issue. He wrotewbatre not single-
minded. A part of ourselves is judging our behaviour. Very often we“géy did | get so
aggravated?” He also believes that “Something learned in onersmadlldoes not mean that
it is learned throughout the mind” (p.75).

All experimental investigation, clinical practice, the chaegstic features of the learning
process and the variety of everyday experiences show that dissoctthe personality,
multipersonality does exist and is a fact of our everydayltifie important to note, however,
that this phenomenon occurs to various degrees. Most often, it is segbriesthe dynamic
and inexplicable change of logic, emotion, or action, while theiragtyt of memory is
retained. Quite often, however, there are states accompanied lightaasnesia. In such
states, the gaps of what has been forgotten are filled in, basedsegaent events and we
find, even without noticing it, some explanation for ourselves, with@lisneg that tiny gaps
have indeed appeared in our memory. These gaps can sometimesmgmdicant and we
realise that something has happened to our memory and often do not leemdpvéhy we
have changed our attitude and behaviour with respect to a givetiositughese cases are
much rarer, yet there can be cases of complete and deep forgetfuklated to a complete
change of personality. This occurs in certain clinical cases.

We have all had a number of cases when we could not understand ourebtaviour,
although it may not always contradict the basis of our personality.

For example, not long ago, | noticed thatad acted illogicallyfrom the viewpoint of a
common-sense mind, yet | adopted the viewpoint of another mind without too much analysing.
In a store in Anacortes, WA, | had to pay with a one-hundred-dollaMéien | pulled the

bill out of my wallet | had the feeling | was holding two biigick together. It felt thicker

than it should have. | tried to separate them by rubbing my fingehsnei success. And
instead of persisting with some more definite effort, just tkergure | was not handing out

two bills, | felt tense and decided the whole thing was stupid... amtleved why | was
wasting my time on this. So | handed over the bill. Back at thd hatmembered the
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awkward and mutually exclusive duality in my attitude to the enatttook another bill out

and found that it was thinner, indeed. | had given the salesperson double the amount of the bill
due to switching into another state and another opposite attitude witlaoitg any
reasonable grounds to do so.

Such situations of spontaneous changes of mind without knowing why or hovwdbery
have been shared with me by friends, patients and students. The peiis that this is not a
matter of a conscious change of opinion and attitude. The mechanisms are unconscious.

Our research of extreme, almost clinical cases and of purely cliasas las shown that this

is a matter of duality or a multitude of personalities, which are not even aware ahother.
Research has shown that in some cases the overall functionality level of thehbodgs.
Psychosomatic and neurotic disorders of one of the minds do not exist with the other mind,
and vice versa.

Similarly, enhanced learning of an area of study with one aiihds is not attainable by the
other.

Each mind is basically a psychological state or as mentionédrea psycho-physiological
state. For us, for our suggestopaedic/desuggestopaedic methodologiekedgronf the
theoretical and practical aspects of this issue is extremglgrtant, since we need to use the
most appropriate state, i.e. the most appropriate mind. The numbesefrthnds, from the
slightest to complete dissociation, is infinitely vast. In training our traiwe show them how
to discover the appropriate mind, how to provoke it in subsequent training ant helate
knowledge from one mind to all forms of different minds.

Trainers should also be trained in ways of causing this mind toibag¢\their will, the mind
that also makes their teaching most efficient. In the past, stats tended to be associated
mainly with the degree of relaxation. But that has proven to be wsinge the level of
relaxation is a quantitative factor: deeper or more supdrfe@xation. Every mind is a new
guality, a new consciousness, a new personality.

During the first decade of our research we found that the dtasdagation (of course, not
guided or directed by the teacher) was not stationary, not focathyt particular level. This
was to be expected, since there is no biological or psycholayst#m which is static and
not oscillating. Naturally, everything in the universe oscilladst we are talking about a
particular biological and psychological system. The vibrant leve¢lakation, mainly on an
arhythmical level, made it impossible to embed it at the redjiflepth” during teaching.
That is why we temporarily introduced the notion of “oscillating cpsy relaxant
methodology”. Teaching itself undertook vibrant intonation and, in general, clfatosy
behaviour on the part of the trainer. Then, by conducting psycholagichphysiological
research on hundreds of trainees, we found that every levebgétien is characterised by a
distinct style of functioning of the personality. What we observedeavarious levels was, in
fact, the manifestation of a more or less distinct persondlhg. different manifestations
occur not only in terms of emotions, but also in terms of the wahioking, and in the
overall system of values, attitudes, motivations, the acquisitiarewf knowledge etc. The
continuity of memory and consciousness were maintained, and foe#isatrthe subjects did
not realise that they were undergoing certain changes. It bedaarethat each level of
psycho relaxation or, if we were to use another term, each levajilaince, was, so to say, a
different calling card of another variant of the personality.
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This conclusion was further reconfirmed after we conducted a sdriether experiments
with groups of subjects of various ages in different situations. Teisarrived at the

conclusion that the success of training should be sought not at vésais of psycho

relaxation, but rather with suitable variants of the personaldayufes. Training remained
oscillating but was considerably enriched. Now, we were lookinghfostitable personality
variant while retaining the continuity of memory and consciousnessvékke able to observe
quite clearly the different variants of the personality undegdatiillness, anxiety, joy etc. At
the same time we were looking for the personality we need in trdacilitate an accelerated
acquisition of the study material.

In this respect, the choice of new names and new biographies by the foreigagastudents
acquired a new psychological and physiological meaning for us. Not only did thesraide

behind these names; they entered a new functional system, whichaboalg be useful in
training.

The non-monotonous oscillating behaviour and the oscillating soft intoratidwe voice of
the trainer during the introduction to the new lesson, and even more so th&ioegncert
session was designed to activate the most suitable personality vadaisato bring about a
somewhat more lasting receptive and creative state of the pénsottalvas with that
personality that ways of enhancing communication were to be sdaghts, again, the skill
and experience of the trainer have a decisive role to play. A muphleining approaches
were further developed. For example, it is now a generallypseteule to end a lesson with
a song and to begin the next day’s lesson with that same song. Hisnparticularly
important, bringing laughter into the classroom. It is well-known kaghter is the most
efficient relaxing factor when it is good-hearted and spontaneoughteaus a typical feature
of our system of training, particularly with the latest &ati— desuggestive, liberating,
spontaneous communication at the level of the potential capacities bfain and the mind.
In addition, no emphasis should be spared in noting that in the classroghtetais not
chaaotic. It is a system within the system. The trainer has trained as to when and how, at
which particular points and with what means, as well as at wihat he/she can create what
appears to be natural conditions for spontaneous laudhtisris training through laughter.
Laughter! LaughtdrRemember this. Of course, teacher training is also requoreithit. But
do not worry, it is not as hard as it might seem.

Multipersonality. It is very dynamic and vibrant.
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It is clear that the psycho-physiological theory of the migltpersonality hidden in each and
every one of us (from the faintest unexpected change in logmjamattitudes, motivation
etc., with a completely preserved continuity of memory and conscissist@ profound
dissociation with a breach in continuity and amnesia) will beateftealso in our methods of
training at the level of potential capacities of the brain and mind.

As indicated earlier, the vibrant character of the trainingegystquires a vibrant type of
approach. This safeguards the training process against any hypnotishotony. It makes
training highly interesting and motivating. It creates conditfongraining to bedesuggestive,
deprogramming, yet integrativee. carrying out a transfer of the knowledge absorbed from
one state, from one variant of the personality, to a maximunbeuaf other states, i.e. other
variants of the personality. What is it that our methodology depnogr what does it
desuggest? The limitations suggested by the social suggestiae asto our own capacities
to absorb study material.

Therefore it would be useful to consider, although briefly, the issue of social sugges
norms.

21. SOCIAL SUGGESTIVE NORMS
Caught in the net of the numerous social suggestive norms in most cases, we do not even
attempt to do anything that is at variance with them. We do not believe that it isgtssi
increase our memorisation, to accelerate our creative development, to havseetfroontrol
both over our mental and physiological functions. The social suggestive norm teathat
it is impossible and contains a note of warning not

to attempt it. And if it really happens somewhere it is constlew be a miracle, an exception
or a falsification — things which we have paid dearly for. Tieatvhy suggestology in its
development as a science for liberating the personality’svieesEpacities (and hence for
displacing the social suggestive norm and for freeing a langgin field of personality),
naturally encounters great opposition. The concept of a social suggestineof the pupils’
limited capacities is not to be confounded with conformism and social education.

In our discussion of the placebo we indicated that its mechaaismuch more general than
has been assumed. The placebo is not a mere clinical phenomenon. It has its pratermer
in our life where information, directly or indirectly, expligitbr implicitly provided by a
source of extremely high credibility, dominates. What could be a oredible source to a
young child, or even to an adult, than teachers, parents, elderrbratitesisters, textbooks,
training methodologies, pedagogues and historical heritage. The whatatienal system
assumes that there are certain limits to human capacitigghiAg above and beyond these
limits is perceived to be a “miracle” or advertising. As ygaw at the beginning of our
discussion, the increased capabilities for a significantly higivel of creative memorisation
are neither a miracle, nor a lie. As for the advertisem&mtamber of people who are not
sufficiently trained and do not have a thorough knowledge of the prodesskt resort to
mere advertising. But that is a different issue.
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All of the above mentioned sources of “credible” information are #&isovictims of that
information, which they absorbed back in their own childhood. And so & doen the chain,
until there is a moment when everything becomes quite cleairaptésand the chain breaks.
We believe that we are now with desuggestive learning at sendmeent which can, however,
last for many years. It is hard to replace one system of beliefs with anothe

A lot more can be said on the topic of social suggestive norms bwbule be running into
the field of social psychology, and that is not the purpose of this work.

We would like just to point out that the many-headed, invisible Gorgéimegblacebo, which
backs up the social suggestive norm is not invincible. Most ofteecdmes tired, exhausted,
and loses its strength. This process may take hours, days, yeeestories. Under the
pressures of new realities, the system of believing changesr thel@resent, most recent
variant of Suggestopaedia, Desuggestopaedia, conditions are providpdritaneous, active,
integrative deprogramming, which frees the potential capaafi¢he brain and mind. Such a
new social suggestive norm is, in fact, desuggestive; in both, ¢hsemvisible factors are
increasingly limited. This provides conditions for a considerablydomiyiration of the new
system.

The social suggestive norms are implanted in us and determine the boundaries of our activi
and efficiency, yet at the same time their “rejection”, which comesesaonater, is

enhanced by the so called antisuggestve barriers.

22. ANTISUGGESTIVE BARRIERS

This issue has been discussed by us elsewhere (1978). Here we will only hipleligtust
important aspects, which can be useful to teachers, but also to anyone condudctitgpsom
of training, treatment or public activity. It is common knowledge that our body haslzenum
of self-protective mechanisms such as blood coagulation, immune system eisoWave a
self-protection system against all kinds of psychological influences. With saliveduals

this system is more developed, with others less so. But it does exist in everybeecded of
certain medical conditions, it may disappear or, conversely, grow exdgsstoe
hypertrophy. We have called this system of barriers “antisuggestive” leeitaisctivated
most intensely when normal, healthy individuals are subjected to manipulative suggest
influences. Nevertheless, it exists in every communicative process.

The system of antisuggestive barriers may be viewed as a unttyedf basic barriers:
emotive, logical and ethical.
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The emotive antisuggestive barriex most obvious in young children with their childish
negativism. They intuitively say “no” to any new and unfamiliarspar This initial “no”
driven by fear and distrust, can also be observed with adults. Emadfistrakt is one of the
characteristics of this antisuggestive barrier. Quite frequerthgn most frequently, this
reaction is largely or completely unconscious.

The logical or reasoning antisuggestive barregspears to be completely conscious. This is
not quite true because very often we form our judgments unconsciouslyhandwe
“logicalise” them. This antisuggestive barrier rejects anyclpslogical influence which
contradicts common sense and reasonableness in the structure of the personality.

The ethical antisuggestive barrieejects any influence or proposal which is counter to the
ethical structure of the personality. This is another unconscioussgraftbough it can gain a
conscious formulation. Ethical counteraction has been the explanatioa fomber of
unsuccessful experiments in hypnotism. For example, if the hypnstiggelct is induced to
commit a crime or perform a sexual act, he would spontaneousky conof hypnosis. But is
this always the case? No. If an immoral offer does not conflit the moral structure of the
personality, it may well be accepted.

These antisuggestive barriers are active both with regard toduodi psychic influences and
with regard to group or social influences. The strength of thalsodiuence can, however,
reshape even the antisuggestive barriers themselves. With indiviffuances, this occurs in
isolated cases and is transitory.

In the ordinary training process the teacher often comes into conflict withtteegmestive
barriers of the students. They can, to a certain extent, be formed by tier tbat should not
be stimulated. With desuggestive pedagogy this issue does not stand because of the
spontaneity and involvement of the trainees.

This spontaneity and involvement of the trainees or students isatgthexrs a result of the
specific Games. The whole learning process is a strangesaple double plan game. Play the
games! Enjoy the games! Life is a game, with its emotions and ambitions.

From the perspective of the multiple personality theory it besowciear that the social
suggestive norms and antisuggestive barriers with the differaahtsof the personality also
vary and vibrate. That is why certain things are achieved more edsilgertain states, while
others are harder to accomplish. One of those “things” is thes#toguiof new study material.
Everything said so far, and a number of things to follow, indicate glasely that working
with a methodology which makes use of the potential, so far unuseditezgpaf the brain
and mind is not a matter of getting the knack of some simple texndt takes knowledge,
training, devotion to one’s job and love for people and work. In the course @évb®pment
of desuggestology and desuggestive pedagogy, we have establishpdrédugiisites for a
methodology which frees the potential capabilities. It should bedbaséhe fundamentals of
desuggestology, the principles of desuggestive pedagogy and on thgrtupe of means
that have their logical roots in these fundamentals and princifthess, we should dwell in
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greater detail on THE FUNDAMENTALS OF DESUGGESTOLOGWD PRINCIPLES
AND MEANS OF DESUGGESTIVE PEDAGOGY

23. THE FUNDAMENTALS OF DESUGGESTOLOGY AND PRINCIPLES AND
MEANS OF DESUGGESTIVE PEDAGOGY

Desuggestology is founded on the following three psycho-physiological funddsnenta

1. Isolated activities of consciousness do not exist. Consciousness acongaiousness
are always indivisibly taking part;

2. Each accepted stimulus is associated, coded, multidimensionallyolssed and
connected with different past states of mind.

3. The stimuli in their complexity are always connected withdyreamics of dominating
different activity of the states of mind.

These three assumptions are the logical conclusions from modern psycho-ploalialod)
psychological research, also confirmed by our experimental investigatioeful@eralysis of

this research allows a number of further conclusions and practical developmearisus

areas. In our case it is interesting to trace its implications for tinenggrocess. These basic
assumptions show that linear teaching as well as the teaching of smakdgagions,

particularly when targeted at consciousness and attention, as is the preraiingg,

contradicts certain psycho-physiological laws. That is why such tepchmmot be effective.

And, needless to say, it will always lead the teacher to despair. Such a wagtohg) relies

solely on the volume of attention and consciousness. It does not seek to connect to the para-
conscious functional structures, where long-term memory takes place.

Our research confirmed this conclusion. Targeting the units to lmeonsed at “active
attention” activates only the short-term memory, where the $edddlller's Law is in effect.
In 1956 Miller published his article “The Magical Number Sevelus Por Minus Two”.
Teachers are not even aware that there is a small pogdibiliicrease easy memorisation by
enlarging the memorisation units. For example, these seven ¢eitelog, words or numbers.
According to this law, grouping the units together in chunks of reasosiel@llows for the
assimilation of a larger volume of information. These seven chunksoopiggs actually
come quite close to our understanding of long-term memory. When thétahformation
stimulus “overgrows” with additional associated perceptions or an ajgpmotive filling,
concentrated attention loses conscious control, and then paraconscioukesessvéa the
functions of analysis and lasting embedding in the brain and mind. shimsltaneous
overgrowth of associations, notions, emotions etc. takes place not mdécesga the
assistance of the teacher or the training methodology.

According to the second basic assumption of desuggestology, the brain does not accept
isolated stimuli. There is always something from the environment, the atmesphbke state

of mind of the recipient, which clings to the primary stimulus. This is the onlyfevaito
become embedded in long-term memory. Unfortunately, teachers are not athare o
necessity for this instantaneous overgrowth, which takes place anywis¢eadiof

facilitating this natural process, they often hinder it. Thus we get the monotonousare jpéti
isolated elements designed to enhance memory, which is ridiculous nonsense. Quite often
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when there is an insistence on such “naked” memorisation in an attempt to tragurthe br
function contrary to its own laws the result is quick fatigue and boredom. This, imits tur
results in a change of the personality in all of its aspects. Thereforeatimenof
memorisation has to do with the development and health of the trainee; it is not jura ma
of effectiveness and depth of understanding of the study material.

The stimuli do not dominate, but are different states of mind.

The most suitable and effective overgrowth of the memory mateyighat by natural
association and emotions; these, in their turn, arise most abundantlyspecially selected
art of the classical type. As we shall see, this is c&ftk in the means of desuggestive
pedagogy, which has a special group of training means, the artistic means.

Within the basic framework of desuggestology thus defined, theipiescof desuggestive
pedagogy emerge. These include:

1. Joyful and spontaneous concentrative calmness;

2. Dynamic, structured and hierarchical globality — the part ingtbbal and the global
in the part; the global as a part and the part as a global; and

3. Desuggestive set-up with the aim of the spontaneous freeing oésbeve capacities
of the mind and brain.

Even a quick analysis of these formulated principles of desuggestivgoggdaill show that
this is not a matter of some technique that can be learned by dmhrapplied in a
stereotypical manner. It requires the thorough acquisition of a nushbesoretical laws and
practical approaches. The three principles of desuggestive pgdagongot be viewed in
isolation from one another. Each principle is an aspect of the otbef~tw example, if we
were to adopt only the first principle, “Joyful and spontaneous condeatredlmness”,
isolated from the other two, we could have joyful, entertainingitrgj yet we would never
be able to take training up to the level of the potential capaafiehe brain and mind.
Through entertaining, joyful training, without taking into consideratibtheee principles at
the same time, we might embed the social suggestive norms abdunited capacities to
absorb new study material even deeper. Entertainment for andlfnvtshout the necessary
educational properties and without its merging into a huge bodydy shaterial suggests to
the trainees and school children that training is, indeed, a velgultitind inefficient process.
If, at the same time, the study material is not properlyctired in accordance with our
theory of globality in the training process, under the second prnanal positive outcome
can be expected.

Learning partially. The elements which will
later be put together are memorised in the
centre of consciousness and attention.
However, what has been put together can
never be a substitute for the whole. It still
remains a whole which has been put
together.
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In holism, the whole is given as an outline,
with no structure and no dynamics and, what
IS most important, only in the centre of
consciousness and attention, without utilising
the enormous potential of
paraconsciousness.

In our diagram, globality possesses structure
and dynamics as well as easier retention in
long-term memory by also engaging
paraconscious peripheral perceptions.

If we consider each of the principles separately, which we should never do ingynaetican
briefly clarify them for the purpose of our analysis:

The first principle guarantees the necessary cheerful, genuine and highly stimulating
concentrative relaxation through the system of games and thensylskeimour, and, through
visual materials which are not illustrative, but ratsémulating in character, as well as
through the overall training communication.

The second principleefers mainly to systematisation of the study materiahéntextbooks

and the visuals, but also to the behaviour and the system of ther'savork. It should be

very clear that the method of training determines the wayéhgonality develops. That is
why it is our belief that the traditional methods commonly usecathing (focusing on

separate elements which are then integrated into units, or tladledbmartial methods) has its
place mainly in academic studies, in scientific analysis, buttler purposes of mass
education of
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Try to see the parts within the whole and the whole in the parts. This is the second principle of
desuggestive training.

children and adults it is quite outdated. Modern life has made albapeforward in the

spheres of the ideal and the material. It is necessary to adbsoide body of knowledge. It is
necessary to master global concepts and construct new ones.ndcassary to build
increasingly broader views in all spheres.

Fixing attention on the element, in isolation from the whole, attentiost often remains
fixed at the level of the part and then finds it difficult tagp the larger picture. This is not to
say that it makes it impossible, but it does make it harderddnian, sometimes the whole
cannot be well comprehended. A typical example is to teach childremohieead by starting
with the letters. It takes a long time for them to leaow to merge the letters and arrive at a
word that at last has a meaning to it. Because of this approach, mmple find it hard to
comprehend global ideas. If learning foreign languages under this appttoacnemorisation
of separate words and rules of grammar does not automatically that the student will be
able to speak and comprehend what was heard or read. The procasg ocbmprehension
and meaningful speaking is slow and cumbersome. In addition, it ceepaho-traumatic
environment. Many people spend their whole life studying a forleigguage, yet they can
never speak it.

All right, some will say, let us then study in the holisticywd#/e might just as well use the
earlier two examples: teaching young children to read andhitgpdoreign languages to
adults. Holistic training in reading for small children involviee method of whole words or
whole sentences. Yet, this method was abandoned by many. WhasBeahildren cram the
first 10 or 20 words and, because they do not know the letters, they caathaeve words, or
can only read them with lots of errors. And at this point the holistic method reaek <o the
traditional method of letters or syllables.

We have a similar situation in foreign language teachingdaits. Here the holistic approach
is exhibited in reading books or having free conversation withoutyistersatic study of
grammar, phonetics, vocabulary etc. The learners do speak, butmakemnistakes. Again,
it becomes necessary to study each of the individual elemegttsiov this is done in the
existence of fixed mistakes. If the teacher is not suffityeflexible in his/her approach, this
process can be substantially slowed down.

What is the reason for the difficulties with the holistic aggh? The reason is that it has no

structure. Training is delivered in large parts, yet strectigr left to spontaneity or to
additional study.
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With traditional holistic approaches, difficulties stem not ontnfrthe lack of structure but
also from the very nature of their holism or globality. With themwhole is set once and for
all. It is formed on the basis of the system of the discigindied. It has nothing to do with
the specifics of the personality in its rich variety of states, oftemirggaenultiple personality.

According to the second principle of desuggestive pedagogy, the sinthntof textbooks,
visual aids and training method must be structured while presemendpierarchy in the
structure, but the part, the element, must be discernable withinhible.vwAt the same time,
the element must show the global idea of which it is a parb, Atere must be an acceptance
of the possibility for the global idea to become part of anothegedaglobality, and for the
part to become a globality, if interest and attention focus on it. | would nablideell on the
example of the atom and the cosmos, where the atom can be@sadnsta own right. Rather
| would like to stress that globality can change in a flexitg depending on which variant
of the personality, with its new interests and emotions, is predatmanahe time. It is, for
instance, well known that our emotions can turn a molehill into a mounitave, for
example, can suddenly make a person who to us used to be just anothest eleithe
community, into a whole universe giving meaning to our life. Pablo Nerudiés odes to
various objects and vegetables provides an illustration of this dgnamnge of view and
experience, which is reflected in our subjective global attitudegiwen phenomenon. Thus,
for example, his Ode to a Tomato turns a vegetable, one of manyhetcentre of our
experience. One has the feeling that this tomato, suddenly fodbe of our consciousness
and attention, has become the most important thing in the world. Issiémainthe whole
world is now structured under the dominant hierarchical position of the tomato.

Of course, these deliberations do not change the basic principlgehElisation of the
content of the study material. This is just to indicate thap#reonality also adds something
from itself to the process. And this something must be made the best use of.

The third principleof desuggestive pedagogy suggests that once we have the nestgsa
of mind according to the first principle, once we have the necedyagmic structuring of
the study material in accordance with the second principle, wktoereate a psychological
set-up conductive to freeing the reserves of the brain and mind. $\eaticularly important
is that this set-up needs to be spontaneously created by therteambkelf. The teacher’s
mastery is in facilitating the teaching-learning commurocaprocess at the levels of the
reserves of the students’ personalities. Naturally, certain estigg influences are
unavoidable in any communicative process, as indicated earlidr.ddsuggestive pedagogy
the trainer does not apply even the faintest pressure or ingistéasimply communicates at
the edge of the unused reserves of the brain and mind. Thus the shadentise feeling that
they achieve everything on their own, the help of the teachestglje extended hand of a
friend. Needless to say, such communication is a matter of transh@xperience on the part
of the trainer.

On the basis of the discussed fundamentals of desuggestology andirted genciples of
desuggestive pedagogy, specific groups of means were establistieel porposes of setting
up one method or another: for example, for various subjects, for variougr@ages, etc.
These groups of means incluagychological, didactiandartistic meangin the sense of the
means of art).

Psychological meangclude, first and foremost, the overall organisation of the teaching-
learning communication. What is important is how peripheral peoreptill be organised.
They should be organised so as to stimulate rather than to illusexipheral perceptions
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include not only the posters with the content of study - hanging owah& but the overall
classroom atmosphere. The classroom should not only meet hygieniadsaitdshould also
be arranged in an aesthetic way. It does not have to be overwhlgireimbellished. A
moderately arranged classroom interior is often much more pieasid acceptable for the
student than an obviously intentionally decorated room full of unnecessakgts and
gadgets. It is important to have visual aids such as posters antsl @bne artistically and in
good taste.

The teacher should be animated, inspiring, calm and enjoying the Remkember that the
students unconsciously imitate everything they see, hear or $&estacher might want to
think about the freshness of his/her voice as well. It helps to do wocaéexercises before
going into the classroom, such as singing a stimulating and melodious song or two.

Didactic meansave been partially discussed in the analysis of the prin@pléssuggestive
pedagogy. The material should be structured in accordance withghesiples. Dynamic
hierarchical structural globality must be observed not only intekébook but also in the
teaching process. Of course, the material to be worked on during one academic hour should be
two to ten times larger than the amount planned in traditional adethThe enlarged
methodical unit makes it possible to get a general idea of the essentialvelges of all the
material studied, and the generalisation of the codes makes iblposs overcome the
envisaged limitation of short-term memory. This principle demandsnimgdalness in
teaching, the avoidance of repeated exercises in details andathelgintroduction of the
new subjects for study. The habits “hierarchy” is avoided, high mumfivas created and
creativity is stimulated.

There is another important and characteristic feature of suggestology involeedhiée

attention is drawn to the consciously understandable, generalised unity and the gense
paraconscious perception and thinking process the implied elements included in the general
code: for instance, in teaching foreign languages the students’ attenticettedliio the

whole sentence, to its meaningful communicative aspect, to its place anmitt@egiven

amusing situation. At the same time pronunciation, vocabulary and gramman teraajreat
extent on a second plane. They are also assimilated but the well trained deasisethe

students’ attention to them only for a short time and then goes back quickly to the dbese of
whole sentence and situation. A considerable part of these elements is |&amgetith the

whole structure without any special attention being paid to them.

For example, in teaching children to read, they do not learn the &efmters first, in order
to be able later to join them to form syllables, words and senteBaéseither are they
taught by the so-called “whole-word” method where no intereshasvn in the letters that
form the words. The children learn meaningful units — words and saoténces and they
discover the letters on the second plane, in the form of findingnéweas to the picture
puzzle, which illustrate the material. Thus they stimulate wiele in its elements
simultaneously, their attention being directed, in most casdbetwhole. According to the
third principle of desuggestive pedagogy it must enhance the atreati the set-up for
increased acquisition capacities. And according to the secondppeificmust be structured
so as to reveal immediately the whole, with its internal linkaddne parts, the elements
should be obvious at a glance, but as parts of a whole, and at théireanas parts of other
possible wholes. Parts should carry, in accordance with the prirafigh®lography the
specifics of the wholeEverything should be reflected in everything €ld@s is in agreement
with the equipotentional theory of the functioning of the brain, but asndioation with the
basic dynamic functional structures of brain activity.
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Artistic means the means of art as mentioned earlier, is the best vehiclgpémtaneous
“clustering” of the memory material. In addition, they possegb motivational power. In
our training process, art is not simple entertainment.

The artistic means of Suggestopaedia introduces a special kiifebrating-and-stimulating
didactic art (music, literature, acting etc) into the prooégsaching and learning. It is not a
stage of illustrativeness in the learning process, but is intoltthe contents of the lesson. It
promotes the suggestopaedic psychological orchestration by introdaciradpundance of
harmonised peripheral perceptions in a second plan.

The artistic means is used both to create a pleasant atmosphere during teqiraeiving,
memorising and understanding the principal information given in the lesson, and to enhance
the suggestive set-up for reserves, attitude, motivation and expectancy. Throagistibe

means part of the material is immediately assimilated. After thie#uher's work becomes
easier and more pleasant.

A number of experiments have been carried out in our experimeh@blsado check this.
Table No 2 shows the results obtained after didactic suggestopaedic pedesroathe plays
which were specially designed to give new material in mathematics imshgrade.

Table No 2
Acquisition of material in mathematics by first-graders by means of art

Grade Number of schoolKind of test % of correctly
children solved problems

First 1312 Before performance 57

First 1312 After performance 74

As can be seen from table No 2, immediately after the peaioce the children learned a
considerable amount of the material without noticing it. The differeisc statistically
significant (p<0.001).

In teaching other subjects to both children and adults, didactic sugaedioperformance

always gives good results if it is correctly organised. Table3Nbows the results of such
performances in teaching English in a primary school.
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Table No 3
Acquisition of material in English by primary school children by means ofart

Kind of test Number of Maximum Correct answers Correct answerg
school children | possible correct
answers Number %
Before 302 985 49 4.9
performance
Immediately after 295 965 130 135
performance
Delayed check +278 913 216 23.7
the following day|
(no revision)

The table shows that coming into contact with didactic art and without any tension the
children assimilated part of the material. And the amount of the materiahddegssimilated
increased on the following day, without their having been able to do any homework on it or to
repeat it. The suggestion law of spontaneous delayed recollection, which has ladeady
mentioned, is manifested here. All the differences are statisticgtiificant (p<0.001). It is

of interest to note that experimental checks, involving problem solving and tasks simi
those given in performances, have shown very good results. The children not only meemoris
but utilise the knowledge they absorb in these performances for solving thear girothlems
and tasks.

Our research into the part that the concert session plays igrfdemguage teaching for
adults has also shown that during this stage the biggest percentdue ridw material is
assimilated by the long-term memory. It is assumed thatdheer will have some theoretical
knowledge of art, and in addition will be able to play a musicaluns#nt, sing, or, if not,
play suitable pieces on the tape recorder.

Dr. E. Gateva (1991), as it has been said, made an extremely gatgattibution to the
development of specific suggestopaedic art for the purposes tathieg process. We use
suggestopaedic art in Desuggestopaedia also, but more softly.

The use of art in the suggestopaedic training process was wan ke developed both
experimentally and practically. The core of this research amdly sivas reported in her
doctoral dissertation. The practical implications of artistiansefor the purposes of the
suggestopaedic process are described iT@iner's Manual(Lozanov G., E. Gateva, 1988),
which is currently undergoing some minor alterations in accordantte desuggestive
development. However, we have included the most salient features in this book.

Using the three groups of means in ways adapted to the principdesudgestive pedagogy
and the fundamentals of desuggestology, as well as using non-speauifftioa@ative factors,
is instrumental in creating teaching-learning methods for vastudy subjects and a variety
of age groups, and in organising the overall training communicatishich the teacher is
involved.

The basis of desuggestology and the principles of desuggestive geddgarly show that
we consider paraconscious activity of the personality to betar fatsignificant importance.
As noted earlier, our experiments revealed that it is in thecpasciousness that long-term
memory takes place. In the domain of consciousness and actiméoattenemorisation
follows Miller's Law, a law which was actually noted for thest time by Wundt in his
research of the capacity of attention to process simultaneoasmation elements in
perception and notion. Paraconsciousness is in a continuous unity andtioreveith
CONsciousness.

At this point it seems appropriate to make a clarification: in referang t
consciousness/paraconsciousness, we do not mean clinical concepts of the vargrssiohan
consciousness.
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Consciousness and paraconsciousness, in their interaction and interdepeasievall as in
their fluctuation and continuous oscillation within the framework of thenreme an object of
our analysis because this function is typical of the healthy paisoduring learning. One
should have a good understanding of this interaction in order to achieVWcemtetraining
process maintained in the scope of the potential capacities of the brain and mind.

The above discussion is valid for training in any subject. Howewere sur focus is mainly
on foreign language training, we also need to consider briefly the question of

Desuggestive set-up with the aim of spontanscus fresing
the resarvas of Mind

Each accepted atimulus is asscciated, coded multidimensionally symbolized
and connscted with different past states of Mind

Fundamentals of Desuggestology: the outer triangle. Principles of desuggepedagogy:
the middle triangle. Means of desuggestive pedagogy: the inner triangle.

24. THE LINGUISTIC ICEBERG

We have already mentioned that study material should not only be aptelypstructured
but it should be much larger than with any other method as welt. Bdw@mes possible
because in Suggestopaedia the material acquired paraconsciousighidanger in quantity
than the memorisation programme in the consciousness and in the afeatention. With
our methods this process is facilitated by the overall orgammsaif methodology, as
discussed earlier. We do not rely on spontaneous clustering of etensgaintaneous
association or spontaneous lodging in the paraconsciousness as afréstidjue due to
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incessant repetition of isolated elements. At the same timesvieoywvith our approach, the
traditional linguistic question of the so-called active vocabulary gmachmar vs. passive
vocabulary and grammar took on

particular importance. Usually, foreign language teachers tendaict quite negatively to
passive knowledge. They wave away, in a gesture of annoyance,istenex of passive
knowledge. This is not to say that all teachers do that, but a uedier still do. On the
contrary, we welcome passive knowledge as warmly as actilg/?\VBecause passive
vocabulary and grammar are much more interesting to us than hict i active. Passive
knowledge is extremely useful with the following language activities:

1. Passive vocabulary and grammar makes it possible to read approgxiat quite
early.

2. Passive vocabulary and grammar makes it possible to commuqudatearly and in
quite a broad range. Limited capacity to make a statement using aacabulary and
grammar is compensated for by a multiple increase in compiehedse to this
discovery, which brings forth communicative methods out of the trainindh rinkee
out of a “phrase book”, where a strictly worded question elicitdriatly worded
answer. And this is to be memorised actively. If, however, the iques asked
differently, and not in the way it can be found in the “phrase book’annhaot be
understood, and no answer follows. However, when we do not reject passive
knowledge as useless, or even “detrimental”’, we facilitca@munication through
comprehension, and that additionally improves self-confidence and enhances
motivation.

3. The third reason for welcoming passive knowledge as willinglgtageds rooted in
the psycho-physiological fact that most often the path to active lkdge goes
through passive knowledge. In addition, it should be remembered that heith t
discontinuation of language training or lack of opportunities to igmc¢he foreign
language, active vocabulary and grammar gradually merge infoadstve. Besides,
there are a number of levels of passivity going down to partial or total folrgess.
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The global linguistic communication

Active level

Receptive
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(recognition)

JAha” level

) Intuitiv
Wl level

Fig. 12
Two possible approaches
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Fig. 12:  Linguistic communication is always global, involving both active and passive
knowledge at all levels (approach B) ).

Linguistic communication is always global, involving both active and passive dagavht
all levels (approach B). Thus all levels in Desuggestopaedia are simulisigestimulated.
The traditional language methods stimulate only the active knowledge darnbeage
(approach A), but without the basis of the passive knowledge a large parisodiuickly
forgotten or turns into passive.

The dynamism between conscious and paraconscious, active and passive, globalns. eleme
and element vs. global, uniform and multiple personality, central and peripheebtoens

points to the need to consider the problem area of FUNCTIONAL ORGANISATION OF
THE BRAIN AND MIND
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25. FUNCTIONAL ORGANISATION OF THE BRAIN AND MIND

The history of suggestopaedic practice, in its global artstiant, and even more so in its
more recent development as desuggestive pedagogy, has shown quijeticlt when the
methodology is properly applied, no neurotic states occur, and no fatiguzéa observed.
On the contrary, the methodology provides a natural environment ofatiearehrough
learning, and even curative treatment through learning. The isttest the purpose of the
methodology, nor should teachers be encouraged to engage in amyemteactivities.
Nevertheless, this is a by-product not to be neglected. It might mreduse quite interesting
conclusions for medical professionals.

Neurotic states are characterised by various combinatiatisatlers in the emotional sphere,
the vegetative nervous system, the sleep/vigilance cyclejnamtemory functions. When
Suggestopaedia has been applied properly and, now, with desuggestive tras we have
said, we have observed a complete absence of any complairgs teldhese functions. On
the contrary, they are stabilised. This indicates that wemake® some initial assumptions as
to which anatomic substrates are involved in this harmonious actAtgording to the
majority of contemporary views, these functions are controlled umctional systems
primarily related to the hypothalamus, the limbic system, thieutar formation and the
cortex of the large hemisphere.

The hypothalamus is centrally located and has numerous connectibriienviront brain (the
limbic system), the brain stem (the reticular system), antiypephysis gland. It is generally
considered as regulating the vegetative, endocrine, and emotional and instimadiiens.

The limbic system is a front brain complex related to vegetatisceral, affective, instinctive,
behavioural activities, and to activating such states as vigilaacsleep, and attention vs.
memory.

The reticular formation is connected with the regulation of thdavige/sleep cycles and
clarity of consciousness.

The cortex of the large brain hemispheres, or neocortex, defihiéslyan important part to
play in the overall anatomic structure of these sophisticatetibnal systems. This is quite a
simplified picture and research has not yet produced a commomytadaunderstanding of
these functions. What is important here is that, with this authentggestopaedic
methodology and with desuggestive pedagogy, both hemispheres of the leraiusedr
efficiently, that is, both the logical and the emotional factoesaativated simultaneously and
optimally.

Heated discussions are still going on as to the precisatyocdlmemory. Many authors
continue to seek the hypothetical centre of memory. This searthef centre is most evident
in the theory of engrammes. Engrammes are “imprints” in theexast the large brain
hemisphere, which retain the memories of events, images and phendyemay of
association, or through new perception, they “come to life”, or surfabe theory of
engrammes gained significant support through the experiments condyci&d Benfield
(1952). In brain surgery, he stimulated by electrodes various zoties odrtex and recorded
the patients’ reactions. When electrodes were placed aincpdiats in the temporal zone of
the central brain cortex, patients remembered and even aggedse participating in long-
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forgotten events in their lives. This was reminiscent of a tagénorrepeating in the same
order parts of the individual's life. If the electrode touched ahm®igring point, a new
“‘movie” began. When the power was turned down, the “movie” stopped. Thstse te
produced quite an impressive effect each time the electrodestbtiuh left hemisphere. It
seemed quite logical, then, to assume that it was in those #ra&athe long-sought
hypothetical centre of memory lay.

Yet a number of tests, mainly involving the bilateral removahoge parts from the cortex,
showed that this not always affected memory in a serious way.lashley (1950) who
dedicated his life to the search for memory engrammes, coulasoettain in any way the
actual presence of such centres. He became an active proporeneqtipotential theory. A
number of anatomic and clinical facts support the view that cefdred not only memory
centres) are not that clearly defined as was previously considered. Fplexa

1. It is known that the thalamus sends information from the sensks tatk central
curve of the cortex, where the so-called sensory “homunculus” itbrhiowever, a
number of investigations involving animals and people indicated that thecpoojs
of relay thalamus cores were registered far beyond the lestkakccurve (Adrianov
0.S., 1976; Zenkov L.R., 1976, etc.)

2. Surgical discontinuation of dorsal thalamus routes, in cases oé g@iar produced
only temporary relief. Pain sensitivity was quickly restored.

3. Hundreds of surgical interventions have established that no lastrageldo somatic
sensitivity occurs when its main relay in the thalamus is destroyed.

4. In cases of tumours in the back central curve, where somadit\sty is presumed to
take place, over 50% of the cases did not exhibit any sensory distesb@enkov
L.R., 1976)

These data indicate that the cortex is involved in the origination and processirgrogitidn
not only within the framework of the narrow anatomic formation Isu& avhole, through the
functional links at various levels in its organisation. It i atkar that each section of the
cortex provides, in some manner, all the information about a stimulus. (John E.R., 1972).

For many years it was a common belief that the motor centspesch, the centre named
after P. Broca (1878), was located in the lower lobe cortex ofethéhemisphere (when
dominant) and directs meaningful expressive speech, while the oéméaeeptive speech, of
speech comprehension, is located in the upper back part of the terapaabf the left
hemisphere (when dominant). This is the centre named after C. W&e(h06). In cases of
disruption in the Wernicke centre there is a sensory aphasia, dvilgtions in the Broca
centre lead to motor aphasia.

However, a number of research studies and observations have been conducted in the
meantime, questioning the existence of such a compact centre as the Broca centbeaiq. Pri
(1975) reports that after more than 10,000 lobotomies involving a certain damage of the
Broca centre, not a single case of aphasia was observed.
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Clearly, the place in the brain where one function is damagedotde assumed, with a
sufficient degree of certainty, to be also the place whete &fignction occurs. Nevertheless,
the Broca centre carries out motor speech, but in extremely soatadtinteractions with
other functional systems of the brain. Its structure is diftefrem what it was thought to be.
The results of investigations involving electrical irritationshad brain (Ojeman G.A., 1991),
positron emission tomography (PET) for measuring blood influx (Rolang P9B5), or for
establishing a measure of metabolism (Reivich M. et al, 1985), tdianebut a few,

indicated that the speech centre is located much more broadly than it usednsidered for
many years.

Citoarchitectonics of the brain cortex, external and internal surface view, after Brodmann.
Each field has its specific function. With regard to memory, consciousness and other psyc
functions, this view seems somewhat conventional today.
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Although some progress has been made in neurolinguistics, tleeséllamany questions to
be answered. For example: How is the content of the mind verbaklissdare words stored,
and how are they associated with concepts; how are words reactivated? And n&any mor

Obviously, psychic functions are related to the brain as a whdeugh certain areas may
be engaged more actively than others. That is why the extinpatione centre or another
does not produce a 100% incapacitation of the respective functions.

On the basis of clinical experience and the aforementioned experimenta repatted by

K.S. Lashley and others, the psychic functions of the brain could find a hypothetical
explanation in a comparison with the features of a hologram (from the old Greek”;hol
whole). K.H. Pribram (1966, 1969, 1971, 1975), and Pribram K.H., R. Baron and M. Nuwer
(1970), P.R. Westlake (1967, 1968), T.W. Barett (1970), and others have used the hologram
not only as a metaphor but as a practical style for the functioning of the cortexolégeam

is based on the fact that when a uni-polar beam reaches a photographic plate in a&pecial w
the resulting image has three-dimensional features. Should the plate be brokereemach pi
continues to hold the whole image. Similarly, if not the whole of the cortex, thenta leas
large portion of it receives information about all incoming stimuli. The informationtis
received in separate centres only; “everything is informed about everything”

Since, in its initial formulation, the hypothesis did not take intooant the hierarchic
structure of the brairRribram later combined the holographic hypothesis with the idea that
the brain, mainly its left hemisphere, operates like a computer (19[i83% he made an effort

to combine the holographic type of information dissemination with theifunad hierarchic
structure of the large brain hemispheres into one comprehensive theory.

K.H. Pribram created a hypothesis which, on the one hand, reflectiexiide vicarious
(substitution) function of the brainvhere disrupted functions of one area of the brain cortex
are gradually and slowly taken over by other areas, whilsh@mther hand, his hypothesis
supports the vertical and horizontal hierarchy of brain functions. \B&khterev (1896)
pointed out that such a function of substitution existed not only with cespdahe other
hemisphere but also within the disrupted hemisphere itself. He iedithé possibility to
shift functions both of the motor sphere and the sensory one. And since these arelgaees w
motion or sensations are realised, he talked about shifting consmitivgy to various
sections of the brain. He believed that conscious activity mayrsdtifonly along the cortex

of the brain but also in the subcortex. He referred to examplefirohic operations on
animals and cases of vicarious functions in newly-born infants.

Along with the many data pointing to a holographic functioning of the large braingteamss
there are also facts indicating that their structure is aotptetely equipotential. There are
formations for sight, hearing and general sensitivity, commandeseiatr the muscles etc. the
motor and sensorlhomunculus” in the front central curve and in the back central curve of
the cortex of the brain hemispheres reflects the final distobudf the general sensory and
motor routes.

The various parts of the cortex differ also in their cellutancsure. They have different
citoarchitectonics. On the basis of citoarchitectonic studies (fafrrthe cells, density of
distribution, features of cell groupings into layers, charactah@fborderlines etc.) of the
brain cortex as a whole, K. Brodmann (1909) produced his map of the humamcdntak.
The various fields on this architectonic map have various functions.

Brodmann’s map with the localisation fields provides only a relatea of the statistical
probability of obtaining one or another sensory or motor response whessfieetive zone is
stimulated. The same is true of the projection of the periphery lo@tior&in cortex illustrated

by the so-calledhomunculus”. The graphic distortion of these charts is already an indication
of the lack of a precise isomorphic image coming from the periphery.
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The motor and sensory homunculi in the front and back central gyrus of the cerebral
hemispheres.

There are a number of psychological states which cannot filélaeabout a strict localisation
of psychic functions in the brain, not the views about the overall integractivity of the
brain expressed most clearly in the holographic hypothesis. Ohepfignomenon is the
multiple personality. To us, it is especially interesting aslétes directly to every process of
communication, and particularly to training communication, as discussed earlier.

We believe that there is a third possibility to find an explanation of the brain thades
physiological reality, closer to the mind. This, in our opinion, is a kind of a FACETED
FUNCTIONAL STRUCTURE OF THE BRAIN

25. FACETED FUNCTIONAL STRUCTURE OF THE BRAIN
There are grounds to accept as a hypothesis that the brain ty afunultitude of tiny little
brains. This is similar to the way other organs in the human bodygaeised. Kidneys, for
example, are made up of about two million nephrons. This is equal toitWi@n tiny little
kidneys. As a structural and functional unit of the kidney, the nephronst®n$ia glomerule
and the tubules attached to it. Lungs contain about 70 million functindadteuctural units.
These are the alveoli.
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For the brain, such a basic functional unit can be the neuron. Taking kdanadhe
connections (synapses) among all nerve cells and their dendrids, vk it@gine the
astronomical number of functional possibilities of the neuron. Accordirtdy Haug (1986),
an accurate measurement involving morphometric methods estalilistidde human brain
has between 70 and 80 billion neurons. For the cortex, 14 to 20 billion nevzcsimated.
The small brain cortex is estimated to have about 50 billion neuroreddiion to the
neurons, with their specific function, the brain contains an extraoydinanber of so-called
glia cells. According to the glia index of R.L. Friede (1953), éhedst in various numbers in
the various regions, but on average 1.2 to 7 index units more for thertegoover 50 in the
grey substance of the deeper regions; in the so called whitescdsindependent of the
nerve fibres, the glia cells are almost the only type dé.c€he total number of cells is over
100 trillion. Each neuron is like a separate individual. It is diffefm any other neuron in
terms of its structure and in terms of its function. Thiselé-explanatory, if we recall that
each neuron is located in different citoarchitectonic fields, wiade it possible for
Brodmann and other authors to delineate the citoarchitectonic fietds brain according to
their structure. And that structure has its respective functiowelfwere to calculate the
connections among the separate neurons, the numbers, as we said, wotidnben&sl,
which cannot compare even to the most advanced computers. That isemate so many
studies researching the brain, yet principal results are fguiteG. Wolf (1992) reports that
over 10,000 original publications appear annually in about 180 professiagakimes (p.59).
He also writes (p.161) that it still cannot be determined whetiesingle cell should be
accepted as a “Gnostic unit”, for example as a “person raamguinit”. But maybe he is too
cautious.

This conclusion, from the perspective of anatomy and physiology dirtie, is very well
founded and quite contemporary. However, we would like to suggest anotheacpjm
addition to this. We would like to start the other way around, from thehptygical aspect of
the brain. For simplicity’s sake, let us consider as an exaombyethe multiple personality,
which, in its various manifestations, has been proved to be a clamdaton-clinical, normal
everyday fact. It is known that in cases of actual dissodaif personality, each separate
personality within the multi-personality exhibits qualities the¢ &pical and consistent.
Although certain features of the main personality are frequeatbined, there are some
differences even in basic moral constraints and attitude®td lie complete personality may
be “different”. If we were to transpose this onto the anatomy and functions obihadlated
to personality features such as memory, emotions, speech,alness., it seems impossible
to find a proper and plausible explanation. Does the brain become diffatbra different
personality? Does the brain change again with a second variant tof metsonality? Does
the brain change back to the characteristics of the main perg@ndlitat does the brain

81



consider to be its main personality? And so on. It is even nwmmplex when we need to
understand brain functions with an incomplete change of personalitheirabsence of
amnesia and with a retained continuity of memory.

Association areas in the cortex: 1- lobus occipitalis, 2 - splenium corporis callosi, 3 -
fasciculus longitudinalis sup., 4 - corpus callosum, 5 - fibrae arcuatae, 6 - g. cinguli, 7 -
fornix, 8 - lobus frontalis, 9 - fasciculus uncinatus.

Indeed, the localisation theory, with its strictly fixed cenireshe large brain hemispheres,
cannot provide an answer to such questions. But the holographic concept, althaigh m
more flexible, cannot give an answer, either.
That is why we suggest a concept of the faceted structuréuantions of the brain. This
means that similarly to kidneys, lungs, and other organs, the taaimalso consist of a
multitude of basic functional and structural units, which can be engagd#idengaged in the
various states of the multiple personality. Each of these struenuaunctional units is one
facet, one tiny little brain. There is sufficient evidencedssussed earlier, supporting the
acceptance of the neuron to be such a unit. Practically, thisivieat too far removed from
the views of a number of other authors, who pose the question but do not fingkreuf
grounds to resolve it in this direction. The billions of neurons and ¢bamections to billions
of neurons can present a facet rich in possibilities.
Each neuron, each facet, is connected horizontally and verticalyaliother neurons, for
which there is sufficient anatomical evidence. This can explhyanstimulus in one facet is
perceived simultaneously in large areas of the cortex. Andfaaehcan react to a stimulus,
although with some small nuances in the final effect, depending etherit is located in the
respective centres specialised for that type of activity or not.
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The facet structure of the brain. Each "tiny brain" is connected to billions of other tiny prains
thus making possible the so called holographic function of the brain: everyshinfpimed

on everything. But it is also connected vertically with the deepgategecentres. This allows

each separate personality within the multi-personality to have its ewal bf activity and
specificity.

Neither the localisation theory, nor the holographic theory, nor even the facet theoryesesolv
the basic question of the character of the mind and the relationship between the brain and the
mind. Discussions continue unabated. Hence, it might be a good idea to dwell briefly on the
issue of BRAIN VS. MIND.

27. BRAIN VS. MIND

This is the eternal stumbling block, the eternal dispute betwedearialism and idealism.

Many hopes have been placed on brain research but theléns sthnvincing experimental
evidence to support one of these concepts vs. the other. The championfrsf #ne trying

to prove how the brain produces the mind, while the advocates of the athleomng to

prove that the mind, or even the spirit, merely use the brain, much as the pianist uses the piano.

From among the many materialistic articles and books, the wbik.Edelmann (1992),
Nobel Prize winner in medicine and neurophysiology, stands out faortgpetence and
conclisiveness. He claims, “My goal is to dispel the notion tieattind can be understood in
the absence of biology” (p.211). He even regards “psychology as a brababiogly” (p.
240). On p. 34, he states, “My goal is to demonstrate that the minicoadition for the
mental is a specific kind of morphology”. This understanding is atdne of his book. To
him, the evolution of consciousness depends on the new morphology.
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This represents an absolutisation of the role of structure, whichjfonhthanges, can enable
the mind, consciousness, mental processes, and ultimately the perstmalevelop and to
evolve. It turns out that evolution is merely an evolution of structures. Even VIBy REO27,
1938) who placed the principle of structuralism at the core of his Wods not exhibit such
an extreme biologisation in his position. Reading such statements,igietihink that only
what is materialistic is scientific.

However, there are other ways as well. J.C. Eccles (1982), forpéxawho is also a Nobel
Prize winner in the same field of medicine, in his article Ami@onsciousness and the I-
Consciousness of Man, wrote (p.399), “Since materialistic soluteihsof account for the
experience of my unique existence, | am forced to assigmiljeeness of my psyche or soul
to some supernatural spiritual creation. In theological ternssithplies: Every soul is a
divine creation, which God inspires into the foetus some time betvermemtion and birth.
This is my deepest belief in the unique individuality that lead¢artee doctrine of “divine
creation”. | have no other solid explanation: neither genetic unggsenvith its fantastically
impossible lottery, nor the various influences of the environment, wdochot cause our
uniqueness but at best modify it”.

Another eminent neurophysiologist O. Creutzfeldt (1987) wrote, “Theharesms of the
brain lend themselves to natural science analysis and, in princgplde understandable. Yet
they remain mere brain mechanisms. Reason, spirit and self-@asisess can only be
understood by their own selves and, in their essence, elude the methatliral science

(p.18).

In support of the views about the independent identity of the mind, and nsbragthing”

generated by the brain, there are a number of grounds, which the abui@sw authors
have referred to. On our part, along the whole unique complexity of psyaitesses, we
would like to add the following two questions:

1. The velocity of psychic processes: there is no time for thente \&hy biological
system, even if we were to accept the possibility of multiple processingpaiiation,
requires time.

2. The vicarious function of the cortex of the brain, and the migrafidanctions in
general. If, indeed, structure determines function (due to which ribdntann fields
of different citoarchitectonic structure are addressed at gpéaifctions), then how
can one explain the takeover of psychological functions by fields yateinss which
are anatomically unfit for them. Is this not, to a certain réxteontradictory to the
strict idea of the absolute dependency of each function of the mma, strictly
distinct structure.

The remarkable research conducted at the University of Shleiffiehe United Kingdom by
neurology professor the late Doctor John Lorber give much support tioethry of vicarious
possibility and migration of the functions in the brain or maybe aghaic function and
even of the cited conceptions of the Nobel Prize winner J.C. Ectlexdependent existence
of psyche and soul (Mind). Lorber addressed a conference withea @atitled “Is your brain
really necessary?” His observations on a series of hydrakeptvith severely reduced brain
tissue throws into question many traditional notions about the braitbelieges. Among the
hundreds of patients with hydrocephalus he got several, who in sgitmsitfierable atrophy
of the cerebrum till total absence or retaining one to twamatres of brain substance were
very intelligent and working very well, one of them was a good madlieian. An energetic
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discussion followed, partly published by Lewin Roger in Science(1980)wibibut final
decision.

These are questions which future research will continue to look into.

One may ask, “Why did we need this long excursion into various arfe@asychology,
physiology and anatomy of the brain?” We needed it in order to proaideetter
understanding of our.

28. THEORY OF TRAINING WITH DESUGGESTIVE PEDAGOGY

The methods of desuggestive pedagogy operate in the realm o$e¢meeseof the brain/mind
(the unused capabilities of the brain/mind).

What does it mean to say that a methodology operates in the oédhe reserves of the
brain/mind? Above all, it means that the methodology is not amatiee to some other
methodology. This is a new culture. This is a new kind of teadeergring, with peculiarly
higher efficiency, where instead of fatigue there is remsttead of illness due to overload,
there is improved health; instead of alienation — socialisation gicand instead of automatic
subordination to limiting norms about the capacity of the brain/mind , there s, yéteat the
same time an organised and purposeful training and personality deeatlopynmeans of
spontaneous absorption of knowledge just like the sponge gets soaked withaithbut the
demotivation so typical of ordinary training..

It is clear that in this case this communication, desugges#iverty communication, needs to
be based on some theory. In our opinion there should be a theory behind any ragthadol

pretty textbook, for example, if it is not an expression of a thetmgs not deserve a second
look.

The theory of desuggestive pedagogy results from everything didcsssiar. We remind
you, however, that which was said is just a summary. But even poyvides a general idea.
The theory underlying foreign language teaching is simdlahat in teaching other subjects.
There are some adaptations, but they are not that substantial.n&adtss our goal here to
focus on foreign language training here is a

General theoretical construct of the theory underlying desuggestidagpgy, with its
linguistic, psychological, neuro-physiological, artistic, pedagogic and psychotherapeutic
aspects directed at utilising the potential capacities of the brain.

summary of the theory applicable to it. Above all, it should be rdreesd that the trainee is

a whole personality: you do not train just one part of the brain mreagh language; the
whole person takes part. That is why, in order to match realiftyeory needs to be globally
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integrative in character. Our theory has a linguistic aspegisy@hological aspect, an
anatomic and physiological aspect, and also an artistic, @@gidaand a psychotherapeutic
aspect. All of these take part in everything. These aspedasrafinified theory have been
described. We shall not go into an in-depth analysis. That iskjeet of special exercises.
Here it would be sufficient to list some of the specific dead of each of these aspects of the
general theory.

1) The linguistic aspect of the theory includes:

2) an unusuallyarge volumeof the study material for each lesson and for the whole course;
3) specialstructuringof the material: global to element, element to global,

4) planning passive knowledges well as active knowledge.

The psychological aspect of the theory includes:

1) non-specificcommunicative factors;

2) themulti-personalitytheory;

3) fundamental®f desuggestology and principles and meardestiggestive pedagogy.
4) love for the human being

5) a system of peripheral perceptions

The anatomic and physiological aspect of the theory includes:
1) localisationandholographicheories of brain function and structure;
2) facetfunctional structure of the brain.

The artistic aspect of the theory includes:

1) the theory of application & classical type of art

2) the theory of using arhot as a stage for recreatjomor for entertainment, but as an
integrated component of the system

3) total aesthetic organisation as a method.

The general pedagogical aspect of the theory includes:

1) theprinciples and mearsf Desuggestopaedia;

2) the extremely important requiremefbove all, do no harm”.

3) golden proportion maintaining harmony in the teaching process.

The psychotherapeutic aspect of the theory includes:

1) thesocial suggestive norm

2) the types of human communicatidrom the perspective of freedom and personality
development;

3) the “laughter systemfiot as relaxation but as an integral component.

4) Of course, this is a schematic presentation of information. It is importamhéneer,
however, that these are not six theories glued together but a single theorg asibeitts.
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Note: Teaching practice which does not take into account all aspkette theory runs the
risk of producing bad results. That is why this methodology shouldseé only by trained
teachers, who have been granted a certified diploma by the author or byrtssditeiners.
On the other hand, training is not as difficult as it might apfrean the theoretical basis
described because several synthetic approaches for quick trainilegobers have been
developed. Each teacher who loves his/her job can be trained.

29. ANON-PSYCHOTHERAPEUTIC, NON-PSYCHO HYGIENIC
AND NON-PHYSIOLOGICAL APPROACH IN PEDAGOGY

We know, from official data, that over fatigue, neurotic diseases and manifested or
unmanifested didactogeny (illnesses or suppression of children’s development caused by the
teacher’s tactless approach) are becoming widespread today.

Instead of creating conditions for the joyous satisfaction of aopealisy’'s basic need — the
thirst for information, and instead of bearing in mind the way thenldtaictions, teachers
often seem to want to “teach the brain how to function”.

The following are some of the things in ordinary education whichrenensistent with the
physiological and psychological functions of personality:

1. It is well known that in no case does the brain function only withdtgex structures, or
only with the subcortex, or with only the right or the left hemisph&he functional unity
of the brain is unbreakable, even if in some cases one activity or another cdaheefote.
Therefore the emotional and motivational complex, image thinking @nchlaabstraction
must be activated simultaneously, in their complexity, in indivigiibi¢y. But most often
there are the following two kinds of deviation from this natural fact:

a) the teaching is addressed only to the cortical structures and the leSphere of the pupil,
as if he/she were an emotionless and motivationless cybernetic machine;

b) at best the pupil is taken as a psycho-physiological entitythieuéducational process is
not directed globally — to all parts of the brain simultaneously -tbsiteps: subcortical-
reticular (emotional) stage; concrete-image (visual) stagstract-logical (“cybernetic”)
stage.

2. Itis well known that analytical-synthetic activity under natrmonditions is accomplished
simultaneously — there is not such a thing as a stage of puysignar a stage of pure
synthesis. This simultaneous and indivisible connectedness of the pgiysbbrocesses
has its own psychological expression. It also underlies cognitioom-tfie general to the
particular (but as an element of the general) and back to tlerajgas a rationalised
structural unity of the elements!). But these natural lawsnofindergo “correction” in
pedagogical practice in one of the following ways:

a) elements are studied separately, in isolation from the sensagbe@hole; they are
automated through tiring exercises and only then are they connectedtemthe other
and systematically to form the whole;

b) the whole is studied without paying attention to its component padtdcathe mistakes
arising in this way.

In both cases attempts are made to break up the natural siemyltaf the processes of
analysis and synthesis.

3. Man'’s personality takes part in every communicative process sinealtisly at numerous
conscious and paraconscious levels. This nature-granted fact iseftlitiin pedagogical
practice most often in the following two ways:
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a) the principle of conscious patrticipation in the educational procéssnslised and turned
into a fetish. According to it, the pupils must learn and automate elament of the
material in a strictly conscious and rational manner, in spittheffact that it can be
learned to a certain degree spontaneously and intuitively at gtepérception of the
globally given lesson;

b) weight is put only on the paraconscious and intuitive powers of the pupihamecessity
for a conscious finalising and creative reassessment of the material is ovérlooke

Psycho-physiological laws: (1) the global participation of thanhr(2) the simultaneous
processes of analysis and synthesis, and (3) the simultaneousiamille participation of
the conscious and paraconscious processes are included in the tbseeflzaggestology as
well as in the three principles of Desuggestopaedia. If we dalide¢ by these unchangeable
psycho-physiological laws, the educational process becomes animthitsittor and one
causing illness. Any educational process of that kind precludesappyng of the reserve
capacities. What is more, some sociopsychological factors aredatil the psycho
physiological ones and this increases the difficulties. For example:

1. The set-up of fear of learning. Many nations have some kind pybeerb that means
“learning is real torture”. Making the process of teaching aadnieg more intensive
often intensifies this fear and also the inner counteraction, both in pupils and teachers

2. The routine social suggestive norm of the personality’'s capadigesy limited to a
concrete degree. According to this norm, man can assimilate regeriah only to a
definite, fairly low level. It is confirmed by certain authorities in tietdfiof education.

The combination of the fear set-up and the social suggestive narmand$ limited capacities
under the conditions of a non-medical pedagogical approach results in “ocoaest
didactogeny”.Pupils usually suffer to a greater or less degree fsmnool neurosis”. They
have no confidence in their strengths, they do not trust their omer reserves. For them
education has been turned from the natural process of satisfyingitbenality’s essential
need — the thirst for knowledge — into a psycho trauma.

It is only too natural that with this set-up the non-medical attempts to ifytémsieducational
process may lead to reinforcing inner mental conflicts, tdixta¢éion of neurotic states, and
rather than the results of the educational process getting better theyrge.

The set-up of fear of learning and the routine social suggestve of man’s limited
capacities make the erroneous (from the medical point of view) ajy@@®and methods
worse. Here are some examples:

1. The material to be studied is broken up into smaller and smbdleests. These elements
must be grasped, memorised and automated. They are gradually united intoritiggsr e
In this way there are formed some useless primitive habitseolowest level, which have
to be given up afterwards in order to build up habits on a higher levelaffbehave also
to be got rid of. And thus it goes on till at last we acquire habits and skills on theamgcess
highest operating and creative level. This building up and fixing ehehtary habits,
which have to be given up afterwards in order to acquire freshrigled habits is due to
the set-up of fear of our limited learning capacities. Buttecrga “hierarchy of habits”
worsens this set-up and lowers motivation. In addition the hierafchgbits in any non-
medically organised pedagogy is dangerous for the health.dRigisal experiments have
shown that one of the main causes of neuroses is the building up ahdnfiné
stereotypes (habits), which subsequently have to be destroyed. Thigbottsspecially
for the more inert types of nervous system.
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2. Another approach by which attempts are made to increase thetyjaad the quality of
the information obtained per unit of time, is the multiple repetitibthe material.. There
is even a proverb saying that “repetition is the mother of leginOptimum, creative and
varied repetition will, of course, always have its place in thegs®of instruction. But
monotonous repetition most often leads to boredom and to the deepertingudéathe
negative set-up of learning. Mechanical repetition suggests a weakinge personality.
It seems to signify the necessity of reinforcing the braimcgss. Consequently, dry
recapitulation results in demotivation and in delaying the efiethte instruction instead
of accelerating it.

3. Very often teachers, aware of the harmful effect whichnémgative set-up of students in
regard to instruction and learning brings with it, deliberaielyoduce intervals for
recreation and joking. But by introducing these intervals thégansuggest that the pupil
needs some rest and distraction. They suggest to him that hissetragp of fear of
learning and his fatigue and displeasure with it are fullyfiedt Gaiety that is an end in
itself in the learning process and joyful pauses, no matter hawateonal they may be
bring a risk of still more deeply inculcating the conviction tinir basic negative set-up
in regard to instruction is fully justified.

4. Attempts to accelerate the process of instruction are nmtadeigh mechanising and
programming it. The pupil communicates with the mechanisms and olfésmdback
through the programmed materials. But then the pupil is isolated fh@msocial
environment and the wealth of emotion provided by the group. Irrespectivkeof
favourable aspects of mechanising and programming instruction eitieafek information,
which the pupil obtains about the degree to which he has assimilatasstgped material,
through its lack of warmth not only does not stimulate him/her, but oiteyn reinforces
his/her negative set-up of learning.

This cursory analysis of some methods, aimed at betteringfftbierecy of the process of
teaching and learning, shows that in pedagogical practice,tirpfassure is often exerted on
the pupils’ personality on the second plane. He reacts against this prebssunsotivation for
learning is considerably lowered. Pupils begin to learn only when ares pressed by the
necessity to obtain some kind of qualification for the sake opthetical requirements of
their plans in life. Thus the satisfaction of their basic need -thihg& for information — is
accompanied with displeasure, instead of pleasure.

Becoming aware of these negative sides of the process of timstfysedagogues in some
countries are known to have switched to the other extreme — aanptatifreedom for the
pupil. The pupil should be free to choose what and how he/she is goingnioHesvever,
this search, in its essence justifiable, leads in practicket@lbsence of any sound form of
education. Why should the pupil be given freedom in the process of if@stractd not be
freed from his inner fear of his own limited powers of assimiahew information. Freedom
accompanied by fear of learning is equal to giving up.

30. GENERAL LESSON STRUCTURE IN FOREIGN LANGUAGES
WITH DESUGGESTIVE TEACHING-LEARNING

(If you want to try, consult a trainer certified by Dr. Lozanov.)
In the desuggestopaedic variant of Suggestopaedia many aspects of theestfuarir

authorised method of foreign teaching for adults have been retained. The tbietices of
great importance - textbooks, materials, games, rooms and so on because thesaisstheti
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teaching, healing and personality harmonising method. Considerable changes havemow be
made in the communicative position of the teacher and student. For the sake of clarity, we
shall present within the frame of our original lesson structure pattern sotaaew

additions and improvements.

Now, we havea four-stage training programméntroduction, concert sessions, elaboration
and performance from the studentBhe fourth stage has been separated from our previous
third stage because it assumes an increasing importance fonddy@endence and self-
confidence of the students.

Briefly the introduction can now be described as follows:

The teacher presents him or herself with a nationality and a new name, angrafession
borrowed from the foreign language.

At the teacher’s very first contasiith the students, he or she introduces a spirit of easiness
and delicacy into his or her attitude towards the group as a whole and towards eachstudent a
an individual. Instead of continuously playing in front of the students as if on a stage and
before taking the decision to gradually involve them in the communication, therteaet
stimulates the students to join immediately and willingly in a common gaopecprThe

teacher chooses the most suitable project and offers it to the students, inviting thken

part. The most appropriate project is making a film in which the students can be Huotyrs
understand the prank and willingly join in the game-project. Whenever they have difficul
moments in the learning process the teacher will remind them that theyasevewo carry

out the project. The game-project frees them from the boredom, demotivation and fear of
learning. And then each student chooses a name, a nationality, a new profession eftc. in orde
to be included in that game-project. The teacher is specially trained to apprdartibalar
situation.

Imitating the teacher, the students assume their new rolesv Agamario has been developed,
which gives the instructions for training the teachers accordinthé new approach and
which is discussed with the trainees. The introduction in thelésson might take about 50
minutes, and in the next lessons, no more than 20 minutes. Use mayd®mtiay props,
musical records, films, as well as other suitable matettats.recommended that this not be
overdone to keep on the safe side of the grotesque.

Introduction before: the teacher was on a higher plane of communication and the stad@ents
lower plane. The teacher’s attention was directed partly tettltent’s limiting aspects. Thus,
resistance is created; the more attention to the limiting aspects, tlee thighwall’ of

resistance.

Introduction now: The teacher is on the same plane as the student. The teachewisriike a
good, knowledgeable friend that students haven't seen for a long time. This relationshi
creates an atmosphere of calmness, student can experience an immediata nedaucxiety.

The teacher is communicating on the level of the reserve capacitiesa@ee tap the

reserve capacities if there is no love and freedom. Love alone cannot achievesuiligh re

one needs a method plus love. Society’s philosophy can change if we can have high results
regularly. It is not so much as what is being done, as to how it is being done. Conventional
teachers are re-stimulating student’s limiting beliefs. Our teacheraddtess the ‘sleeping
abundance’ and re-awaken that which is normal.

Do not make the student feel he must answer a question. The teacher is crteatiogsior

the students to be active; they too are asking you questions. The set-up is tlassstoemc is

a safe-haven for free-flowing communication. Do not be directive, e.g. ‘nas\skaind up’ -

this will remind them of traditional teaching. Keep in mind that you are lil@umn living

room with friends. Even when playing a game, give them a reason for doing it. Provoke
laughter. The teacher creates more receptive state of mind in which to introduce ne
information. The method directs its work on both the active and passive levels. Beitidngse
above, we can speak of having unity on both the conscious and para-conscious, but keep in
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mind that the entire teaching method reflects the unity of conscious and paraasnsci
Suggestopaedia is ‘happy’ with both passive and active. Conventional teaching is nct ‘happy
with the passive. Each group will be different, so different groups need differeas géhe
introduction leads into the session; uninterrupted transmission. Before thelpokere at as
individual entities. The Introduction is not only an introduction to the lesson but is an
introduction to the session. Use art to inspire. The session is preparing the @y to t
elaboration.

The position of the teacher
The teacher should:
be friendly (but not overfriendly)
not play an actor but be spontaneous
not imitate,
create specific communication, that means communication being oeveleof the unused
reserves of mind,
avoid drilling or any traditional ways of memorising,
introduce a spirit of dynamism and easiness,
expect the students to know.
The artistically drawn grammatical posters, designed for teesef the lesson, should be
properly placed. They should preferably be perceived by the students peripherad\this is
particularly important in the beginning. Later on, when the material reqbeesg they can be
quickly glanced at.
Gradually in the course of the lessons the need of posters should be phased out.
The teacher participates with the students as a knowledgeald, frather than acting on a
pedagogical stage.
The teacher facilitates the students’ participation as Catane of the initial act, previously
presented only by the teacher. Every student is included in thef adroduction (but not
asked individual questions). They participate in the lesson spontaneously.
The teacher keeps the artistic/didactic communication witlstidents on the border of the
individual's knowledge of the language and their belief system.
In the development of this communication the teacher inspiresutiengs to sing, to act, to
play, to joke, etc, never saying “let's” or “Now we are going tq bit rather as if by chance,
vaguely remembering something from the past. They are simgimdaying together. The
learners communicate more and imitate less than the earlier variantnoétined.
The teacher knows how to apply the laughter system and thensgétgongs. He has been
trained for the purpose. Teachers are also trained how to intoreatesgieech and in
maintaining a vibrant communication. They have also been trainecys wof finding the
variant of the learning multiple personality which is most appab@riTeacher training must
involve methods of supporting students in their switching to the “bastifey variant of the
personality” in each class session.
After the introduction and 80-minute breakhere is always theoncert sessianfirst the
active and immediately after thétte passiveThe two sessions must never be separated. Any
attempt to separate them by having the active session onadldlyeapassive session (which
is actually pseudo-passive) on the next day does not fully achieve the ardieiete
The active concert sessiontains its overall character as described by the author and D
Gateva (1988). The changes to this session are a particulaogieeslt of our research
results. The musical compositions for the active session ardomadotwith a wealth of
melody and harmony in them.
Students get the translation and are informed that, whilst #ohde is reading, they are
looking at the text and the translation and only listen to the musiot-to try to
memorise. The teacher’s behaviour is solemn, as it should be wbeneatds about to begin.
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The teacher waits quietly until the end of the introductory movemietite music. After a
clearly perceivable caesura (a breath, a short pause), reddimgtext begins. The teacher’s
intonation varying solemnly according to the character of the musical piece.

The teacher should in his/her mind keep a little ahead of the accompaniment, sddisha
comes to read each subsequent sentence, it is tuned in to the music: movement inlmajor sca
(jubilant mood), in minor scale (intimate and lyrical mood), the different tengw($ast,
moderate), and the volume (low, full of medium).

It is suggested that the teacher consult the program beforesessibn. Information is given
in it about some of the characteristic features of the ragpeatiusical compositions — for
instance, thecale (major or ming: the tempiof the movementsandante(at a walking pace),
allegro (rather fast)moderato(at an easy pace): and so on. In the ideal case, the teacher
should listen to the whole musical composition before playing it for the class.

In reading, the teacher’s voice should be harmonised with the nuantesrotisical phrase.
The diction should be pure and distinct, every word clear-cut and ptalhetwell moulded.
The voice should be well taken up in the resonance box. The reading shaltdvband
rhythmical, the breathing regular. The active session normally should not |&sthaonr45-50
minutes (with the possible exception of the first concert session).

In order to obtain self-control over the rhythm of reading, the teacher shoulédidsthe
sentence to him/herself and afterwards slowly, aloud. The musical phrase shaytl lzw
kept in mind: the reading should begin when there is a strong (accentuated) note, and finish, if
possible, simultaneously with the musical phrase or wait for it to come to an ertéather
should naturally follow the brightest melodic line, regardless of the part witepaars.

When the musical line ranges to a higher register, the voicénkdilows should not become
high-pitched but quieter and generated in the chest.

Metaphorically speaking the reading voice should join in the orchasteasuo modo new
instrument, which emphasises the musical phrase and makes its pgiaiabarge easier to
comprehend.

Those new words in the text which bear lexical or grammatidalmation of particular
importance should be brought out with a kind of intonation different fronuget in the rest
of the sentence.

In reading the teacher should often lift his/her eyes fronbtio&k, and show attentiveness to
the students through a glance at them or through a gesture.

The more the reading is kept in harmony with the character ohthee=o piece of music, the
more varied, more particular and more easily memorised andadtezial read is more easily
reproduced.

During the Active Session from time to time the students standndpread the material
together with the teacher (1 — 3 times for 1 -3 minutes).
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Teacher says the phrase and then students repeat together rwittihka this takes place,
students are given a reason for standing up and reading along wita¢her, something like
since this is a special film we’re making, we need to hasgeaial voice. Before it was as if
teacher was reading to a huge audience, as if she was onT$tagessions are vehicles for
allowing large amounts of information to be given at one time withatiguing the student.
Change the intonation of the last word in each of the phrases othenmisotony sets in.
There is still a slight pause before and after a word in bold. Real slower so that students
can follow the translation, punctuation, and the highlighted words. If treécndoesn’t have
too much variety you can add variety by reading it in a solemn .vélee grammar points
also must be read during the session, well-pronounced. During the cegssdn students
are free to write in their books, or take notes.

The teacher avoids exaggerating sentimental and imperativergke in the intonation. In
Desuggestopaedia reading is much softer, with a feelingsa¢ bave for the human being,
but not sentimental. Also from time to time the teacher pausesméor two minutes to allow
the students to enter the mood of the softest, most beautiful pants wiusical piece. In the
course of the teacher training we prepare the teachers for all this.

In this way all the texts of the textbook blend with beauty and e¢kiring power of the
classical musical art. It is known that it has its welabbshed place in psychotherapy in
relation to the treatment of various health conditions. It is notbglent that the research of
a number of authors has shown that classical music, with its hammohlgeauty, was based
on the golden proportion. So in this way we link not only our methodology btexttefrom
the textbook as well with the golden proportion in a firm way.

The passive concert session also remains largely the sandesesbed in the Teachers
Manual (Lozanov, Gateva, 1988). Some minor changes have been introducesspétt to
the manner of conducting it. Reading is also softer.

During the break between the Active and Passive sessions, withouhglramy special
attention to it, the teacher puts an uplifting picture of nature owdlfie such as a mountain
scene with the highest peaks aspiring to reach a blue sky. Awdheent when the music
sounds the teacher simply sits down calmly without demonstrating ©igeg of passiveness
and relaxation. The teacher could neglect the insignificant patte lesson and in this way
make the session shorter if he/she is short of time.

Here the musical compositions are characterised by ausiéfiym, content, and intellectual
depth.

The reading is normal, like everyday speech, and as artistie aBalogue requires it should
be i.e. the timbre of the voice varies slightly according to tiesliof the characters and the
emotion in them. The rate of reading should be that of the colloquietisé the respective
foreign language. In this session, the music is used mainlyaskgrbund, but is as loud as a
normal concert

31. Musical Programme for the First Grade of Foreig Language
Suggestopaedic Courses

Session One
1. W.A. Mozart
Concerto for Violin and Orchestra in A Majs 5
Allegro aperto (9:35)
Adagio (11:05)
Rondo. Tempo di Menuetto (9:50)
Symphony in A Major KV 201Ne 29)
Allegro moderato (8:40)
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Andante (7:25)
Menuetto (3:50)
Allegro con spirito (5:40)
Symphony in G Minor KV 550Ne 40)
Molto allegro (8:10)
Andante (7:35)
Menuetto allegretto (4:47)
Allegro assai (4:50)
. J.S. Bach
Fantasia for Organ in G Major BWV 572
Fantasia in C Minor BWV 562
Session Two
J. Haydn
ConcertaNe 1 in C major for Violin and Orchestra
Allegro moderato (9:30)
Adagio (4:10)
Finale (4:10)
ConcertaNe 2 in G Major for Violin and Orchestra
Allegro moderato (8:35)
Adagio (7:05)
Allegro (3:45)
. J.S. Bach
Prelude and Fugue in G Major BWV 541
Dogmatic Chorales
Session Three
. W.A. Mozart
Symphony in D major “Haffner” KV 385
Allegro con spirito (4:55)
Andante (4:30)
Menuetto (3:30)
Finale presto (3:55)
Symphony in D Major “Prague” KV 504
Adagio-allegro (11:55)
Andante (8:50)
Finale presto (6:00)
. G.F. Handel
Concerto for Organ and Orchestra in B-flat Major, OpNe/6
Session Four
. J. Haydn
Symphony in C MajoNe 101 “L’Horloge”
Presto (8:00)
Andante (8:00)
Allegro (4:00)
Vivace (4:00)
Symphony in G MajoNe 94
Adagio cantabile. Vivace assasi (12:00)
Andante (7:00)
Menuetto. Allegro molto (4:00)
Finale. Allegro molto (4:00)
. A. Corelli
Concerti Grossi, Op. 6, Nos. 4, 10, 11, 12
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Session Five
. L. van Beethoven
Concerto for Piano and OrchesNa5 in B-flat Major, Op. 73

Allegro (19:30)
Adagio un poco mosso (8:00)
Rondo. Allegro (10:40)

A. Vivaldi

Five concertos for flute and chamber orchestra

Session Six

L. van Beethoven

Concerto for Violin and Orchestra in D major, Op. 61
Allegro ma non troppo (24:30)
Larghetto (11:20)
Rondo. Allegro (9:30)

. A. Corelli

Concerti Grossi, Op. 6, Nos. 2, 8,5, 9

Session Seven

P.1. Tchaikovsky

ConcertaNe 1 in B-flat Minor for Piano and Orchestra
Allegro non troppo e molto maestoto
Allegro con spirito (21:50)
Andantino semplice
Allegro con fuoco (15:15)

G.F. Handel

“Wassermusik”

Session Eight

J. Brahms

Concerto for Violin and Orchestra in D major, Op. 77
Allegro non troppo (22:05)
Adagio (9:25)
Allegro giocoso, ma non troppo vivace (8:05)

F. Couperin

Sonatas for Harpsichord:
“Le Parnasse” (Apotheosis of Corelli)
“L’Astree”

J.F. Rameau

Concert Pieces for Harpsicord “Pieces de claveleil andNe 5

Session Nine

P.l. Tchaikovsky

Concerto for Violin and Orchestra in D Major Op. 35
Allegro moderato (22:00)

Canzonetta (7:00)
Finale. Allegro vivacissimo (10:00)

. J.S. Bach

Dogmatic Chorales for Organ BWV 680-689

Fugue in E-flat Major BWV 552

Session Ten

. W.A. Mozart

Concerto for Piano and OrchesNal8 in B-flat Major KV 456
Allegro vivace (11:55)
Andante un poco sostenuto (10:10)
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2.

Allegro vivace(7:35)
Concerto for Piano and Orchestra in A Major23 KV 488
Allegro (11:00)
Adagio (7:05)
Allegro assai (8:05)
A. Vivaldi
The Four Seasons, Op. 8
Spring
Summer
Autumn
Winter

32. Elaboration

Elaboration of the material taught has actually begun at the first mgeti the teacher and
students. The first words the teacher says already open upgugiall he teacher reminds the
students in between that he/she and they are going together aoepiieg material necessary
for the film they plan to make. However, here we mean sysiemaboration. At this stage
of the training process, the new focus is on the followaggirements:

1. The freedom and creativity of the students are encouraged even more than previously
2. All the stages of desuggestive pedagogy are unified during therateon through the
use of reminding intonations, songs, the play etc.

2. The teacher continues to keep the students on the border of their linguistic knowledge.

As well as facilitating spontaneous laughter and songs, tleeee@urposefully puts jokes
and songs into the lesson plans to help the students with the most difficult parts cfche les

33. First Day after the Concert Session

First elaboration it starts with reading; the text is divided into several parts. The reatling
the first dialogue is performed mostly in chorus. Cursory phonetic explanatiogisemeon

the spot. The students read the parts in the foreign language, taking a look astaganeof
the text. Various alterations with the voices of the teacher and of the studeitida
organised. For instance, the teacher reads aloud, in a loud voice, the students irtti@te, or
opposite. During the next days the students assume different roles, each omgtheddies

of the character he/she impersonating. The students pass the roles onto one another, so that
each student gets the chance to read. Some students read certain parts, atteresdde
other parts. (Another possibility is to give different variants of one and the kde). The
reading mistakes should be corrected tactfully, the teacher only repéatwgrd in the
correct way, as if by chance. When the given part is read, the translatiomiseke (or
folded up) and the whole of the same part is translated by the students.

In a more advanced phase the teacher decides which passagedshoandlated and which
not. In the last lessons of the course, only a few words and phrasetohae explained by
means of synonyms.

While the translation is being done (without the text in the natinguage), some details of
the part, which are important from the point of view of their ldxacal grammatical features,
are acted out through games and songs (and even through easy ddhsasjeAts should
participate. The location in the text and the duration of the gamegraviously specified.
Quite a lot of subject matter can be presented through these games.
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Then comes the next part.

There should be group reading with the teacher from the very s@ssion if reading
difficulties in certain languages have to be overcome. Thaifeato-ride-a-bicycle method
should be used.

Do as much reading as possible on day 2. The reading connectssess$ien. The reading
stabilizes the results of the session. Remember that someagiah®rmust also be done,
because just the reading alone would be monotonous. Be sure that tineagraserts are
also read. Bold is read in a soft voice; then vice-versa. Opposuiaifteacher does: for
example teacher reads the bold in a deep voice and the words invaiseftThen students
read the following phrase in the opposite way: the bold in softf@dther words in a deep
voice. Men can be asked to read one phrase in a deep voice. Then wdavewith the
next phrase in a soft voice. You can now have women read likeghgust did and the men
like women say that since they are actors they are training their voiatiféoent parts. The-
King-is-coming-and-nothing-more technique. This involves the teaamestand behind
something and read the phrases to an individual student who is liketagea The student is
not looking at his text.

If the whole dialogue cannot be dealt with in one day’s peri@dntbe worked out to the end
of the next day. This primary elaboration of the text should conee @mfirmation of the
students’ conviction that they have mastered the material dtahslation level. Now the
teacher must make certain that there is an easy transition to active speaking.

34. Second Day after the Session
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Second elaboratianEvery day the elaboration starts with a song and finishesanvgbng.
The group goes on with the work begun the previous day until they get hhtbeg
grammatical units in the lessons. The students are immediatélyated by reading and
translating in a playful manner, briskly, and frequently changiveg games, or playing
suitable games apart from the text which the teacher chooseslimg to his/her judgement
and intuition. If necessary the teacher reminds the studentsh#hatate working on the
material needed for the film. All this is done in the respective double-plamiacetanner.

Note During reading and translation all opportunities for analogy shioelmade use of. For
instance, when reading a sentence the verb therein could be quicklgatedjon the spot, in
chorus, and its link to the verbs in the posters could be shown furtiaeh similar fashion
sentences or phrases could be remade.

The teacher reads aloud slowly and the students translate the new reatkngeittar in

chorus or individually (in the latter case, of their own accord). The text shouldaform
summary of the most important lexical and grammatical units used in the dialoguegw

way, using direct and indirect speech. The teacher encourages the studentsetanrafeav
words some similar text. The text should provide a basis for the students todefl @ sheir

own on the next day. They should think about what they will be able to narrate within the
framework of such a theme (summarising in fact, the most important points @ssoa).

The stories should be in direct and indirect speech. At the beginning they should be rather
short, but with progress made in the respective language, they should grow longer and more
detailed. They can be connected with the students’ new identities and with theeglptay

in class. From the middle of the course onwards, the students can tell suitable sreeudiote
speak about small happenings in their own lives. The contents of these narrations should be
interesting and pleasant. The teacher should be careful in choosing the thernt®tgbe

over at home. Of course, nothing should be written down.

A lot of suitable games and/or songs should also be included in ¢bedsey elaboration.
They should always be loaded with lexical and grammatical infasmatnd be of artistic
value, with a view to the general educative sides of the insinue familiarising the students
with the culture of the respective country.

The teacher takes great care in preparing for the elaboration. Decide on what games are to
be used and why. On the grammar, decide which is to be activated and which is to stay on the
periphery (on the passive level). Consult the grammar for each chapter to know the most
important verbs, grammar constructions. Be aware of each individual's level of progress.
When students speak with mistakes, correct indirectly. As students are givingdiveiual
presentations, hardly correct them at all. These short stories they are giving give them
encouragement; they see they can communicate more or less freely. During the ielatorat
students do not need to cover their native language and be asked for the translations. This
could cause undo stress. The teacher can gage for herself how well the students understand
by how the students answer the questions during the elaboration. The whole process of
translation should be easy, not stressful, almost as a matter fact. For the short storisk,just
‘Did you understand?’ No need to rigidly ask individual students for a linedeytdanslation.
Teacher can ask for a translation if needed. The goal is for the student to realize that they can
understand new material. The elaboration must be very dynamic and very often changing the
tasks: some songs, one game after another. Allow short time for thinking, more time
communicating and using the language. We are looking for spontaneous use of the language.
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35. General Recommendations

In the initial stages of the course the teacher might wuitable questions on the blackboard,
so that when students give answers to these, the answers begin to form atlstanyleti

By skillfully steering the conversation around the theme (or theofethe different stories
given the day before, the teacher can, in an encouraging way,theviséudents to retell them.
Only the most inadmissible mistakes should be corrected in a softenand if possible
indiscernably.

As soon as the first spontaneous attempts of a student to intarmoibter student’s story
appear, the teacher must immediately take the situation in haahdtienulate and maintain
this process of spontaneous communication as much as possible and sebeitames a
regular procedure in the course. Generally speaking, one shoulthieorary beginning, take
the utmost care in the double-plan, tactful and delicate directiegstudents toward
spontaneous conversation. This conversation should be natural, without sgpadi@ments,

or allotting special role-play situations (except in casesnwthe students either seek or create
them themselves).

The teacher should think of various ways of inspiring different fahgeneral conversations
among the students about their everyday lives (stressing posiings,t of course), either
with the group conversing in chorus or individually.

From the very beginning of the course, those students who have sonipiawwwledge of
the language should be handled very cautiously. Skill and tact muselan keeping their
participation in the lesson well in hand as regards time, sahéatdo not monopolis it, and
to save and keep up the spirits of the real beginners who cannot undetktidnad the
students with a smattering of the language are sayingr Afteertain amount of general
progress has been made in the whole group, these students with sonmka@sil@dge can
display their knowledge to the full.

In general, activation should come in a more rigorous way after ttieahfourth dialogue.
The students can then be given roles to play more often if thegssxarspontaneous wish to
do so.

Conversation between two or three students, either with or withextl@ook, should not be
allowed outside the teacher’s control. For example, the beginnes fesevrong questions,
thus surprising and perplexing the other beginner.

Every new working day should begin either with reading a text aloud foreign language
with the teacher narrating some intriguing everyday story in the for@nguage — taking into
consideration the students’ easy understanding of it.

Note: When the classroom activities tend to look like a learpiregess which should
possibly be prevented, this fact should always be explained with ¢ksesig to get ready in
order to achieve the significant objective of the common gameeprépe example making a
film or the like.

During the days with concert session the tempo of the readidgrite, allegro, moderato) is
the tempo of the music. During the days without concert sessiorpbgiatls a 45 min. each
the tempo of the work is following:
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about 45 min. — fast

30 min.- moderato
15 min. — fast
break - 30 min.

15 min. — moderato
30 min. — fast

30 min — slow

15 min. — fast

Detailed information how to elaborate every line in the Engkstibbok is given in our
Guide for Work (580 pages)1992, Sofia University — Centre of Suggestology,
unpublished (on a typewriter). We give this guide free to every teachexdray us.

We also have &uide for the second leveburse (advanced students) which is different from
that for the first level but we are not going to review it hiéve have d&uide for Childrenof
different ages studying foreign languages. For each of them ithe different method. The
same is true for differerstubjects in schodimathematics, history etc.) and also for adults.

We give different Guides, textbooks, a lot of materials — gaswagys, wall charts, suitable
arts (children’s operas for mathematics etc.) and so on.

All of this information is aboutwhat to do”, but about the very importatihow to do” the
teachers need only training-or example, the intonation cannot be described — it must be
heard and corrected. The same is true for many other qualities tfacher. Without training

it is not possible to work. An art cannot be described — it must bvd beaeen to feel it and

to understand it. Suggestopedia (and also its desuggestive developmean) art, a
pedagogical art, including a lot of classical art.

Part of the output levedhould be given cautiously a few days prior to the end of the course,
for instance, in the form of challenging written texts, conversations etc.

During the course the students should be given easy tests to sintidah, mainly
translations into their own mother tongue, including meaningful pdrtsalogues and extra
texts (after the latter have been translated during the elaiws). These fragments can be
given either in written form or can be read slowly by tleeher and translated extempore by
the students.

Speaking one’s mother tongue during the course is undesirable. This holds true both for the
teacher (every time he/she comes into contact with the students) and for théesqtudle

their gradual progress).

The Final Day(performancehas now been set out as especially significant because this is the
day when the trainees demonstrate to themselves and to the groufheyhhave learned.
The class begins with a monologue, which quickly runs into dialogue. Stioots told by
each trainee are an appropriate occasion to elicit additionaiansgeand free conversation.
This is a day for reinforcement and assurance. It is a paniguimportant and special
occasion to celebrate on the final day of the course.

The course begins with one of the best songs in the language of studgmeheosng marks

the end of the course. Now take a moment, dear reader, to think of onébestis®ngs you
know.

The suggestopaedic system for teaching foreign languages to adults is subjaatedber

of psychological principles, which should be observed. For example: good, reliable
organisation of the work in the educative institution; purposeful, double-plane behaviour of
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the teacher; motivating initial instructions which are read to the studemstinly of the
students’ attention to sense-bearing wholes and easy and, if possible, unstraiméatiass

of the elements; no obligatory homework, but permission can be given to the students to go
through the new lesson for about 15 or 20 minutes in the morning and in the evening, only
informatively, however, the way one skims through a newspaper.

The textbook is also of importance. Its contents and layout should coatiibiiite success of
the suggestopaedic process of teaching and learning. A lightdhesdoty with a pleasant
emotional plot should run through the textbook. The majority of the neerialas given in
the very first lesson — 600 to 850 unfamiliar words and the majafritiye essential grammar.
In this way at the very beginning the students have a vaidger of language possibilities at
their disposal, to cope with the communicative elaboration. Thus they ddfeabt
“conditioned” to speak within the limits of a few words and patteEech line of the
textbook contains parts that can be substituted by others.

Thus, without getting into structuralism per se, hundreds of pattezngsamilated at once
and under natural conditions. The pictures used as visual aids are comwidittie subjects

of the lesson and not with elements of it. This contributes to the ooroative freedom. The
translation of the lesson into the mother tongue is given to the studehesbeginning of the
lesson to look through in a cursory way, and is then taken away. @dbwot stay long at
this stage and quickly pass on to the stage in which there is no translation at all.

36. RESULTS OF SUGGESTOPAEDIC FOREIGN LANGUAGE TEACHING AND
LEARNING FOR ADULTS

As was mentioned above, suggestopaedic instruction when it is welisgdashould release
the suggestopaedic reserve complex. This does not only mean tlzssimdation of new
material should be considerably accelerated (usually sevienas over) and that the
knowledge should be gained for a more lasting period on a more createlelt is also
imperative that there should also be other favourable educational and meditsl resul
These concomitant favourable effects of medical nature have b tinto the basis for a
whole suggestopaedic system that has become a new psychotherapeuaticdowever, the
attention of specialists has so far been attracted to the mmhadatesults because of their
volume, durability, creative tendency and secondary motivating powese Tiesults have
been published in a number of papers on the matters of Suggestopapdrted at
conferences and symposia in Sofia (1971), Moscow (1974), Ottawa (1974), ngetes\
(1975), Washington (1975) and elsewhere.

The accumulated experience shows that steady good resultsatient&! countries where
experiments have been carried out can be expected when the suggesttgzerhing and
learning is properly organised.

A suggestopaedic course of Italian at the
Research Institute of Suggestology
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A suggestopaedic course in Japanese in
Japan.

Foreign language suggestopaedic course in
Viktorsberg, Austria.

[

There can be different variants of the suggestopaedic foreign languasga syfsbm courses
with several lessons per week to courses of whole days, immersion in the suggéstopae
foreign language atmosphere. The leading factor is not the number of lessons but the
psychological organisation of the process of instruction. If we take as gobésin the 24
days’ foreign language course with four academic hours per day, either no h&mewoly
some informative reading allowed for 15 minutes in the evening and in the morning, the
following results can be expected: (1) The students assimilate on averagiano®8% of

the vocabulary, which comprises 2000 —2500 lexical units per course; (2) More than 70% of
the new vocabulary is used actively and fluently in everyday conversations and tf¢hres
vocabulary known at translation level; (3) The students speak within the framewbek of
whole essential grammar; (4) Any text can be read; (5) The studentsitmbwmake some
mistakes; (6) The students make some mistakes in speaking but these mistakesndiemnot hi
communication; (7) Pronunciation is satisfactory; (8) The students are ndtafftalking to
foreigners who speak the same language; (9) The students are eagent® cbuatying the
same foreign language and, if possible, on the same course.

This holds good also for beginners who have never learnt the resptwign language
before. It stands to reason that in teaching students who havepselm&nary idea of the
language, the results will be much better. The assimilatiothe new material in the
following second course takes place approximately at the same speed.

37. THE SUGGESTOPAEDIC SYSTEM FOR TEACHING
ALL SUBJECTS IN SCHOOL AND PRE-SCHOOL AGE

Suggestopaedic teaching and learning has been introduced for altsub@clinary schools
and in kindergartens for three to six-year-olds. The three suggestpaiediples and the
three groups of suggestopaedic means are also observed.

Of course, instruction is adapted to the age of the pupils and thécspetihe subject. The
fact that, at this early age, the social suggestive nornhéolirhits of the human personality
and for the difficulty of learning has still not been inculcaiedhe children is of special
importance. In fact Desuggestopaedia is a preventive method gt children from
didactogenic disorders, from lacking motivation for studying, and fromeaglative effects of
the popular system of education.
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The tutor organises the training similarly to Desuggestopaéali adults establishing
conditions for free and normal communication without tension and limitatidmsever, the
process of learning is not chaotic.

The important thing is that the tutor must believe and not “plaly’faitthe top results of the
training. He/she should have normal 100% expectations regarding tbectffaining based
on his/her experience. The system of games, songs, competitioosraadt with classical
arts are not forms intended to impress students (adults or childrefdrms of mutual play
with some participation of the tutor as well. These are formmauwitial happiness and love.
This role of the tutor is as natural as his/her role in trebkshment of the limitations in the
rate of training — in other words, the undiscovered “reserves” of the personality.

In Suggestopaedia for children, the methods differ from the methods for adults not otdy due
the essential difference in the impact of the social suggestive norm on thetrabeio (it is
not yet so strongly rooted in children) but also because the brain of a chilldvisrgtdelicate.
Many areas are not myelinated. Excitation irradiates very quickly. Chitdnenot achieve
stable and effective concentration on an object, music etc. They constauatigave activities.
When presenting new material, we should pay attention to the manner of presentagoa. Fa
is not caused by the scope of the material but by the manner of its presentation. Good
knowledge of children’s mentality and the function of the child’s mind is an absolute
necessity. Of course, this applies to any method designed for children.

The motivation for learning is natural, spontaneous, unconscious. It is equal to the natural
thirst for information under conditions of play and fairy-tales. That is why orfeeaghbst
important tasks of the teacher-suggestopaedist is not to allow the build up of limding a
inhibiting social suggestive norms and to ensure a natural transition from the wodg tj pl
the world of creative learning, characterised by a spirit of independenceiotsnsss and
high motivation.

The most typical examples are found in the first grade inhiegcreading, writing and
mathematics and in the upper grades in teaching history, geograplByatescribing them
we shall give an idea of how the teaching of other subjects is organised.

In all cases it is necessary to explain to the parents, ifledetaritten instructions, how to
behave with the child at home, so that they are not an obstaclevworkhef the teacher. It is
especially important for parents to know that first-gradereaeenpt from doing homework
and that parents’ role is as tactfully as possible to heighterhitdren’s motivation for
learning.

Students learning mathematics by means of
suggestopaedic methods. On their heads they have
poles through which without wires and from a distance
the laboratory at the Institute receives information
about brain activity.
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Children from an experimental suggestopaedic school
learn while playing.

The students from the suggestopaedic classes have
spare time on Saturday when they go to the mountain
together with their teachers.

A children’s opera for learning difficult matters in
mathematics.

' ' = The author 25 years ago in his study room at the
Institute.

Happy 17-year-old students learning
suggestopaedically the entire school year.

The first experimental school which was placed at our
disposal by the Ministry of Education — school No.
122.
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/‘i' The Academic Council of the Institute — 12 experts,
mainly professors from various research institutes and
universities, who were appointed to assess the
correctness of the experiments performed.

38. INTERDISCIPLINARY RELATIONS

If we carefully analyse the principles and means of Suggestopaeziishall get the idea of
how to understand the interdisciplinary relations.

The principles and means show that the process of teachingaanishdeshould no longer be
considered as “linear”. This means that the pupil is not to be coedids a multi-storeyed
machine in which each storey works independent of the others — inathematical lesson
“the mathematical storey is fed with mathematical knowledgeth& music lesson the
“musical storey” receives its necessary information and switin all the subjects — each
activity detached from all the rest.

When the educational process is of a linear nature, which SuggeBtopgects, it consists
of dry logicalised teaching that is separated from thenéaflg inseparable “emotional
presence”.An educational process of a linear nature has an especially harmfulrefiegard
to the misunderstood “principle of consciousness”. This has led to an ussutettempt to
break the inherent unity of the processes of the conscious and the pai@e®nAt the same
time it has resulted in demotivating, unpleasant and conscious parisolated senseless
elements before the pupils have grasped the idea of the meanvhglel, of the pleasant and
motivating global unit, which is eventually formed out of these meaningleseris.

The various forms of interdisciplinary relations, at this stagethef development of
Suggestopaedia can be arranged in order of importance as follows:

1. A more emotionabtmosphere is introduced in the teaching of those subjects which are
logically directed, and more logical thinking is introduced in teagkose subjects which in
themselves create an emotional atmosphere without devoiding thet afbisspecificity. In

this way, an emotional-logical balance is aimed at.

This does not mean that emotional and logical phases should be introduced in the process of
instruction alternatively, but that these two sides of the human personality shoakeibe t

into account in their inherent concomitance.

For example, in teaching mathematics the presentation of the global theme shamilivély

and artistic as it is in the work with suggestopaedic operas for the first gradgoikhia the

other grades of the primary school should be based on the same principles.

When sub themes are elaborated and when problems are solved, the situations should be taken
from actual life and given with a great deal of emotionality and in such a wiath¢haterest

of the children is aroused. The teacher’'s mood should be stimulating without overloading i
any way and without keeping the children in a constant state of unnatural stradneChil

should be given problems taken from the sphere of art to solve. They should sing songs, draw
pictures, mould in the mathematical period, but always with some mathematicahpsabl

view. Even the solution of the most difficult and dullest problems should be associdted wit

an emotion of some kind of pleasant expectancy. We must bear in mind that pleasant
emotions stimulate higher intellectual activity.
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Conversely, in music lessons, for instance, singing and listening to music, whmbsthg
emotionally imbued, should be supplemented with some logical explanation of the structur
of the songs or piece of music, with elements of the theory of music or in the fistvgth

the reading of the text below the notes.

An emotional-logical balance should be sought and achieved in a similar way imgeathi
other subjects.

2. Balance of the conscious-paraconsciagnighe organisation of the lesson. This means that
the teacher should cultivate a feeling for the conscious andgra@ous constituents of the
process of teaching and learning. He/she should not put the accent onbnsmously
grasping the material nor only on the intuitive perception of it.rigutine process of teaching
and learning any subject, we can direct the informational praced® conscious or to the
paraconscious constituents. When the necessary controlled paraconscikgiourat is
insufficient, we must increase the supply of information through pen@blperceptions and
emotional stimulation. And when the logical processing is insuffficte conscious rational
meaning of the material presented should be augmented. In lessopartinudar subject this
optimum balance of conscious-paraconscious functions can be promotedrdmudirtg
elements taken from lessons on another subject, one which offers gresgiilities along
the desired line. For example if, during a lesson in mathemétiedeacher cannot think of
any way of utilising the peripheral perceptions within the fraor&wf mathematical activity,
he/she can resort to literature, music, or the fine arts,hwilce a greater possibility of
involving and harmonising the non-specific mental reactivity, mairlg peripheral
perceptions and the emotional stimuli.

Conversely, understanding of aesthetic subjects is much easiny ifime he/she is at a loss
as to how to utilise the logical aspects of the object ofs#lfj a teacher resorts to subjects of
a logical nature in order to maintain the conscious-paraconscious balance.

3. Intedisciplinary globalisation of theme$his means that a global theme should not
comprise only definite sections of a given subject following only ddwaatic requirements.
They should unite, if possible, a great part of the other subjegtslhsubjects which have
some relation to the specific theme, without obliterating thferéiice between the subjects.
The kernel of interdisciplinary generalisation is the knowledgecasative development of
the subject which is studied. The other disciplines only give a wiéaning to its problems
from another point of view and mould the questions further in relation to volume. Let us take,
for example, a global unit in music. It can be enriched by sontieematical rules which are
being studied at the moment and which have their place in musianatheematical lesson,
the teacher can give examples taken from mathematics inu$ie lasson. Both subjects can
be enriched with examples taken from poetry, where both music atheémetics play their
part. And these subjects can be discovered in history, sports, tmeaad handicraft.
Mathematics, music, rhythm and the desire to read are to be évengwhere. But we must
be very careful in taking this approach — an exquisite feeling for meiaseguired here. The
work bound up with interdisciplinary relations can enhance the |lepofimaterial if some
lagging is noticeable in pupils. For example, at the beginninigedfinst grade every occasion
for reading must be made use of. Children should be made toxteadexts under notes, the
texts accompanying their mathematical tasks, the instructions fogtrees etc.
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39. TEACHING AND LEARNING READING IN THE FIRST GRAD E
(If you want to try, consult a trainer certified by Dr. Lozanov.)

There is no great difference in the way first-graders andremilof pre-school age (three to
five-year olds) are taught to read. With younger children the process is @wydays slower.
The teaching passes through the following phases:

On the very first day of school 30 or 40 large colour poster-likerpgctaf scenes from the
world of children are placed on the walls of the classroom as decordhe words
corresponding to the pictures or a short sentence describing ingatiie meaning of the
pictures are written in large typed letters under the raspeggictures. The first letters of the
words are inscribed and interwoven in the respective pictures |lasirve semi concealed
way. For example, below a large picture of a bear, thergiiemwin large typed letters the
word “BEAR” and the letter “B” is introduced in the picture Itséut as a picture-puzzle.
The entire alphabet is given in this way and also some of the uohffreult letter
combinations. These poster-like pictures are placed in the pupiisofi@ision. They are left
for two days like this, without children’s attention being drawn to them.

. At the end of the second day of school they are taken down and shdwen dbildren in
random order with the pictures themselves concealed and only tkenwyitrds showing for
the children to read. Thus a situation like that of playing a garees. At first in chorus and
then separately the children arrive at recognising the wdrdssdntences and the letters in
the pictures.

. Twenty or thirty pictures of the same kind (if there arelaftyare hung in the classroom for
another two days. Then the teacher proceeds in the same waklemittas he/she did with the
first lot. And now all this must be organised in the form of a game or a play.

. All the words and sentences used as captions for the picturesttae separately without the
pictures and in an atmosphere of game. The children are thentasie=dl them quickly at
random, first in chorus and afterwards separately.

. The words and sentences already learnt are combined in shortnmemncss, each with one
new word. The sentences are connected by some plot. They are obadus and from time
to time by individual pupils. The children are not allowed to read aepéatters or syllables.
Always the whole word, or the whole sentence! Regardless oftli@igeacher suggests in
passing that the words are composed of letters; he/she méyeashildren about the letters,
but should not stop to dwell on the letters when reading. The teaeyego on to the quick
reading of slides and then engages the children in quick-reading contests aad game

. There is a didactic opera or theatre performance, oftermaofilvideotaped performance.
Some of the words already learnt and also some of the new wergsvan in the specially
prepared performance as a way of unravelling the most inteygsdrts of the plot. All the
children join in chorus together with the teacher and thus “helpadtes, who suggest that
reading is pleasant and easy. The same performance comprises shematieal material.
Note The day before the performance the children read an illedtbatok in chorus, together
with the teacher. This book contains the libretto and score of time didtle opera
performance.

Short poems already learnt by heart by the children and madanapilgrof words already
familiar and of a pleasant nature are read in chorus and individUla#ychildren must follow
the place in the text with their first finger, even when the word is unknown to them.

Note The whole of this stage takes 7-10 days from the very beginning.

. For several days the children read their first book, which has bequilehrao as to be
entertaining on the basis of the pictures and contains mostly waddseatences which the
children already know. This book is the suggestopaedic Primer.

. The children read other books and texts adapted to their level of kneveledgvhich contain
not only familiar but also unfamiliar words. The reading is in chdous,the teacher stops
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from time to time and waits for the children to continue by theraseSometimes the teacher
only lowers his/her voice and then raises it again as soon as hetstes that the children
need his/her support. The texts should be short, emotional and rhythhhieadpeed of the
reading should increase gradually. The aim is to teach children how to read ,qusikig the
short words with the long ones and avoiding breaking the words up untoleyllat certain
moments the chorus reading is switched to individual reading. Bscls teead at most only
twice so that in this way the pupils are prevented from memorizing it. After theyrbastehe
text the children retell what they have read very brieflgavtoid mechanical reading. There
should be no reading of texts which the children show little or no interest in.

After reading the beginners’ series of booklets we pass onattinge suitable booklets
available in the bookshops. The aim is to read in chorus and individigallyany books as
possible The children’s attention is not fixed on one book for any length of &amd the
teachers keep going on quickly to the next one.

Conditionsare created for bringing mox&riety into the repetition by continual introduction
of more and new material for reading. Those pupils who are glrealtladvanced can be left
to do quiet individual reading of more difficult booklets, the content otlwthey can narrate
afterwards to the class. Meantime the class continues to reade@nbook after another in
chorus. A transition is gradually made to increasingly expressive and agédiog.

General surveyThe method here described for learning to read has at glérate features
in common with themethod for learning whole wordglowever, this is only auperficial
similarity. We can list a number of features in which the method for leataingad differs
essentially from this method. Primarily, suggestopaedic tea@mddearning to read differs
from the whole words method in the unity of the three principles chieg and learning.
The following more essential differentiating traits should be noted:

In Suggestopaedia the pooling of the material in words and shudenses is always
harmonised in unison with the psychological and artistic means.

The whole word or sentence is learnt to a large degree petlghend without a waste of
time and strain for the pupils, because it is presented to theneags of the picture, which
serves as decoration for the room and to which attention is not drassimikation is
achieved by reading or singing memorised passages aswtitough the children’s opera
and theatrical performances, created for this purpose.

The pupils do not dwell for any appreciable length of time on otleecame short sentence
to change only a word here and there. They pass on very quickly to new texts and booklets.
The pupils assimilate the word as a whole but it is curssu@igested to them that it is
composed of letters. The initial letters of the words arerpurated in the pictures as a
hidden element of them. The visual-auditory analysis goes to¢badelane simultaneously
with the cognitive stimulus of the first plane — the word or shemtesxce as a unit full of
meaning.

The synchronous group reading as a stage in suggestopaedic instruttids, canging
features, rhythm and accelerated tempo, and with the “eritiafrige children by the teacher
occasionally modulating his/her voice and speaking in a low tone, isapleand, together
with the other particularities of the method, increases motivationceeativity. In a word,
suggestopaedic teaching and learning to read is a natural method,iwlnmany respects is
similar to the processes by which small children learn tokspEae children start to read
without consciously learning to do it. On the first day, without se&di how it happens, they
can read a number of words and know all the letters.

The different phases in suggestopaedic acquisition of reading that we have ézdiisnsa
especially those with desuggestive orientation will not give the desirdtsresless the

teacher applies the necessary psychological approach. First and folteertescher should

love the children and play together with them. The transition from phase to phase should be
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smooth, like in a game, not an exam. While being taught this methodology the teacher
acquires a number of psychological approaches in practice.

40. RESULTS OF THE SUGGESTOPAEDIC TEACHING
OF READING IN THE FIRST GRADE

During the first two days the pictures (about 40 altogether) banipe walls as decoration
and the children’s attention is not deliberately directed to th@m.the third day most
surprisingly they can read all the words and know all thergettéthout having learnt them
and this is what creates high spirits for playing games whiehn makes it easier for them to
acquire new and more complicated texts.

The description of the method makes it clear that children begin readindyassathe second
week in spite of a limited volume of reading matter. Readingsstillckly develop during the
next few weeks. In the second month of the school year the childreiready read any text
quite fluently. This motivates them very considerably. They stsking for books. At the
same time school children learning by the mainstream method ikcotitel schools do not
learn the whole of the alphabet and can read only a limited numhberd$ and very slowly
at that, in syllables or letter by letter.

Of course, we mean here those children who could not read when theyocseheol as well
as pre-schoolers. Taking into consideration the fact that the suggeEstogxperimental
schools have a five-day week with less school hours and the pupdsnbahomework, the
results achieved acquire still greater significance. Thealtsee®f research carried out in
1973/74 involving only the children of the then experimental school, who couldeadt
when they were admitted to it, were compared with the resulinebltin the control school.
In this way we obtained the data given in Table No. 4.

Table No. 4.

Input and Output Reading Levels of Pupils without Preliminary Knowledge

School group| Type  ofNumber of| Knew no| Knew Read Read

control test| pupils letters (%) | some word by freely (%)

letters (%) | word (%)

122 Input 26 30.77 69.23 - -

(experimental 17/9/73

_1St)

122 Output 24 - - 25.00 75.00

(experimental 21/5/74

_1st)

139" Input 25 36.00 64.00 - -

(control) 18/9/73

139" Output 21 - - 55.00 45.00

(control) 17/5/74

From the table it is perfectly clear that the children in elkperimental group ended the
school year with considerably greater proficiency. In the éexstal group 75% of the
children were able to read freely, as compared with 45% in theotarbup (p<0.05).
Similar results, all statistically significant, were obtd in a number of repeated instances of
research carried out with more children. In the school year of 1975/78stitate was given
15 experimental schools all over the country with 1500 first graamieisl4 control schools
with 1300 first graders. At the end of the school year under the above mentionemesmdit

a five-day week and no homework in the experimental schools, we got the foll@sultsin
reading: In the experimental schools the children mastered 9®f5#% material envisaged
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for two school years (including the initial period of teaching theow to read) in 99
academic hours. At the same time the children in the control schitbla six-day week and
quite a lot of homework mastered only 79.5% of the material envisagexhliy one school
year. The children of the experimental suggestopaedic schoolsableréo assimilate in 99
academic hours much better the material which in ordinary schoot®visred in 334
academic hours plus homework.

Table No. 5.
Percentage Distribution of Schoolchildren in Groups According to TheiReading Habits
at the Beginning and at the End of the School Year

Schools | Number| Number | Not | Not | Read | Read | Read | Read
of pupils | of pupils| able | able | word | word | freely | freely
to to by by (%) (%)

read | read | word | word
(%) | () | (%) | (%)

A b a b a b a b

Experi 1413 1414 84.8 11.8 5.9 21.% 9.3 66.7
mental

Control | 1228 1404 86.1 2441 5.7 31.2 8.2 4417

a=Input tests

b=Output tests

The data given in table No. 5. were obtained from the input (at thenoeg of the school
year) and the output (at the end of the school year) tests, held dueirgghool year of
1977/78 in order to check the dynamics of the children’s’ habits.

The differences between the initial tests (input) of the exparial and control groups is
statistically insignificant (p=0.32) but the difference shown in théput tests is statistically
significant ( p<0.001).

The time taken to read one and the same text was on an averagar6albtie experimental
groups, while for the control groups it was 78.78".

63.53 % of the schoolchildren of the experimental schools succeededpmgrthe meaning
of a quickly read text, but only 38.32 % of the children of the control schools did so.

It must be pointed out that these results achieved in the experimental schoohdtdhéhe
school year were after 90 academic hours. The results achieved in the aihdots st the
end of the school year were after 155 academic hours devoted to the same subject plus
homework.

41. TEACHING AND LEARNING WRITING IN THE FIRST GRADE
(If you want to try, consult a trainer certified by Dr. Lozanov.)

Teaching and learning to write begins 10 or 15 days after tharbeg of the school year

when the children already know how to read, though not so fast. This prasestso been

brought up to a meaningful level by introducing global didactic umits kay observing the

unity of the three principles and three groups of suggestopaednsmdee plan for a writing

lesson taken in one period is as follows:

1. The teacher writes a short, meaningful, emotional sentence orattkbbérd, first in the
normal way, then leaving a little space between the letters and words.

2. Hel/she makes a brief analysis of the contents and structtive séntence — words, letters
and capital letters. This is connected with some interesting childrerys stor

3. The pupils write down the whole sentence in their notebooks, but relatedeto
requirements of the story

4. The teacher checks the individual work of the pupils and points out the mistakes.
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Then the pupils write out the whole sentence again.

After this they write the same sentence as it is dictated to them.

Then another sentence with the same words is dictated to them and written down.
Gradually they go on to more complicated texts and dictations.

Note: teachers should be careful to see that the pupils do not find the writonsless
irksome. Pleasant texts should be given for copying and the musical accomparfiment
suitable classical music should be included very often. In addition the pleasanilegreos
of a game is created.

©oNoW

42. RESULTS OF THE TEACHING AND LEARNING OF WRITING

Here again activating the reserve complex with its markedly positivertgucts” shows an
outstanding fact that the children learn to write in the course of three dayg bae lesson
each day. It is worth remembering that writing comes after the ehilikive started to read.

43. TEACHING AND LEARNING MATHEMATICS
IN THE FIRST GRADE

(If you want to try, consult a trainer certified by Dr. Lozanov.)

In teaching mathematics to pupils in the first grade one shoukdne¢@nly to give the new
material globally, but to find a link with the other subjects @&i.vin fine arts and manual
training, for example, it is possible to introduce in an unobtrusiveavaymber of things that
pupils have learnt in their lessons in mathematics. In this waghttdren will begin to feel
that a knowledge of mathematics is indispensable and at thetisaenextremely interesting.
Such links between mathematics and physical education (and allsattjects) can easily be
found. For example, in physical education the children can count themseivesrtain
numbers of children can be added to a game or taken out of it. Thaevithksther subjects
should be sought unobtrusively and in a captivating way, so that the oldloneot feel they
are engaged in mathematical exercises.

The mathematical material for the first grade comprisesythag that is in the official

mainstream curriculum for the first grade and a considerable@fptrat for the second one. A
part of the material for the third grade is also included. The wmaleerial is divided up

according to its functions into six global themes. Each themedsged in the following four

stages:

Stage OneThe most essential of the new themes are first givenlmnittisical, theatrical or
recital-like scenes. The performances of these little sheitls their classical-like music, are
prepared in advance by the actors and actresses of the suggestdjuteadic theatre or they
are videotaped. Some of the most essential examples of the respectiematathl theme are
skillfully built into the plot of the play or the opera, which mustiideresting for the children
and which must not make them feel it is being used for mathemnaxescises. The
mathematical examples must not weigh on the performance and i&wermal, fascinating
development.

These examples must come into play at the most thrilling emotional moments of the
performance as a form of the means of the denouement. The children in the audience must
gradually be drawn into the play in the course of the performance. Thus they impéycepti
become actors and actresses in the play, and often show creative initiatoreinagmoves

the performance. The illustrated book with the plot (script or libretto and score) of the
performance has been read to them the previous day.
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At this stage and before beginning each new theme, four or fiverggcton which are
depicted the most essential problems, must be hung on the classroom wallsoBy ahale
sections of mathematical problems can be solved from therach&es should however pay
no attention to these pictures; they should hang them on the watlscasation for the
classroom.

Stage TwoThe following day (in one period in the classroom) the childresll tbe contents
of the play or even replay or sing some passages from it; feeleg to mention the didactic
problem included in it as the means of unravelling the plot. Then aa ®xtig is sung or a
poem is learnt by heart — the song or the poem containing antiassemiant of the
mathematical example given in the performance.

Stage ThreeThe following day (in two periods in the classroom) the wholméhis given in

a generalised way. Use is always made of the performancéedlactic songs and poems.
The material, which is larger in amount is all subject to tineestunctional principle, which
must be pointed out to the children. For example, it must be explarde children that
when we add 6 to 7 we add it in the same way as we add 16 to 77 48 136 to 7 and so
on.

Stage Fourln the next few days (one period per day) there is fixatidhefnaterial taught,
deepening the children’s knowledge and solving creative tasks. Shamldests are given
periodically to see the degree to which the material has besteneh and what extra help is
necessary for the different pupils.

The teacher goes on to the next theme only when the controlhesiglsat the pupils have
mastered on average 70 or 75% of the material.

The ability of the teacher to suggest to the pupils through hiséimetuct that the material is
extremely easy to master, and to create a bright, pleasaos@here in the classroom is of
essential importance. Homework is not given, because it sugdedtdhere are many
difficulties to master and because through homework parentsnelired to force their
children to learn.

If a child of his/her own initiative, wants to solve mathenatjmroblems at home and then
shows them to the teacher, the child should be encouraged, providem thaé insists on
his/her doing such tasks every day.

Introduction to the material during the first year should take place impdaigegntid in a

manner that is pleasant for the children. Parents are instructed to send ttie#ndtibpping,

and to ask for an exact account of the change they bring back after paying for tteaspar

In general, all cases in which the children’s knowledge absorbed at school can balfyracti
applied must be made use of by the parents. Children should not, however, grasp the fact that
this is a form of testing their knowledge. Thus high motivation is created withineshildr

The mistakes the children make at first are very tacttudlyected, sometimes imperceptibly,
or they are even overlooked. Stress is laid on correctly solving problems aarduhderlined
and encouraged.

The problems that the children are given to solve should not be workéatmadly only for
the sake of the mathematical material itself. In theitbaleshaping there are always settings
which are interesting and thrilling for children’s mental make Thus the child must be
interested in the solution of the problem itself. For instandéerke are a lot of football fans
in the class, some real figures can be taken in respect ®awhlscores, the members of the
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teams and, on this basis, mathematical problems, which would sfartbeof the different
teams, can be worked out.

The material is increased on the basis of analogy but at theetsaendue regard is paid to the
requirements for uniting opposite operations. With the expansion of codeseihddical
units, the requirements of the didactic means of Suggestopaedia yarebdalved. At the
same time meaningfulness is enhanced and this helps to augment the motivation ofghe pupi
Strict differentiation of the means, the different stages, thmdbeand the subjects leads to
their being brought into opposition. This makes the instruction ldestige. In teaching
mathematics to first graders it is necessary that unceasing Iritdeggation is realised.

44. EFFECTIVENESS OF THE SUGGESTOPAEDIC TEACHING OF
MATHEMATICS TO FIRST GRADERS

The suggestopaedic teaching of mathematics to first gradets ale¢he requirements for
developing mathematical thinking in children, and the programme cavemnsiderably
greater amount of material than that envisaged by the Mire$tEducation. The pupils are
given no homework to do.

In the 1972/73 academic year the pupils in one school year with a dedussber of hours
set aside for the study of mathematics than are set &wide in the programme of the
Ministry, covered the material for both the first and the second grade.

The question most often raised that year was whether the children werenaclgsting
knowledge in mathematics. For this reason control tests of the children’s knowletige of t
same material were made in the experimental and the control schools beforterate af
winter holidays. The end results are shown in the table No. 6.

Table No. 6
Retention of the Material Taught in Mathematics after theWinter Holidays in the First
Grade — 1972/73 School Year

0
School Type of control test | Time % of correctly solve
problems
Addition and
d : substraction wit|Before holidays 72
122" (experimental) decimal transition ulAfter holidays 72
to 20
Addition and
h substraction wit|Before holidays 65
139" (control) decimal transition ulAfter holidays 36
to 20

The experimental groups both before and after the holidays solved fAB& mroblems. The
control groups solved 65% before the holidays and 36% after the holidays (p<0.001).
The data on the input and output level (1973/74 — the following academic igetng
experimental (12%) school in comparison with the control (3%chool make it clear that as
early as on 31 January the pupils in the experimental school solved 86fGh&octasks for
the first grade, and were on approximately the same input Is\wbeacontrol schools. At the
end of the year the experimental group solved 77.39% of the tasks setdod grade pupils,
while in the control group the best pupil could cope with only 5.28% of them (p<0.001).
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The results achieved in mathematics were corroborated byithoselarge-scale experiment.
In the 1975/76 school year the 1500 first graders of 11 experimehtallsdearnt on average
80.3% of the material envisaged for the first grade, withoutgdoeomework and with a five-
day school week. At the same time the schoolchildren of the controblsclearnt on an
average 63.3 % of this material. The first graders of the expatiatrsrhools assimilated 81%
of the material envisaged for the second grade while the secadergof the control school
learnt only 66.4% of the same material. In other words, in 10@eada hours the children
were able to get a better knowledge of material which in dhea syllabus was to be
covered in 289 academic hours plus homework (p<0.001). The results obtathedfinst
grade are corroborated by the results obtained in the following school years.

45. TEACHING AND LEARNING A NARRATIVE SUBJECT
(HISTORY, FOR EXAMPLE) IN THE UPPER GRADES
(If you want to try, consult a trainer certified by Dr. Lozanov.)

The teaching and learning of a narrative subject in all gradescétramon characteristic
features. Here we shall give a brief description of the process of teactiorg.his
The whole material envisaged for one school year or for two sclezok yis generalized
according to the most important sections. One global unit of thisckimgbrises from 5 to 10
ordinary didactic units. In this way the enlarged material e®ld bringing the most
outstanding facts to the fore but at the same time, mentioning sgetails. This peculiar
summary, which is the global theme, ensures an excellent matkeagpupil if he/she is
examined on the most important facts, and a good mark if he/stkansned on the details.
The pupil is able to get excellent marks on the details, toa, thitesub themes have been
worked out.
On the basis of this global theme a synopsis is made, which mssiffluéent to reproduce
the whole theme.
A suitable picture illustrates the global theme and its synopeigking at the picture the
pupil should be able to retell the whole global theme.
The teaching of the lesson proceeds in the following way. Fiedt tife global theme with its
synopsis and the picture which illustrates it are presented tputhiks. The presentation is
lively and artistic; visual and auditory aids, such as suitabltesfdnd music, are used. After
presenting the global theme, in the following lessons the teadabrss von the sub themes
always referring to the global theme and to the other subjects.
The teacher goes on to the next theme only after the pupils lzameda average 75% of the
material and can use it in narrating. Sometimes a conceibrsésgiven to the pupils to help
them memorise the synopsis of the global theme. In this respe@yé&Qwhe proper measure
must be observed in order to keep up the expectancy of the pupilssWiay an all-round
programme has been worked out for sessions and hours of other mental activities.
RESULTS
The reserve complex can be observed and maintained here too. The materialaesl acquir
very enjoyable and imperceptible way. One should be careful not to allow monotony in
repetitions or let the students become fed up with an artificially createdatiere. It is
necessary for the teacher to know well the psyche, interests and needs didhkpgroup
of students, and the whole game-like or artistic forms of work should meet their demands
without being chaotic, and with their knowing that everything is done for them. Theteac
should be one of them. He/she should not take the role of an observer.
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46. THE PSYCHOTHERAPEUTICAL EFFECTS OF
SUGGESTOPAEDIA

The psychotherapeutical effect of Suggestopaedia was observedheinvery first
suggestopaedic foreign language courses. Hundreds of students with nemndtic
psychosomatic illnesses benefited from the favourable suggestopéffedic This led to the
use of Suggestopaedia, also as a psychotherapeutic method. More tHamdned people
suffering from serious forms of neurosis were given this rireat — i.e. suggestopaedic
instruction. The results obtained were much better than the redt#smed through other
psychotherapeutical methods. What is more, the differencesedretihe results proved
statistically significant. In a large-scale school expenimiewas also established that neurotic
diseases were less frequent in the children of the experimssitabls than those of the
control schools.

It is hardly necessary to point out that if the suggestopaedicoohdtad demonstrated its
success in teaching, but at the expense of the students' healtlgwedehave given it up
altogether.

By suggestopaedic instruction in foreign languages, the volume tefrialagiven in each
lesson is considerable. In spite of this, it is easily leabethe students. It must also be
borne in mind that the students on these courses most often are peopsEewdlceady
working in full-time jobs. They do not interrupt this work to take the seufhey attend the
course in their free time. That is why research was choid to investigate the effect of
suggestopaedic instruction on the health of the students. At thenimggiand end of a
number of courses students were asked to fill in special questiesin@ireir answers supply
evidence about the state of their health at both times. The questisnoB96 students were
processed (Table No. 7)

Table No.7

Changes in State of Health During Suggestopaedic Instruction

\Groups | Number of persons | Percentage
|Negative effect | 0 | 0

|No noticeable effect | 327 | 82.6
Positive effect | 69 | 17.4

Besides answering the special questionnaires, the students oféespgataneous expression
to their impressions of the changes they felt during suggestopastticction. Some of their
impressions were given in written form. Most often their lstteferred to a favourable effect
on some neurotic complaint. But it is also of importance that Sugggesdia has considerable
psychohygienic and psychoprophylactic possibilities. In our (Bulgaridmosexperiment
comprising sixteen schools, a number of investigations wereedaruat in order to determine
what the effect of Suggestopaedia on children was. In the coute® gears (1975-76 and
1977-78) 2300 first and second graders were examined by a commissioneloé t
psychotherapists and four university professors. It was estadlihat in the suggestopaedic
schools neurotic disorders in children had decreased by half compdledhose in the
control schools. At the same time the schoolchildren had learned awiomich material as
that given to the children in the control schools, and they have adhikae without any
homework and under the conditions of a shortened working week.

Our collaborator prof. Dr. D. Kolarova (1973) made a remarkable igatisn of 113
neurotic students (before and after the suggestopaedic course), wsisigrange of modern
methods. She established improvement and healing in a large percdmntagstudents even
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up to 3 years after the course. In a group of neurotics who attendegestmpaedic course
she traced the dynamics of the individual symptoms and published her findings indaBle N

Table No. 8

Dynamics of neurotic symptoms during suggestopaedic foreign language tramg
Type of symptomDisappearedimproved I(;Ir?ange I{]Z?Séne d Total
| | \Considerabl{ﬁlight | \ \
Hyposthenic 20 16 12 3 - 51
Hypersthenic 30 72 59 18 1 180
Distimen 113 6 4 1 1 | 25
Vegetative 52 27 13 14 7 113
difsorders

Quarrels 38 52 12 24 5 131
In sleep

Persist. fear | 7 14 L1 6 3 41
|Hysteric sympt. | 1 \ 1 | - | - \ - \ 2
Incl. psychogeni| ‘3 ‘ ‘1 ‘ ‘9
hypomnesia

| 1166 1191 111 | 67 17 | 552

Together with another of our collaborators Prof. Dr. P. Balevski (19v13) in the electro-
physiological laboratory of the Research Institute of Suggestdisj drew attention on the
favourable effect of Suggestopaedic instruction on the capability to avat reactivity of the
course members, she again confirmed in new investigation with hifavberable effect of
suggestopaedic instruction on different diseases, especially vegataditegh blood pressure.
The psychotherapuetic, psychohygienic and psychoprophylactic sides of Suggeatoeaedi
experimentally studied and corroborated by Prof. I.Z. Velvovski. He wrote (1973), “We
undertook a thorough study of this method as regards its theoretical foundationsalkovas
checked in an experimental course organised in Kharkov by a committee composed of
authoritative psychoneurologists, psychotherapists, neurophysiologists and psgtholog
under our direct guidance. The results of this check indicated that about 2000 new words and
expressions were assimilated by all students (to varying degrees, sé)couthout any
assignments of homework. The group was composed of 12 people belonging to different age-
groups and professions, the language studied was French, which had not been leamed by a
one of them before, and the course took 26 days, 4 hours a day, with all official duties and
normal work of the students remaining unchanged throughout the course. The langiage wa
mastered to the extent of unconstrained use as a means of communication, involving the
performance of sketches, songs etc. The committee of experts, composed ofpeslago

are lecturers at the Department of French Language and of other lingorgtemed that the

result obtained is unthinkable for any other method, even for a much longer period of time
providing for a full day's work with the assignment of homework. The medical coramitte
established no disturbances of the nervous system. Quite on the contrary, ithestablis
buoyancy and a good mood, and the absence of fatigue in all students. Furthermore, an
improvement in general feelings was established in the case of thregaptisewho

suffered from neurosis (neurasthenia and neurosis of fixed ideas). This impravteok the

form of the disappearance of headaches, normalisation of sleep and appetite, and
disappearance of fixed ideas and hypochondriacal symptoms... ... It is our profound
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conviction that it can be considered as a foundation stone underlying the entireorm
problem and science of the psychohygiene of mental work and instruction.... This is a trend
of great psychoprophylactic significance to children of school age and to young,@eopl

well as to adults, in the process of accumulating new knowledge, partidnlénly case of
persisting elements of asthenisation and asthenia of various geneses gutistaglf post-
traumatic etc.).”

The conclusions given by eight university professors who werenlgagiecialists are very
clear. The conclusions are given by a special ordinance of thestdti of Health and the
Minister of Education.

ORDINANCE
No 6705
IT IS ORDERED THAT
The Commission consisting of:
1. Corresponding Member Professor Dragomir Mateev (physiologist) — @ifdhe
Physiology Institute at the Bulgarian Academy of Sciences, and that@=rinstitute,

2. Professor Lyuben Telcharov, Doctor of Medical Sciences (patho-physiplegistitute of
Recreation and Physiotherapy at the Ministry of Health,

3. Professor Tosho Gotsev, Doctor of Medical Sciences (physiologist) — HighexaWedi
Institute,

4. Professor Vladimir Ivanov, Master of Medical Sciences (psychiatrRgctor of the
Higher Medical Institute, Varna, and Head of the Psychiatry Department,

5. Professor Boris Yanev (school medicine) — Head of School Medicine Departniént, IS
and Deputy Director of Institute of Hygiene at the Ministry of Health,

6. Professor Emanuil Sharankov (psychiatrist) — ISUL,

7. Professor Dimo Daskalov, Master of Medical Sciences (physiologistaé- ¢fehe
Physiology Department, Higher Medical Institute, Varna,

8. Professor Petar Balevski, Master of Medical Sciences (school me@tate)Research
Scientific Institute of Suggestology — official report to the commission,

is to give its opinion about the influences of the suggestopaedic method on the health of the
students thus educated.

The Commission is to investigate the documentation and the method in the Institute of
Suggestology and give a written conclusion no later tfddolember, 1970.

20" Oct, 1970
Minister of Education
(S. Vassilev)

Minister of Health
(Dr. K. Ignatov)

(Signature) (Signature)

(Seal)
CONCLUSIONS

CONCERNING THE INFLUENCE OF THE SUGGESTOPAEDIC TRAINING
METHODOLOGY UPON THE HEALTH CONDITION OF THE LEARNERS
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In accordance with Ordinancke 6705 of the Minister of Health and the Minister of
Education, a commission consisting of Corresponding Member Professdviddeev —
Chairman of the Commission, Professor Lyuben Telcharov, Professor T®&stszyv,
Professor Vladimir Ivanov, Professor Boris Yanev, Professor Emé&dharankov, and
Professor Dimo Daskalov has familiarised itself with the docuatientand methodology of
the Science-Research Centre of Suggestology, and expresses the following opinion:

The Science-Research Centre of Suggestology has allotted ttga#ba to research work on
the influence of suggestopaedic training methodology upon the heatthiaorand working
capacities of the learners. This particular problem has beeroths bf two of the main
themes of the centre as well as of a Ph.D. thesis. Examinafidnsxdreds of learners using
the questionnaire method and clinical and physiological researdtodsehave been made.
The changes in the pulse, blood pressure, mental capacitiesyitgactexternal irritating
factors, electrical encephalogram and a number of other indidaoes been studied. The
data have been statistically processed and authenticitydordlie results obtained have been
described in detail in published articles as well as iglagiready for publishing, conference
reports, a report-book to UNESCO, and in Dr. G. Lozanov's book Suggestofmjy a
Suggestopedia.

The data from the questionnaires, the clinical and physiologicaieations, and the
personal audit of the commission members, show that no unfavourableestowoogr in the
health condition of the learners as a result of the training usirgstiggestopaedic
methodology. On the contrary, improvement in or disappearance of céntational
disorders like headaches, migraines, irritability, insomnia, redwoceking capacities etc is
noticeable in a number of learners. Therefore we can statdn¢hanethodology has a psycho-
therapeutical effect as well. This is subject to future research.

Another important fact has been ascertained, namely the sd-saligestopaedic séance has
a calming impact due to which the learners feel refreshady land calm after the lessons. In
some cases their working capacities at the end surpass tbfmse the beginning of the
lesson although the academic material is rather large in volume. The physibiogchanism
of the phenomenon is of particular interest.

All through the lessons the learners are in full consciousnesscalles of hypnosis or
sleeping retention have been observed.

The Centre of Suggestology teaches adults as well as school chidemguages, and other
subjects like algebra, geometry and physics. The results froormédecal examinations on
them coincide with the results of the adults. At present a afatise 18" grade is being
suggestopaedically taught in all academic subjects in theeCdrite lessons in class have
been reduced to four hours per day while the preparation of homeworkhewndaily. The
number of sports classes has been increased from two to six hakig. Wée pupils are in a
very good disposition. In spite of the reduced lessons in class and fbouremework
preparation, the acquisition of the material is of a high standadd what is more, the
schoolchildren are in high spirits and self-confident.

Dr. Lozanov’s methodology is well-based on sound physiological grounds.

It is then no wonder that the students feel refreshed and enavghtibat method of learning,
although the lesson has covered considerable academic materiahllgathe result is the
same refreshing effect as in an enjoyable concert or ptag &nd of the working day. At the
end of the concert one is refreshed, lively, in high spirits and feeling confident...
Desuggestion, infantilisation, games, a pleasant atmosphere, strotigation, and
humaneness so typical of the suggestopaedic methodology abolish innetiaes, the so-
called psychological barriers, and facilitate the developmemhaibr speech abilities and
stereotypes. On the other hand, emotions and artistry in teachiagp d@deminants that
integrate the activities of the brain cortex, as well asubfcortex areas related to emotions
and memory. Stimulation of reticular formation and other sub-cortexctstes is of
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considerable importance for maintaining the vitality of the codmngside the working
capacities and high spirits of the students. Emotional training abwpld the dominant
determines the stability of memory traces.

All these peculiarities of suggestopaedic methodology makédgtantially important for the
hygiene of the learning process, which becomes healthier and more effective
Signatures:

Corresponding Member Professor Dr. Mateev

Professor Lyuben Telcharov

Professor Tosho Gotsev

Professor Vladimir lvanov

Professor Boris Yanev

Professor Emanuil Sharankov

Professor Dimo Daskalov

Professor Petar Balevski

47. EXPERIMENTAL PROOF IN VIENNA, AUSTRIA,
IN THE STATE PEDAGOGICAL INSTITUTE
AND THE LEARNING RESEARCH INSTITUTE

Suggestopaedia (desuggestive teaching and learning) started and was teddstigme year
in the Postgraduate Medical Institute in Sofia, after thabf@ year in the Faculty of the
state Pedagogy Research Institute and after that for abouta?® ipethe State Research
Institute of Suggestology, which reached 100 collaborators in thesstafftists, teachers,
and other specialists with more by contract. At the samewiengorked for 10 years with
state schools, which reached up to 15 schools and even in some years 16 gioleody the
Ministry of Education. After that for 10 years in the Departndrfuggestology to the State
University of Sofia, at the same time for 8 years in tladesPedagogische Akademie in
Vienna to the Ministry of Education of Austria, and 5 years in theeReh Institute for
Learning in Vienna that was created for us and during altime in many universities and
schools all over the world.

All pedagogical, psychological, physiological and other reseasshcarried out by a group
of specialists and research associates of the SuggestopediscRdastitute — neurologists,
psychiatrists, psychologists, physiologists, pedagogues, and plstslogihey also
collaborated with specialists and research associates wusanniversities and research
institutes — professors and associate professors in psychiatryol skealth specialists,
physiologists, sports specialists, psychologists, pedagogueshend 6t75 people altogether,
collaborating with the Institute under contract. The data obtainedsbyere validated by
specialists and researchers of the universities of other countriesS8fR, the USA, Hungary,
the GDR and other states. Theses were defended in the USSRBAhAUstria, France and
elsewhere.

The results in the school subjects (reading, writing, and matrehatere also confirmed in
Vienna, Austria. | had experiments in the Pedagogical Academyeohs from 1973/74 till
1979. On the first days of January 1980, going to the USA and Austas ktopped on the
border and placed under house arrest for 10 years. Probably some @ativi@iauthorities
did not want this method to be applied abroad. The experiments wearepidd drastically.
But the director of the Pedagogical Academy and co-directoheflLearning Research
Institute in Vienna, Dr. Franz Beer, published in the USA (The Jbuh&uggestive-
Accelerative Learning and Teaching. Volume 3, Issue 1, 1978, p.21)rthpositive results
up to this time. He also cites the written report — officisleation of the responsible high
level employees of Ministry of Education (Spreitzer, RiedaqsBh) after 10 months of
experimentation. They wrote (p.34):
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RESULTS OF THE EXPERIMENT AFTER 10 MONTHS

1. Arithmetic: The teaching goal of the first grade wasagdst reached, and second and
third grade material was also taught successfully to fyrstders. The parents
concerned are in complete agreement with the achievements.

2. Reading: It was the goal of the experiment to bring the chilrea high reading
ability and comprehension. For that purpose they were offered moregeadterial
than the other first graders. By November many children coulddyread well. The
teaching goal in reading for the first grade was alreatlieaed by the end of the first
semester.

3. Writing: In this subject the teaching goal of the firstdgravas reached, and a large
part of the achievement goal of the second grade as well.

4. In the remaining subjects not included in the experiment the ngagoial was
achieved.

|

[ : - . .
The students trained according to the €arning system at the Pedagogical Academy
suggestopaedic of Vienna. View in the classroom. A theatrical

spectacle for learning mathematics.

PARENTS’ OPINION
A total of three discussions with Dr. Lozanov, the parents, the tesat¢herdepartment head
and the Principal were held during the 1974/75 school year. Periodicgis®ibetween the
teacher and the parents also took place. No negative opinions were expressed leyte par

SUMMARY
Teachers, parents, supervisors and scientific observers (Dr,. Bloddulesch, Wilhelm) are
satisfied with the results achieved and recommend the continuatitee experiment. The
procedures listed at the beginning will be continued in the second. gradinal evaluation
can only be made at the end of the experiment.

Planning for 1975/76

More visual aids, inclusion of an amateur theatre group, improvemehe aeading units,

inclusion of further elements of language, arts, and general education.

Vienna, June 19 1975

Signed: Spreitzer, Rieder, Brosch, Lozanov

Dr. Beer himself wrote (p.36):

“Summing up the results of 2% years of the experiment we can say:

1. It has been possible to master a considerably larger amount efiahatith the help of
suggestopedia. The achievements are both quantitatively and qualithety. We are
on the lookout for any symptoms of overwork (exhaustion, lack of concentnagiorgtic
symptoms such as thumb-sucking) and we reduce the tempo as sooma@s&eany of
these.

2. School, instruction and learning have a positive connotation. This is amustadvantage
of the experiment.

120



3. The results of 2. are a genuine relationship of trust between pupils and teachers.

4. The acquisition of knowledge takes place in a playful atmosphere andatestthe

children to find work more and more pleasant. The children go about tbeir with

curiosity and eagerness.

The children become continuously more creative.

Aggression, which can be observed in comparable classes, appears ssuitbgleently

and in a much reduced form (psycho hygienic effect).

7. The wide range of material offered means that the pupils who tgackly are always
occupied and not restrained by the usual repetition of the same material.

8. The pupils are stimulated to experiment by the intensive material ofteeditieir senses.

9. Dictation, checking results and reading to the class confirmctiiexements and spur the
pupils on to more intensive work.

10.Because of high reading ability and comprehension the book becomes a sburc
information as early as in the first grade (the children look things up).

11.0ne class is now in the third year of the experiment. So feg tlteve been no pupils who
have repeated a year or have been released. The unusual eetiibns and releases is
8% in Austria.

12.The school success and the opportunity to observe in the classroom hegbarénts
interested in the school and add indirectly to the motivation of the children.”

13.And all this was during the “cold war” when it was extremdil§icult to take knowledge
from a communist country and give it to a western country. Alsmag difficult to
compete successfully against different authors of textbooks, methods and so on.

oo

48. MANY STATE OFFICES AND SPECIALISTS IN BULGARIA CONFIRMED
AND GUARANTEED THE HIGH RESULTS OF SUGGESTOPEDIA

Well organised Suggestopaedia accelerates learning 5 tinesgemye, as it was established
in our experimental materials and practical results of the gesxhérs we trained. It is also
very important to stress that the encountered side effects comfdmed as well: the
favourable impact on health, on the social-psychological relationsparntie subsequent
success in other subjects and within other methods. If all thesgseffave not occurred, the
teacher should consider his/her auxiliary qualification.

Here are extracts of a report submitted in 1976 to the Ministé&tdatation, which was
discussed and accepted first by the scholarly council oinstéute made up of 12 experts —
professors from various universities and research institutes. Subdgghenteport was
discussed at a national pedagogical meeting and published in a giedagonal (Problems
of Education, 1976, issue 12, page 31, Sofia):

“With an order of the Ministry of Education a whole-year expeniweas performed during
the school year 1970/71 with a representative for Soﬂhgl@de where all subjects and the
integral educative work were developed according to the suggestopaethod. The
academic, educative and medical results from this initildgmnal experiment with the
suggestopaedic learning system were reported at the Firstatoeral Symposium on the
problems of suggestology and were published. Since the school year 1972/73%geal int
suggestopaedic experiment was organised with an order of the Wimididucation for the
students from the®1grade of the 122 School in Sofia. The 139School was provided as a
control school. Since the next 1973/74 school year, the experiment haxpaedesl with an
order of the Ministry of Education to include another village school 8efa — the school in
Dragalevtsi where the first grades were again enrolled. Theokdn the village of
Simeonovo was provided as a control school.”

The results achieved in the course of those years were discuasgdimes by the scholarly
council of the Institute, reported to the Ministry of Education and puldishenumber of
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committees examined the results and verified the data promullggtdhe Institute. This led
to the chance to expand the experiment in a broader territtipnie country in view of the
perspective chances allowing the introduction of the suggestopaedensin the whole
country.

With an order of the Ministry of Education the experiment during thst pehool year
1975/76 included schools in the town of Plovdiv and the village of Dolni Vodemimes tof
Haskovo, Dimitrovgrad, Blagoevgrad, Pleven, Mikhailovgrad and the villageastiMevo
as well as three schools in the city of Sofia with 1500 childreatal. The following schools
were provided by the Ministry of Education as control schools:aSefil1¥, 139" 64"
primary schools; Plovdiv — the primary school in the village of Kmlded the school Yordan
Yovkov; Haskovo — the Vassil Levski school; Dimitrovgrad — the Lyubaraielov school,
Pleven — the Hristo Smirnenski school; Mikhailovgrad"®&imary school; Blagoevgrad —
2nd primary school with 1300 children in total.

We were given also schools with Turkish children and gypsy childiesy Treceived very
good results as well.

We realise suggestive experience not in its clinical and hypsetise but as we have many
times stressed, in the sense of communicative significancet gfsaa desuggestive and
suggestive, and a liberating and stimulating factor. This meanSulggestopaedia derives its
name not from suppressing methods of influence upon personality but from its integeah
for liberation from preliminary negative concepts regardingdiffeculties in the process of
learning that have originated during one’s lifetime. Therefongg8stopaedia is a system for
liberation.

The up-to-date interpretation of the principle of consciousness esqronscious assimilation
of details for the establishment of a stereotype. Laterstargotype should be destroyed and
a new stereotype should be established at a higher level. Folldvarestablishment of this
stereotype, it should be also destroyed, and the next in the hierstereotype should be
established. The destruction of stereotypes according to the reepéal data and the
theoretical postulates of I.P. Pavlov results in neurotic development. This is teer@asons
for the neurotic disorders among students. However, the hierar¢dgroing stereotypes has
other negative sides, for example, restriction of the conscioushé&ssnees, elimination of
the motivation for learning, losing the general trend in the iateggense of the studied
material etc. Our principle for unity of consciousness and unconscgsuswercomes this
weak side of the up-to-date conception for consciousness withgheement that training
should be performed at the level of realised integrities. Howehisriransfer of training to a
global level does not mean a turnover to the methods of the holistic elpgfoaexample,
the method of whole words) for training in the suggestopaedic systouble-sided, and the
background comprises simultaneously integrities and single elen¥émis in fact, training
within the framework of Suggestopaedia is dialectical in essandeperformance, at the
same time directed to the integrities of meaning as well as to their coengetslils.

Thus a real consciousness and creative work is realised avéheiantegrities, and at the
second level of details one assimilates the constructive elerteemt$ich consciousness
reverts only sporadically if necessary.

Large teams of specialists who were not employed by thi#ubesand members of the
organisational and methodical staff of the Ministry of Education aedDipartments of
Education at the districts in the country organised the exammnsatif the children in respect
to the level of their absorbed knowledge of various subjects, stateeath, psycho
physiological characteristics and level of development. The examinatitims beginning and
at the end of the school year with one stage check in the endfokttierm were performed
by specialists from the following institutes: 12 from the CemtireHygiene; 11 from the
Institute of Neurology, Psychiatry and Neurosurgery at the MeAicadlemy in Sofia; 4 from
the Higher Institute of Physical Culture Georgi Dimitrov, Plovdd/;from the Medical
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Academy, Plovdiv, 4 from the Medical Academy, Pleven; 1 from the BalgaJnion for

Physical Culture and Sports; 1 from District Psycho-neurolbdispensary in Pleven; 2
from the Research Institute of Education; 1 from the KremikovistaMurgical Works; 1
from the Psycho-neurological Dispensary in the city of Sdfiapm the Academy of Social
Sciences.

The following institutions and specialists took part in the chenkisexaluation of the control
works:

The District departments of Education with 43 specialists.

The Ministry of Education with 20 specialists.

Other non-school institutions with 14 specialists.

The Research Institute of Suggestology with 17 specialists.

6 headmasters (of schools) and 7 teachers.

arwnE

Overall, 146 specialists who were involved in the course of theewbkdhool year for
examinations and supervision of the results.

Due to the easy learning even of more material, it became poé$sibthe children of the
experimental schools to study 5 days a week, with additional pdteniizcrease the hours
for arts and manual skills training as well as for more outdotvitees. The merger of
training with education and aesthetics on the basis of labour creameltions for rapid
development of harmonious personalities as well as for early revelatioemtital

It should be borne in mind that all other examinations performed andaisathmostly by
specialists who were not employees of the Institute werarafswour of the experiment. For
example, 7-year-old children trained according to the suggestopsystem of education
show a higher rate of development in respect to most paramatemfatic development and
capability in comparison with the children from the control schools,other parameters
being essentially similar for both groups. The data for the soh@tielopment and capability
of the 6-year-old children in the course of the school year ardalearable. There are no
data for an unfavourable impact of the suggestopaedic system attiedugpon the somatic
development of the children in spite of the large material foméasion and the higher rate
of assimilation.

The examination of the general state of health and the soaradiomental incidence of
diseases revealed three times as many neurotic disordetsoifduration in the control
schools compared to the amount of these disorders among the chibdnethe experimental
schools. Even 6-year-old student who showed a relatively higher dispdsitidevelopment
of neurotic reactions had lesser incidence of such reactions mmjea7-yaer-old students
from the control schools. The available data showed that notwithstathéirgyeater amount
of assimilated information the students from the experimental sclhaele shown a better
potential for adaptation to the educative environment and the process of learning.

49. 20 UNESCO EXPERTS FROM ALL OVER THE WORLD
CONFIRMED AS WELL

In 1977 UNESCO required from us to present a written report on Soggesia in all
possible aspects. Later on in the UNESCO building in Paris wedkdhanstration of foreign
language Suggestopaedia before a large group of UNESCO employees.

From 11" to 16" December 1978, UNESCO organised 20 experts from all over the world t
research Suggestopaedia in Sofia in order to certify its high effeetiseand to propose what
to do in the future. They saw, tested, were convinced and gave anbhctadgh evaluation
while at the same time they proposed educating teachers. Here aotseixém their minutes:
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(Published in the USA: The Journal of the Society for Accelexdtearning and Teaching,
volume 3, issue 3, Fall, 1978, p.211).

Prof. Jean Lerede from Canada
tests a child.

Some of the group of researchers — experts of UNESCO and at separase-tabémbers of
the government and responsible staff of UNESCO. Behind are observerdefdimg
institutions

Recommendations

Made by the Experts from the Working Group on Suggestology as a Learning Metjyodolo

Meeting in Sofia, December 11-17, 1978

Experts from different countries, invited in their private capacity aneésepting a wide

range of fields related to pedagogy, presented data on their experienceggehtepedia,

compared, and in some cases contrasted theoretical perspectives, visitethgadgesasses
in progress and observed a special demonstration of the effectiveness of kigteac
technique. After careful deliberation they have established a number of objectiigsife
action and assigned priorities to them.

1) There is consensus that suggestopedia is a generally superior teadhiod fmemany
subjects and for many types of students, compared with traditional methods. We have
arrived at this consensus following a study of the research literatueajrigto the
testimony of international experts, observing films portraying suggesstopediuction
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and visiting classes in which suggestopedia is practiced. The films wéngrepgdared and
the classroom visitations were impressive. However, information gainedtiesa

sources is incomplete and must be augmented by knowledge of the research data and
knowledgeable opinions from informed experts.

2) Following is a listing by three areas in which Suggestopedia could be impleimente

2.a. Research and Experimentation
1. Suggestopedia should be utilized preferentially to work on pedagogical problems,
especially the literacy problem with language training as one of many methods.

(High).

The exchange of research information should be facilitated and coordinated. (Mid)

Emphasis should be given in developing countries to the use of Suggestopedia in

primary education. (Mid)

4. An international interdisciplinary panel of experts should meet at regutavabd for
information exchange and research coordination. (High)

5. Studies should be done cross culturally with suggestopedia to determine how it works

in different social and cultural settings. (High)

International studies should be done on dyslexia with suggestopedia. (Mid)

An interdisciplinary group of our researchers and teachers should be formed to

develop suggestopedic materials for teaching and evaluation, to discover further

applications of suggestopedia, to continue the investigation of the neurological basis
of suggestology, and to study the long-term effects of suggestopedia. This study
should consider both internal and external validity. (High)

8. Aninternational journal of suggestology and suggestopedia should be published
simultaneously in several languages. (Low)

9. Aninternational journal of suggestology and suggestopedia should be published in
the language of choice of the author, but with simultaneous summaries in several
languages as Bulgarian, Russian, Hungarian, German, Polish, French, English and
Spanish. (Mid)

10. Guidelines should be developed for evaluation of films, instructional materials and
school visits by visiting investigators. (Mid)

w N

~N o

2b. Teacher Training

1. In each country all requests for scholarships for teacher training should be made
through official channels. Efforts should be made to obtain more money for such
scholarships. (High)

2. Standards should be set up for the training, certification and maintaining of dsantlar
suggestopedic training. (High)

3. Different categories of competency of teachers should be used to refteesing
levels of teaching performance in certification. (Mid)

4. Suggestopedic teacher training should be started as soon as possible. (High)

2c. Centers

1. An International Association for Suggestology and Suggestopedia should be set up that
is affiliated with UNESCO and should have the assistance and guidance ooy
(for training, research, coordination and publication of results. (High)

2. An International Teacher Training Center should be set pup in Sofia. This Center
should be under the control of the International Association for Suggestology and
Suggestopedia. Other centers may be established later in other countries, aldveunde
control of this association. (High)
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3. An information center should be set up now to disseminate information of suggestoloty
and suggestopedia. (Mid)

UNESCO is requested to give its support to all these proposed activitiepbgsble
measures and under the existing international regulations.

(Note: The resolution and recommendations of the 20 UNESCO experts coutshm@tnto
effect because the author of this book, Dr. Lozanov, was without reason placedaumske
arrest for 10 years until the political changes in 1989.)

50. THE SKILLS THAT TEACHERS ACQUIRE DURING TEACHER TRAINING

When a cyclist has to switch from a bicycle to an aeroplarshé@elindoubtedly has a lot of
things to learn. In return, the speed is much greater. The saadayalesuggestive training:
what is needed is not just theoretical information, but a full alcacquisition of the
methodology.

Here are only some of the key points, which can only be mastered in a practisal cour

1. How to conduct teaching-learning communication on the edge of knowéeahen the

edge of the believing system of the individual students in the group.

How and when to vary the intonation and behaviour to convey the study material.

How to master the “laughter” system in a practical way.

How to practically master the “song” system.

How to vary the intonation during the concert session.

How to apply the dynamic global principle at each moment of teacHiony to make the

transition from the whole to the part and from the part to the whole.

7. How to use peripheral perceptions.

8. How to prepare illustrative material and make it stimulating at the same ti

9. How to plan both active and passive knowledge.

10.How to recognise and at the same time use or avoid the placebo.

11.How to recognise the inducement of a hypnotic state and how not to allow its oceurrenc

12. How to organise and utilise the three means of desuggestivaingadaidactic,
psychological and artistic in their unity; so that there should nat $gment of work or
rest etc. It should all flow.

13.How to keep different intensity of work at the time of elaborath@ar the golden
proportion.

14.How to understand and to apply love for human beings.

S

There are a number of other principal requirements but theséoaes to the understanding
of a teacher who is not familiar with the methodology. As | saidstering the described
skills is not as difficult as it may seem at a firstngie. On the other hand, of hundreds of
teachers who have used this methodology, | do not know a single onéashwillingly
abandoned it. Give it a try.

It is well-known that:

1. The educational and communicative results of Suggestopaedia (and/etepdeent —
Desuggestopaedia) so far have been experimentally and prgctoafirmed on an
international scale.

It has been proved that the reserve complex is activated with its very positive:
educational,

health oriented and

psychological aspects.

abrown
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6. Certain aspects of Suggestopaedia have been dealt within hundrédb ofniéses in the
most renowned universities in America, Europe, and Africa.

7. A big international committee of UNESCO experts came to Sofdthin the course of a
week conducted profound research of Suggestopaedia in all aspectsombleiged that
Suggestopaedia is the best methodology and should be immediately implaiéoter
the world and further developed.

We have clearly and emphatically denied that the results of Suggestopaeddia (a
development — Desuggestopaedia) can be received or are due to:

* hypnosis;

* NLP — neuro-linguistic programming;

» visualisation exercises or guided fantasy;

* breathing exercises;

» use of the alpha waves of the brain;

* slow baroque music;

» various techniques described in the two journalists’ book

* “Super Learning”;

* many imitators groups and societies using the name Suggestopaedia,

» a situation without even one member professionaly trained in Suggestopaedia;

* reclining chairs;

* magical pills;

» special diets;

» special audio cassettes on sale;

* etc.
Furthermore, it would be dangerous to use some of those techniques, e.g. hypnosis and others.
We have also stated that in the course of suggestopaedic worklltheirfg factors are
activated and thus have an impact on the educational process:

classical art

placebo

paraconsciousness

relaxation in the form of calmness

peripheral perceptions

credibility of the source of information

dual plane in providing information

intonation and rhythm of speech

. infantilisation in the sense of increased trust and respectability
10.prestige

11.multiple personality

12.oscillating methodology

13.new names and new biographies

14.songs

15.laughter

16.specific globality

17.golden proportions

18.total aesthetic organisation as a method

19.directed non-manipulative communication and soft communicative suggestion.
20.There are some more factors. Of course, all the above-mentewters are essential. The
teacher training is of particular importance.

CoNorwWNE
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The most important factarsvithout which Suggestopaedia (and its desuggestive development)
by adults and by children as well cannot exist, are the following:

1. Covering a huge bulk of learning material.

2. Structuring the material in the suggestopaedic way: globabpartpartial-global, and
global in the part — part in the global, related to the golden proportion.

3. As a professional, on one hand, and a personality, on the other hand, thedkacltebe
highly prestigious, reliable and credible.

4. The teacher should have, not play, a hundred percent of expectancy ivepestilts
(,because the teacher is already experienced even from theftieseher training course).

5. The teacher should love his/her students (of course, not sentimentadly hwumman beings)
and teach them with personal participation through games, songsseallaype of arts
and pleasure.

Suggestopedia (and its desuggestive development) is a metlopeérohg the reserves of
mind through love for human beings.
The rest of the described means hitherto relate to orchestratiomemalysary orchestration.

The conference on Suggestopedia in
Helsinki, organised by the Department of
Education, 20.6.1978.

Conference on Suggestopedia in
Moscow, organised by the University, 1978.

Conference on Suggestopedia in Tokyo,
organised by Sanno College, 1989.

A conference on Suggestopedia in Florence,
Italy.
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A conference on Suggestopedia in
Viktorsberg, Austria.

A conference on Suggestopedia in Vienna,
14.10.1997.

International conference on Suggestopedia in
Salzburg, organised by Stiftelsen Pedagogisk
Utveklung, Sweden, 1990.

51. SOME BIOGRAPHY

For you to understand me properly | have to introduce myself to you angbtethow the
subject, which | created is related to me — not that | am infagesut it is always better to
know the author of strange statements.

Family and general activities

| was born in Sofia on Q?July, 1926. My father was an associate professor at University
and later a school inspector, a principal of a school and a teacher in histgryndther was

a lawyer. | left high school as the valedictorian and then studied foresxsyat Sofia
University. | graduated medicine and right after that | went to speeiatispsychiatry and
neurology but | was mostly interested in psychotherapy. | prepared a #hebis Bulgarian
Academy of Sciences and got a specialisation in brain physiology. Along with atsat
enrolled in University to get my second degree in pedagogy and psycholdmgtwieen |
finished my first experiments on Suggestopaedia and used them to defensisrigrtidector

of science in 1971. | was appointed a university professor.

Where | worked as a physician
In the course of my specialisation and after that | worked for fiasye the largest

psychiatric hospitals of the country (Byala and Kurilo) serving in thé thae years as a
manager of the hospital in Kurilo. | worked for 9 years in the Town Psyahalogical
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Dispensary of Sofia — psychotherapy with ambulatory patients and 2 years astihgd for
Postgraduate Qualification where | thought psychotherapy to physicians. Alonghisitim t
my spare time | did experimental work on brain functions at the Balgaficademy of
Sciences.

Where | worked as a suggestologist:

As a doctor | was able to come to conclusions about the actual existeaceon$iderable

scope and quality of brain reserves (unused functions unknown to us) and al$® for t
opportunity to create learning, therapeutic, educational, and communicative methods for their
utilisation. Because of the extremely high effectiveness of thededs | was assigned to
manage various research units: | created and managed for 20 years the StategcRes
Institute of Suggestology which reached a total of 100 full-time empl@aresks$,was able to

equip it with the most modern electrophysiological laboratory of the firalso created and
managed for 10 years a Research centre (faculty) for Suggestology and Personal development
at the University of Sofia. | was also assigned to manage for 6 yearsemiRh Institute for
Learning Studies in Austria. | established and was in charge of a Department for
Suggestopaedia for Children at the Pedagogical Academy in Vienna to the Muwifistry
Education of Austria. Now | set up and manage methodologically many institutes and schools
of learning on the five continents of the world.

Personal traits

| was a very sensitive child. My mother died when | was 2 ydur$ don’t remember her but

| knew that she was a great person. | have always wanted to become likeohe my early
age until now when | have to take important decisions | have always driegntmunicate
mentally with her and imagine how she would respond.

| have known and still know that she lives somewhere and somehow. Kgslibeen very
hard but with her constant spiritual help | have been able to be the happiest person on earth.
| was 18 years old when the communists took over the country and thetedrme and put
me in a jail cellar all by myself and tortured me every day bechd&n’'t notify the police
about my friends’ conspiracy against them. In the end they let me go on. paxale forced

to change my address a few times in order to get rid of theer. dding so | enrolled in
University.

Towards the end of my studies at University the communists found nexaitd me. A
professor, a friend of my mother’s family and a deputy chancellor, was atastéoe me and
found a job for me in the country. | was able to recover but sometimgsah into me so |
had to change my jobs and deal with endless conflicts. All employersdvaetto work for
them but unfortunately | couldn’t stay at one place for a longer time becdusg police
record. In 1963 | was fired from the Psychoneurological Dispensary of Sofid laad to
work as a car mechanic for some time to support my family with a small child.

For many years on end | worked in the aforementioned officitd staearch institutes that |
founded. My work was evolving and developing, and the methods were improving thanks
partly to many of my gifted co-workers as well. The finisgjgestopaedic experiments about a
huge linguistic amount in French were carried out under my guidaypdée teacher Y.
Georgieva and |. Dimitrova, the second being an associate pro&sSofia University. The
first suggestopaedic textbook in French were designed under myngeitty ass. Prof. I.
Dimitrova. Later our research associate A. Novakov joined time. tEaerybody worked most
enthusiastically. Hundreds of students were on the waiting list to be taumint courses. The
experiments in the courses added to the methodology. In the cou?feyefars we made
dozens of experimental textbooks. The last textbook in French madermpdgrdance was
designed by Z. lvanova and E. Yordanova, who were well advanced in thedolegy. The
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teachers both in the English and the German teams worked as estitaibfaand creatively.
There used to be numerous discussions on the methodology. The remarkalgds cbis
Dimcheva, L. Kozhuharova, M. Chukova, and K. Pashmakova (the latter alssd cawk
some useful psychological experiments as a research assbaateleen remembered up to
this very day. And the first experiments with young children imary schools were carried
out and/or organised with the invaluable help of my veteran
associate Z. Dumeva. | received a lot of help from my
assistant, Prof. Dr. Gateva — musician and linguist. She joined
my institute six years after it had been founded. She also
helped me find the better place of classical art, which | had
already begun to introduce. She helped me improve musical
sessions and enrich the methods with examples, she revised
and created new textbooks, she composed many songs for the
foreign language studies as well as the children’s operas,
which | needed to teach mathematics according to my

Prof. Dr. Gateva — deceased 1997 methods. But she died from cancer in 1997. | have always
been grateful to her for her deep understanding and
significant contribution to my methods as well as for the beauty she so skillfully applied to my
work.

One year after the UNESCO conclusion the government stopped me atdbe wben |
was going on an official trip to the USA, took my passport and placed me underan@sse
which lasted for ten years until the change in 1989. | didn’t have the mgtravel; they
stopped my lectures at the University and on television, | didn’t leveight to send and
receive letters, | couldn’t publish anything, | couldn’t talk on the phorie pgople from
abroad either etc. | was only allowed to travel from my home to thtutestDuring that time
imitators from other countries offered to the world some versiotiseafs on my behalf but
these had nothing in common with true suggestopedia. | couldn’t protect rhygseift even
have the full information of what was going on in the world

After the political changes in 1989 | was again free and began to educate teachers and
physicians. | couldn’t publish much before the changes in 1989 because my theory about love
and the freedom of personality needed to activate the reserves of mind was in dangerous
contradiction with the official ideology of the communist regime. In the new situation after
this date | lived in Austria and | had to work partly in order to make a living.
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